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Multidisciplinary National Conference on “Teacher Education and Professional
Development under NEP 2020” in collaboration with Dr. Ambedkar Chair, SNDT
Women’s University, Mumbai.

Education is the foundation of a progressive society, and the National Education
Policy (NEP) 2020 has provided a transformative roadmap for enhancing the quality of
teacher education in India. This conference aims to bring together distinguished
academicians, researchers, and policymakers to deliberate on innovative strategies for
teacher training, competency-based education, and the role of technology in modern
learning environments.

We are especially honored to collaborate with Dr. Ambedkar Chair, SNDT
Women’s University, which is dedicated to promoting social justice, equity, and excellence
in education. The ideals of Dr. B. R. Ambedkar continue to inspire us to work toward an
inclusive and empowering education system that benefits all sections of society.

We extend our heartfelt gratitude to all the esteemed speakers, scholars, and
participants for contributing their valuable insights. We also appreciate the dedicated efforts
of the organizing committee, faculty, and staff in making this event a success. May this
conference serve as a meaningful step toward transforming teacher education and ensuring

quality learning opportunities for future generations.

Shri. Prakash Sawalkar
President,
Adarsh Shikshan Sanstha’s, Wai, Karanja (Lad)
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Message from Director

Prof. (Dr.) Sanjay Shedmake

Message from the Conference Director

It is with great pride and enthusiasm that we present the proceedings of the One Day
Multidisciplinary National Conference on “Teacher Education and Professional
Development under NEP 20207, organized by Late Chhabutai Dahake Women College of
Education, Ansing, Dist - Washim, in collaboration with Dr. Ambedkar Chair, SNDT
Women’s University, Mumbai, on March 22, 2025.

This conference serves as a vital platform for educators, researchers, and
policymakers to engage in meaningful discussions on the evolving landscape of teacher
education in India. With the National Education Policy (NEP) 2020 emphasizing
competency-based learning, professional development, and inclusivity, this event seeks to
explore innovative strategies for transforming the education system while upholding the
ideals of Dr. B.R. Ambedkar—ensuring social justice, equality, and access to quality
education for all.

The sub-themes of this conference cover crucial areas such as continuous
professional development, technology in education, leadership training, assessment reforms,
and the integration of Indian knowledge systems into teacher training. By addressing these
themes, we aim to bridge the gap between policy and practice, fostering an education
system that is globally competitive yet deeply rooted in India’s rich traditions and social
responsibilities.

I extend my heartfelt gratitude to all the distinguished speakers, researchers,
academicians, and participants whose valuable contributions have enriched this academic
endeavor. Special thanks to Late Chhabutai Dahake Women College of Education and Dr.
Ambedkar Chair, SNDT Women’s University for their unwavering support in making this
event a grand success.

May the insights shared in this conference inspire new research, policy initiatives,

and collaborative efforts to strengthen teacher education in India.

Dr. Sanjay Shedmake
Director, Dr. Babasaheb Ambedkar Chair,
SNDT Women’s University, Mumbai
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TATTHATAGAT e RaThrd Gererdihion: i, JEERy esHy I R{eEr afor
Iy fararor evor 2020 Atar @mARS 3cagiRca
9T, (31.) IS ASATE

T (FfARFd FRINR)
f.LAE. Flaer AHE TogHerd, A

YEATIAT

fRrefoT g AT IRAIAETS! Teh GHIET ATETH 3. RATUMAT Al haadiaed
g, s 3T aRe sco gsgar Add. IRINWcT 3. S99Rd 369sHT Alar
RIeToTTer AR TACY HTT WA A 0T JIGATES RGO R feer. o
faeare giar 1 RISTU=AT A ANUT, =A™ 30T VAT gT &idr Id (a5, 1945).
g fadva: gferd, ArmTwasif snfor Afenzar Raromer Ageca o

Usgr fRIeToT €ROT 2020 (NEP 2020) & $IRCT fI810T &&1d ed19eh FURUT HION
RO 3. AT ERUA WHATISTR FHAT 0T #ATT Floll HeATeA Sael 37Tg. RIETOT FATATS Too,
FAHATAAS 0T IOTdccqol 3161, AT AL 32 3¢ (NEP 2020, MHRD). Ruate &
FATGTEAT HAAMATST  SISUESUiAed  Heccdral  ${AGI  Folladid. odHe, [RIefhEr s,
dEETeS 3OS YAl fAURIFTER HaTH Se7qor 30T NEP 2020 =7 3fRSel-[@R @At
AT HoATd! ToTdu[eh 0l AT 3T

T 3R
I 33T YW 3fse RIefomear AgATs TS FHTT Aol SUaredT T

fRIeTeprel ffAr TUSC FWOT 30T ST, sy Irear faurrer |@Ers NEP 2020 Hied ®refor

. ATER, Treflel 39-3SC SGUATA 3MTell e

1. 3. dEERY  HesHd Tiedr Aevifdvas SuRmr nfor iAol gHEaaroRar
NTETATAT AT HOT (HasH, 1936).

2. TG freToT YROT 2020 Ffier ATATTSIR FHAdAIS YRON 30T I HAcaSauit &efr
FLAT ST § fIWOT TR0,

3. ReTrien  Trefole Fara 0T GaaAEe  fAGTOTHCHIT  Ufeor  Sugrarst  gHTEr
3YTIAISTAT QMEroT.

4. TRIETT &Mt ATATTSIF FHACT AT CTATATST fUaThiaT {fAhar 38 0.

T IR IO Ageed

AT 3SfeTer o, folar, 3nmfdes f&uch 3nfor AeffOrer TR @AW g I
fRratomear ATCTATTT & FFAAAT g HAT AF Aehdd, IO ATTST RIGTHAT Ao AelaeteT
37foT gfreTor fA@or 3maeTes 3T (Sen, 2006). NEP 2020 g fRigtomear @d dideaidk aRads
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S UTgd. AT fAeTRlAT WaTH Jeiquaral fadw o e 31mg, FRoT et § AT aRads
YsdUlR J::I,{si-l Yceh JHAId.

el CUIIER ¥ feer. NEP 2020 #Hed FE@ATGIS RIGTUMer Welea uard 3o 3e, IS
AN GTE AU GIUAHTST  RISTRAT ATHATGIh  HATTAT TloCahlellcls] HETH &l
3TITH 3Te.

et weaFdiaor Ffor annfas FHEaardr card sfAFT
Rt § Fae ATvE F4T Aegredtzar Afaw g wefas femar Areds 3radrd.

ATEATehge TACIILATAE ATATISIh HATTAT HoAre Foldueh &I HTaeTeh 3Tg. TA&TRiAT Jéret

el HTCHATT 0T TS 3Te:

1. §ATRET R f[Gearedier HIvrEl YhReal AGHERIa A §E 3Tcsy
H&aT U (Freire, 1970).

2. FagAES RGO GeameT, nfAhescar HAENE 30T FHATSIhesedl goel Ieriie
facareatardr [AAY gaeT S,

3. afaunfass Hearh fsaun #RAT AU FACT, SO 0T YT IERE
HehoUsTieT UTe=g &ur (Indian Constitution, 1950).

4. fefScer daaemar arox: areor 3nfor el facarediar A Rsorae R arard
dTATATAT FHTAT ITANT HIOT,
AifdTeh FHECET TER: RIGTOT=ar ACTAT -9 AR Y 30T,
facardiaed afas Sofa fA&A0T o il JiAGs TAETT, dARRT STeeeRaT
31O ATAISIS =T ITETad SRRy ol

NEP 2020 3t fRrareh Rrator gemom
NEP 2020 Ad RIgtehredr caradrides: fAhrmamdy @refler URUT GEAfdd Hodr e
frereh RIGTOTAIS) IR aviar venlicrsh B.Ed. 313-a1asha & oL,

2. fRY&TRIAT Tdd Iraades ufrator quarardr (Continuous Professional Development -
CPD) fa9w 39shar Teaur (NEP 2020, MHRD).
SEmET fRIGTOT JoUTTeRHed fReThie 310 Fgeeardl A feel JUR 31,
f3foteer RIGTOT 0T 3MeYfeh TaAATET 3UGET el RAGTOT YishdT 3ifereh Forrar or.

sy

freror & grEfole @Ea=ar R geard UI™ YHTdr Iree 3. 3. Si9iaRed
gz Il fAaRFER RAeTomear ATATTT FATSIAS YA g7 HAT I3 Ahd. NEP
2020 #HEF RALTOT yomledr FANOT AREEST HgocdredT GUROT FEAuATd el 3Ted.
TRIETHIAT HaTH Toidel TACATLAHET AT Hod Foldul, HaHATGUS RSO Jomell faeahf@a
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0T 30T NEP 2020 Aol €07 JHATEI0T ol Haedh 3Te.

JATEATTGAT 6 areard aRogrardr AT FeUadiehdoT 0T IR 378,
Rt Faw Afd IR FF F AT, I FHIGE IRATT GSIUIR ARGNE  FEOLT
farfad aXor 3TaeTe 3. TARTUT cgavdsl g 3RS AreT FIUIATST HaeTh Urdel ITeATd
AT T AT A0 71T GeiUd auardt gfshar i a9 gige.

HeRH

1 3esa, 1. 3R, (1936). Annihilation of Caste.

2. 3esa, 1. 3R, (1945). Thoughts on Linguistic States.
3

Ministry of Human Resource Development (2020). National Education Policy 2020.

HART TIhR.
4. Sen, A. (2006). The Argumentative Indian: Writings on Indian History, Culture, and
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The Role of Libraries in Teacher Education and Professional Development
under NEP 2020

Dr. Subhash Chavan
Director, BMK Knowledge Resource Center,
SNDT Women's University,
Mumbai, 400 020

Abstract:

The National Education Policy (NEP) 2020 envisions a transformative approach to
education in India, emphasizing competency-based learning, interdisciplinary methods, and
technology integration. Libraries serve as essential institutions that support teacher education
and professional development by facilitating access to high-quality educational resources,
promoting digital literacy, and fostering collaborative learning environments. They provide
teachers with access to digital repositories, academic research, and online courses, enabling
them to stay updated with the latest pedagogical advancements.

This paper examines the evolving role of libraries in equipping teachers with the
necessary skills to enhance their professional growth in alignment with NEP 2020. It highlights
how libraries contribute to research-driven pedagogy, continuous professional development
(CPD), and interdisciplinary learning. Additionally, the study explores the challenges that
hinder the optimal utilization of libraries, such as infrastructure limitations and budgetary
constraints, and proposes strategic recommendations, including investment in digital
infrastructure and stronger collaboration between educators and librarians.

By harnessing the full potential of libraries as dynamic learning spaces, NEP 2020 can
enhance teacher education and training, contributing to a more research-oriented and
technologically advanced education system that prepares educators and students for a
knowledge-driven future.

Introduction:
Libraries have historically been the backbone of academic and professional development,
providing access to knowledge and fostering a culture of research and continuous learning. With
the implementation of NEP 2020, the role of libraries in teacher education has expanded beyond
their conventional functions. Libraries are no longer passive repositories of books; instead, they are
evolving into interactive spaces that support digital learning, research-driven education, and
professional development. As NEP 2020 emphasizes competency-based education, experiential
learning, and interdisciplinary studies, libraries must adapt to provide teachers with the necessary
resources and training to meet these evolving educational demands.

NEP 2020 highlights the need for rigorous teacher training and continuous professional
development (CPD) to improve the quality of education in India. Libraries play a crucial role in

this transformation by offering print and digital resources, access to research journals, and digital
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learning platforms that enhance pedagogical practices. By integrating technology into education,
libraries enable teachers to access e-learning modules, virtual labs, and multimedia content that
support blended and experiential learning approaches. Additionally, libraries serve as collaborative
spaces where educators engage in research, innovation, and peer learning, aligning with NEP’s
vision of holistic and interdisciplinary education.

Despite their significant role in teacher education, libraries face multiple challenges that
hinder their full potential. Limited digital infrastructure, inadequate funding, and a lack of librarian
training on modern educational tools pose obstacles to their effective utilization. Many educators
are unaware of the vast resources available in libraries, leading to underutilization of research
materials, digital archives, and professional development programs. Addressing these challenges is
critical to ensuring that libraries can effectively support the goals of NEP 2020.

This paper explores the evolving role of libraries in teacher education and professional
development under NEP 2020. It examines how libraries facilitate teacher training, CPD, digital
literacy, and research while identifying the challenges they face. The study also proposes strategic
measures to enhance the effectiveness of libraries, ensuring they serve as essential pillars in the
education system. By strengthening library services, NEP 2020 can create a more resource-rich
and technologically advanced learning ecosystem that empowers educators and enhances the

overall quality of education.

The Role of Libraries in Teacher Education:
Libraries serve as vital institutions that support teacher education by providing access to
diverse resources, facilitating research, and integrating digital learning tools into pedagogy. Under
NEP 2020, libraries are expected to evolve beyond their traditional role of book repositories and
become hubs of knowledge dissemination, collaborative learning, and professional development
for educators. Libraries contribute to teacher education by offering quality resources, promoting
research and innovation, enhancing digital literacy, and facilitating experiential and blended
learning.
> Libraries provide educators with comprehensive learning materials that enhance their
pedagogical skills, including textbooks, reference materials, and research publications on
pedagogy, psychology, and curriculum development. Digital resources such as e-books,
academic journals, and open educational resources (OERs) through platforms like
INFLIBNET and Shodhganga have revolutionized access to knowledge, enabling teachers
to retrieve relevant information instantly. The ease of access to digital archives and well-
structured library collections promotes interdisciplinary learning, ensuring that teachers can
explore resources from multiple academic fields. This interdisciplinary approach,
encouraged by NEP 2020, fosters a more comprehensive understanding of various subjects,
ultimately enhancing teaching effectiveness.

» NEP 2020 emphasizes the importance of research in shaping effective teaching strategies.

Libraries play a crucial role in fostering research and innovation in pedagogy by providing
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access to scholarly articles, peer-reviewed journals, and case studies that help educators
develop evidence-based teaching methodologies. They organize workshops on research
methodology, academic writing, and citation management to enhance teachers’ research
skills and offer plagiarism detection and reference management tools to support educators
in producing high-quality academic work. Libraries also assist in action research, where
teachers evaluate and refine their teaching practices based on empirical evidence. By
encouraging data-driven decision-making and innovation, libraries help educators
continually improve their teaching methods, ensuring that education remains relevant and
effective in a rapidly changing world.

» Intoday’s rapidly evolving digital landscape, NEP 2020 calls for the integration of technology
in education. Libraries facilitate this shift by providing training programs on digital
literacy, helping teachers navigate online databases, e-learning platforms, and digital
teaching tools. They offer access to online learning management systems (LMS) like
SWAYAM and DIKSHA and equip teachers with knowledge of multimedia content
creation, including the use of video lectures, podcasts, and interactive educational apps. By
improving digital literacy, libraries enable teachers to effectively integrate technology into
their classrooms, making learning more interactive, engaging, and accessible. Furthermore,
libraries provide workshops on cybersecurity and ethical digital practices, ensuring that
educators and students engage responsibly in the digital learning environment. These
initiatives support a seamless transition to digital education, making teachers more
confident in using technology to enhance their instructional methods.

» NEP 2020 promotes experiential and blended learning as key components of modern
education. Libraries contribute to these pedagogical approaches by hosting smart
classrooms and maker spaces where teachers can experiment with interactive teaching
methodologies. They provide access to multimedia resources such as educational videos,
simulations, and gamified learning platforms while supporting flipped classroom models
that allow for deeper discussions during face-to-face sessions. Encouraging collaborative
learning through discussion rooms, group study spaces, and online forums further enables
teachers to explore alternative teaching techniques and adapt to evolving educational
trends. Libraries also facilitate cross-disciplinary collaboration by providing spaces where
educators from various fields can engage in discussions, workshops, and joint research
projects. This fosters an environment of collective learning and innovation, ultimately
enriching the teaching-learning process and preparing educators for the challenges of

modern pedagogy.

Challenges in Optimizing Library Services for Teacher Development:
Despite their critical role in teacher education and professional development, libraries face
several challenges in fully realizing their potential under NEP 2020. Many libraries, particularly in

rural and underfunded institutions, lack modern digital infrastructure, including high-speed
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internet, digital databases, and adequate physical spaces for collaborative learning. Limited

awareness among educators leads to underutilization of digital learning platforms, research support

services, and professional training workshops. Additionally, insufficient training for librarians in

digital pedagogy and research support restricts their ability to assist educators effectively. Funding

constraints impact the acquisition of new resources, maintenance of library infrastructure, and

organization of educational programs. Resistance to digital transformation, particularly among

educators hesitant to adopt technology-driven learning models, further slows the integration of

innovative library services into teacher education.

Recommendations for Strengthening Library Support in Teacher Education:

> Libraries need investment in digital infrastructure to support digital learning and blended
education models. Expanding digital repositories, upgrading library management systems,
and improving internet connectivity are essential steps in modernizing library services.
Incorporating assistive technologies can also enhance accessibility for educators with
disabilities.

> Strengthening collaboration between librarians and educators can maximize the value of
educational resources. Establishing teacher-librarian partnerships, developing library-
centric teaching modules, and facilitating interdisciplinary research groups can improve the
integration of library services into teacher education.

> Librarians must be equipped with advanced skills to support teacher education effectively.
Training programs should focus on digital pedagogy, research methodology, technological
literacy, and personalized learning assistance to enhance the role of librarians as facilitators
of education.

> Governments and educational institutions must recognize libraries as a central pillar in
education and provide adequate funding and policy support. National and institutional
policies should explicitly define the role of libraries in teacher education, while increased
financial investment will enable sustainable growth and modernization.

> Promoting information literacy and research skills among educators can improve research
quality and resource utilization. Workshops on evaluating online information, ethical
research practices, and Al-based research assistance can help teachers develop strong
research competencies. Encouraging teacher-led research publication through institutional
repositories and open-access platforms will further enhance professional development.

> Libraries can extend their impact beyond academic institutions by fostering community
engagement initiatives. Outreach programs, mobile library services for rural communities,
and student-teacher-librarian collaborations in social research projects can promote lifelong

learning and inclusive access to educational resources.

Conclusion:
Libraries play an indispensable role in achieving the objectives of NEP 2020, particularly
in enhancing teacher education and professional development. They are no longer limited to being
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book repositories but have evolved into knowledge hubs that support digital literacy, innovative
teaching methodologies, and lifelong learning. By providing access to a wealth of resources,
fostering research-driven education, and promoting interdisciplinary collaboration, libraries
empower teachers to refine their instructional methods and remain updated with the latest
educational advancements.

Despite their significance, libraries face several obstacles, including infrastructure
deficiencies, financial constraints, and resistance to digital transformation among educators.
Addressing these challenges requires a strategic approach that includes investments in digital
infrastructure, enhanced librarian training, and stronger collaboration between libraries and
educators. Additionally, policies must be implemented to recognize libraries as essential
institutions in teacher education and professional development.

By implementing these recommendations, libraries can become dynamic centers for learning,
ensuring that educators have access to high-quality resources, training, and professional
networking opportunities. Strengthening library services will not only improve the quality of
teacher education but also contribute to a research-oriented and technologically enriched education
system. A well-equipped and efficiently managed library system can help teachers develop
innovative pedagogical strategies, improve student engagement, and contribute to an education

system that prepares future generations for the demands of an evolving global landscape.
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Abstract

The National Education Policy (NEP) 2020 emphasizes the need for integrating
technology into all aspects of education, including teacher education. Technology plays a
significant role in transforming teacher preparation, development, and ongoing learning.

computer and other technological tools also play an important role in the accessing of
information, creating rich learning environments, responding to different learning styles of
students, transferring the learned, supporting high-level thinking skills, offering students the
opportunity to compare with the real-life problems, by solving problems steering students to
learn science based on inquiry, cooperation, communication and support lifelong learning.

While there are many struggles to appropriately incorporate technology into the

classroom, research has shown benefits of technology integration when implemented effectively.

Key Words: Technology, NEP 2020, instructional technology, teacher education, educational
technology

Introduction:

Instructional technology continues to become more prevalent in classrooms around the
globe. However, it is unclear whether teachers are prepared and have the self-efficacy to
incorporate instructional technology into the classroom. This study reviews an instructional
technology course for pre-service teachers and whether student comfort increased with
instructional technology throughout the course. In addition, data were collected regarding

preferences pertaining to instructional technology.

1. Enhancing Teacher Training Programs
Blended Learning: Technology facilitates a blend of online and offline learning
modes, enabling teachers to access high-quality resources, courses, and training modules
from anywhere.
2. Access to Continuous Professional Development
Online Workshops and Webinars: Teachers can participate in online workshops,
webinars, and courses on new teaching methods, pedagogies, and technology integration,
which align with the NEP’s goal of lifelong learning.
3. Improving Pedagogical Skills

Innovative Teaching Techniques: NEP 2020 encourages the use of digital tools for
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creating interactive lessons, virtual simulations, and multimedia resources, helping teachers
develop innovative teaching strategies.
4. Support for Inclusive Education
Special Needs Education: Technology can offer tools for teachers to better
understand and support students with disabilities, providing specialized learning aids and
resources.
5. Research and Data-Driven Insights
Data Analytics: Technology enables the collection of data on students' learning
patterns, which teachers can use to improve their teaching methods. It also helps identify
gaps in teaching and learning.
6. Integration of EdTech Tools
E-Assessment: Digital assessments help in evaluating student learning more
efficiently, providing instant feedback and more diverse forms of assessment.
7. Promoting Digital Literacy
Teaching Digital Literacy: NEP 2020 emphasizes the importance of digital literacy
for both students and teachers. Integrating technology into teacher education ensures that
teachers are proficient in using digital tools and are prepared to teach digital skills to
students.
8. Encouraging Innovation and Creativity
Creative Tools: Technology promotes creativity by allowing teachers to use various
digital tools for lesson planning, multimedia creation, and interactive activities.
9. Equity and Access
Reaching Remote Areas: Digital platforms make teacher education more accessible
to individuals in remote areas, ensuring that geographic location does not limit access to
quality teacher training.
10.  Alignment with NEP 2020 Vision

The NEP 2020 envisions a ‘holistic and integrated approach’ to education, where
technology acts as a key enabler in making teaching more effective, inclusive, and accessible.

In conclusion, the role of technology in teacher education under (NEP 2020) is
fundamental to creating a modern, dynamic, and equitable educational system. By incorporating
digital tools and resources, it not only improves the quality of teacher training but also ensures that
teachers are better equipped to handle the challenges of modern classrooms.

'""Role of Technology in TeacherEducation

Technology plays a pivotal role in modern teacher education, enhancing both teaching
methodologies and learning outcomes. Its integration offers several key benefits:

1. Enhanced Teaching Methods: Digital tools enable educators to create interactive and

engaging learning experiences. For instance, multimedia presentations and educational
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software can make complex concepts more accessible and interesting.

2. Improved Accessibility: Technology facilitates access to a wealth of information and
resources, allowing teachers to stay updated with the latest educational trends and research.
Online platforms and digital libraries provide a vast array of materials that can be
incorporated into teaching.

3. Professional Development: Educators can engage in online workshops, webinars, and
courses to enhance their skills and knowledge. This continuous professional development is
crucial for adapting to evolving educational landscapes. University of Nebraska Pressbooks

4. Personalized Learning: Technology allows for the customization of learning experiences to
meet individual student needs, promoting a more inclusive and effective educational
environment. Scientia Tutorials

The Human Capital Hub
In summary, integrating technology into teacher education enriches the teaching and

learning process, making it more dynamic, accessible, and responsive to the needs of all learners.

Teacher Education under NEP 2020
The National Education Policy (NEP) 2020 introduces significant reforms in teacher

education in India, aiming to enhance the quality and effectiveness of educators. Key aspects

include:
1. Revised Teacher Education Programs:
2. Emphasis on Practical Training:
3. Professional Standards and Continuous Development:
4. Multilingual Education:
5. Use of Technology:
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Abstract

Transforming assessment practices in teacher education is essential to align with the
evolving demands of 21st-century education. Traditional assessment methods often prioritize
knowledge recall over practical application and critical reflection, limiting the development of
essential teaching competencies. This paper explores innovative approaches to assessment that
emphasize formative feedback, authentic and competency-based evaluations, and the integration
of digital tools. By fostering reflective practices, encouraging self and peer assessments, and
designing tasks that mirror real-world teaching challenges, these transformed practices prepare
teacher trainees for dynamic classroom environments. The shift requires overcoming challenges
such as resistance to change and limited resources, but the long-term benefits include producing
adaptive, skilled, and reflective educators capable of meeting diverse learner needs.
Transforming assessment practices is not just a pedagogical imperative—it is a vital step toward

improving the quality and impact of teacher education globally.

Key Words : Transforming Assessment, Teacher Education

Introduction

Traditional assessment methods often focus on evaluating knowledge rather than fostering
growth and development in teacher education. However, as educational philosophies shift toward
more holistic, learner-centered approaches, assessment practices must evolve to reflect these
changes. This transformation is essential for preparing future educators to meet the diverse needs
of 21st-century learners. The assessment landscape in teacher education is undergoing a significant
transformation to address the evolving demands of modern classrooms and diverse learner needs.
Traditional assessment practices, often centered on standardized tests and rote learning, are
increasingly being replaced by innovative, learner-centered approaches that emphasize practical
application, critical thinking, and reflective practice. This shift aims to better prepare teacher
trainees for the complexities of 21st-century education by aligning assessment methods with the
skills and competencies required in real-world teaching. This paper examines the need for
transforming assessment practices in teacher education, explores innovative strategies such as
formative and authentic assessments, and highlights the challenges and opportunities associated
with this transformation. By adopting these modern approaches, teacher education programs can
empower future educators to create meaningful, inclusive, and impactful learning experiences.
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Key Strategies for Transforming Assessment Practices
1. Adopt Formative Assessment Approaches
Formative assessments, such as reflective journals, peer feedback, and in-class
discussions, provide continuous opportunities for growth. They emphasize progress over
time and allow teacher trainees to refine their skills through constructive feedback.
2. Incorporate Authentic Assessments
Designing tasks that mirror real-world teaching challenges, such as lesson planning,
classroom simulations, and case studies, ensures assessments are meaningful and practical.
Authentic assessments help trainees develop skills directly applicable to their future
classrooms.
3. Utilize Digital Tools and Technology
Digital platforms can transform how assessments are designed and delivered. Tools
like e-portfolios, video-based reflections, and online quizzes allow for personalized,
engaging, and accessible evaluations.
4, Focus on Competency-Based Assessment
Shift the focus from theoretical knowledge to practical teaching competencies.
Assessments should evaluate skills like classroom management, differentiated instruction,
and inclusive practices.
5. Promote Self and Peer Assessments
Encouraging teacher trainees to assess themselves and their peers fosters critical
reflection, collaborative learning, and a deeper understanding of their own teaching
practices.
6. Emphasize Reflective Practices
Assessments that require trainees to analyze their teaching methods, identify
strengths, and plan for improvement are essential for fostering lifelong learning and self-
awareness.
7. Align Assessments with Modern Educational Goals
Align assessments with 21st-century educational goals, such as fostering creativity,
collaboration, communication, and critical thinking.

Challenges in Transforming Assessment Practices

. Resistance to change due to ingrained traditional methods.

. Limited resources and infrastructure in teacher education institutions.

J Lack of training for educators in implementing innovative assessment strategies.
Conclusion

Transforming assessment practices in teacher education is critical to preparing future
educators for the complexities of modern classrooms. By prioritizing authentic, reflective, and
competency-based approaches, teacher education programs can equip trainees with the skills and

mindset necessary to thrive in dynamic educational environments.
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Introduction

India stands at a pivotal moment in history, poised to shape the future of the global order.
With a rapidly growing economy, technological advancements, and a young, dynamic population,
the country is on a trajectory to become a major global power. As the world's largest democracy
and a nation rich in culture, innovation, and resilience, India is steadily strengthening its position
in various fields, from economics and geopolitics to technology and sustainability.
Looking ahead, India’s influence will expand across multiple dimensions—emerging as a leader in
economic growth, a powerhouse in digital transformation, and a key player in international
diplomacy. However, challenges such as income disparity, environmental sustainability, and social

infrastructure must be addressed to fully realize it’s potential.

Changes in Different Sectors in India’s Future
India is undergoing rapid transformation across various sectors, driving its emergence as a
global power. Here’s a look at how key sectors are expected to evolve:
Economy & Trade
Technology & Innovation
Infrastructure & Urban Development
Agriculture & Rural Development
Healthcare & Biotechnology
Education & Skill Development
Defence & Space

Renewable Energy & Environment

A S S N e

Entertainment & Cultural Influence

[S—
e

Governance & Digital Transformation

Challenges India Faces in Its Future Growth

While India is on a strong growth trajectory, it faces several challenges that need to be
addressed for sustainable and inclusive development. These challenges span economic, social,
technological, and environmental sectors.
1. Economic Challenges

Unemployment & Job Creation: Despite economic growth, job creation has not kept pace
with the rising population. There is a need for more employment opportunities in both rural and

urban areas.
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2. Infrastructure & Urbanization Challenges
Inadequate Infrastructure: Despite progress, India still faces challenges in roads,
public transport, and digital connectivity, especially in rural areas.
3. Education & Skill Development Challenges
Quality of Education: While India has a vast education system, the quality of
education in many institutions remains low, affecting employability.
4. Healthcare & Public Health Challenges
Healthcare Infrastructure: Despite improvements, access to quality healthcare is still
limited in many rural and semi-urban areas.
5. Environmental & Climate Change Challenges
Pollution & Air Quality: Many Indian cities rank among the most polluted in the
world, affecting public health. Strict pollution control measures are necessary.
6. Governance & Political Challenges
Corruption & Bureaucracy: Corruption at various levels of governance affects
efficiency and transparency. Stronger anti-corruption measures are needed.
7. Security & Geopolitical Challenges
Border Conflicts & National Security: Ongoing tensions with neighbouring
countries like China and Pakistan pose security risks. Strengthening defence and diplomacy
is crucial.
8. Social Challenges
Population Growth & Resource Strain: India's large population puts pressure on

resources like land, water, and food. Sustainable planning is essential.

Results of India's Growth and Development
As India progresses across various sectors while addressing its challenges, the country is
expected to achieve several significant results in the coming decades. These outcomes will shape
its global standing, economic stability, and social development.
1. Economic Growth & Global Influence
Third-Largest Economy: India is projected to surpass Japan and Germany to become
the world’s third-largest economy by 2030. Manufacturing & Export Hub: "Make in India"
and "Atmanirbhar Bharat" will strengthen domestic industries and increase exports, making
India a key player in global trade.
2. Technological Advancements & Digital Transformation
Global IT & AI Leader: India will continue to be a major hub for software, Al, and
emerging technologies. Expansion of Digital Economy: More businesses and services will
shift online, increasing financial inclusion and efficiency.
3. Improved Infrastructure & Urban Development

Smart Cities & Better Transport: Metro expansions, bullet trains, and better roads

IIFS Impact Factor : 7.00 WwWwWWw.goeiirj.com Page 16



Peer Reviewed Refereed Journal ISSN : 2278 — 5639
Global Online Electronic International Interdisciplinary Research Journal (GOEIIR))
{Bi-Monthly} Volume - XIV Special Issue — IV March - 2025

will enhance urban living. Renewable Energy Growth: Solar, wind, and green hydrogen
projects will help India become a global leader in clean energy.
4. Enhanced Social & Human Development
Better Education System: The New Education Policy (NEP) will promote skill-
based learning, critical thinking, and global collaborations. Universal Healthcare Access:
Government schemes like Ayushman Bharat will improve healthcare facilities and
affordability.
5. Environmental & Climate Progress
Reduction in Pollution Levels: Stricter regulations and green policies will lead to
cleaner air and water. Climate Resilience & Sustainability: Investment in renewable
energy, a forestation, and water conservation will help combat climate change.
6. Stronger Global Position & Geopolitical Influence
Greater Diplomatic Influence: India will play a crucial role in global organizations
like the UN, G20, QUAD, and BRICS. Defence & Space Leadership: Advancements in
military strength and space exploration (such as ISRO’s deep space missions) will boost

India’s global standing.

As India progresses across various sectors while addressing its challenges, the country is

expected to achieve several significant results in the coming decades. These outcomes will

shape its global standing, economic stability, and social development.

1. Economic Growth & Global Influence

v Third-Largest Economy: India is projected to surpass Japan and Germany to become the
world’s third-largest economy by 2030.

v Manufacturing & Export Hub: "Make in India" and "Atmanirbhar Bharat" will strengthen
domestic industries and increase exports, making India a key player in global trade.

v Rise in Foreign Investments: Favorable policies and economic reforms will attract
multinational corporations, boosting employment and GDP.

2. Technological Advancements & Digital Transformation

v Global IT & AI Leader: India will continue to be a major hub for software, Al, and
emerging technologies.

v Expansion of Digital Economy: More businesses and services will shift online, increasing
financial inclusion and efficiency.

4 Growth of Startups & Innovation: India will see a rise in unicorn startups in fintech, edtech,
healthtech, and deep tech sectors.

3. Improved Infrastructure & Urban Development

v Smart Cities & Better Transport: Metro expansions, bullet trains, and better roads will
enhance urban living.

v Renewable Energy Growth: Solar, wind, and green hydrogen projects will help India
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become a global leader in clean energy.
v Sustainable Urbanization: Improved city planning and housing will lead to better living
conditions.
4. Enhanced Social & Human Development

v Better Education System: The New Education Policy (NEP) will promote skill-based
learning, critical thinking, and global collaborations.

v Universal Healthcare Access: Government schemes like Ayushman Bharat will improve
healthcare facilities and affordability.

v Gender Equality & Social Inclusion: Increased women’s participation in the workforce and
improved social reforms will lead to a more inclusive society.

5. Environmental & Climate Progress
Reduction in Pollution Levels: Stricter regulations and green policies will lead to cleaner
air and water.

v Climate Resilience & Sustainability: Investment in renewable energy, forestation, and
water conservation will help combat climate change.

v Electric Vehicle (EV) Revolution: India will see a major transition toward electric mobility,
reducing carbon emissions.

6. Stronger Global Position & Geopolitical Influence

v Greater Diplomatic Influence: India will play a crucial role in global organizations like the
UN, G20, QUAD, and BRICS.
v Defence & Space Leadership: Advancements in military strength and space exploration

(such as ISRO’s deep space missions) will boost India’s global standing.
v Stronger Cyber security & Digital Governance: Investments in cyber security will protect

India’s digital infrastructure and economy.

Conclusion

India’s future is bright, with significant progress expected in economic growth, technology,
infrastructure, healthcare, and global influence. While challenges remain, strategic reforms and
innovation will enable India to emerge as a global powerhouse. India is set to experience a
paradigm shift in multiple sectors, positioning itself as a leader in innovation, economy, and global
influence. While challenges remain, strategic reforms and technological advancements will shape a
stronger and more developed India in the future. While India has immense potential for growth,
addressing these challenges is crucial for a sustainable and prosperous future. With the right
policies, innovation, and collective effort, India can overcome these hurdles and emerge as a global
leader in the coming decades. India’s future is bright, with significant progress expected in
economic growth, technology, infrastructure, healthcare, and global influence. While challenges

remain, strategic reforms and innovation will enable India to emerge as a global powerhouse.
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The National Education Policy (NEP) 2020 is sort of, a really big deal for India, okay? It's
all about attempting to completely overhaul the way education is done in the country to make it
fairer and available to all, particularly those who don't typically get the same opportunities as
others. It's like to say, "Hey, let's get back to making sure that everyone has a chance, you know,
particularly from lower social groups and folks who've been left behind." It's all about changing
the broken things that have been going on in education for quite some time now, such as how some
individuals simply don't receive the same breaks because of where they are from or who they are.
This policy is essentially saying, "Hey, education is sort of the key to making things better for
everybody in society, so we need to ensure everybody can access it!" It's trying to assist those
who've been struggling, such as Dalits, tribal people, and other groups that haven't been treated so
well. It's trying to make schools and learning things more equal for everybody, particularly for
those who are typically overlooked.

One of the biggest objectives of NEP 2020 is to eliminate all the obstacles that prevent
some children from receiving a proper education. It's like, let's demolish the barriers that prevent
girls, poor children, and those who do not speak the dominant languages from learning as much as
they can. It wants to ensure that no child is left behind, regardless of where they're from or what
their background's like.

Dr. Bhimrao Ramji Ambedkar had some remarkable ideas about education. His vision is
prominently reflected in the National Education Policy that was introduced in 2020. He believed
that a good education serves as a powerful tool to combat societal injustices and discrimination
based on identity. Moreover, he saw education as a means to foster moral development and
facilitate social mobility. The essence of Dr. Ambedkar's educational philosophy revolves around
transforming society and ensuring equitable treatment for all. He established the People’s
Education Society, which aimed to create schools that challenged the existing norms and
empowered individuals to become better citizens. Additionally, he authored numerous works that
delve into these profound concepts.

NEP is also advocating for vocational education, i.e., learning cool things that you can use
to get employed. This is really crucial for children from underprivileged backgrounds or those who

grow up in rural areas and may not have equal opportunities as everyone else. It's like saying,
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So, in short, NEP 2020 is sort of a huge educational makeover for India, and it's all about
providing opportunities for everyone to learn and prosper, regardless of their background. It's
attempting to make education more about equality and fairness, which is what we all wish for,
right? The policy is just about being just and providing money to the communities that truly
deserve it, you know, the ones that get neglected or overlooked. NEP 2020 is really mindful of the
problem of children leaving school, particularly those belonging to groups that are not always
given equal treatment. The likes of lacking sufficient money, having to work, or lacking the proper
support may make it very difficult for these students to continue learning.

That policy is like, "Hey, we should have some programs to catch these kids up and keep

them in school!" They want to implement things like offering free food at school and providing
activities in the community to ensure kids don't just drop out of school altogether. And they're
going to prioritize getting those who needed to drop out of school back and rejoin. That's cool,
right?
But the thing is, teachers are important! NEP 2020 is telling us we need to train them to learn and
appreciate all the various kids they teach. Like, don't be nasty to someone just because they're
lower caste or don't speak the same language as you. Teachers need to realize that everyone's
different and that's alright. They need to make school a place where all students feel good about
themselves.

And now, NEP 2020 is like this huge, wonderful plan for ensuring that everyone gets an
opportunity to have a good education, regardless of where they come from. It mentions teaching in
mom and dad's language, which is a huge thing for some children, particularly those from tribal
regions. But, there are still some potholes along the way.

Some schools simply don't have the resources they require to make this a reality. Like, no
computers, substandard buildings, or insufficient qualified teachers. And then there are these
outdated ways of thinking that are difficult to shift.

Even though the whole caste system is, like, not allowed anymore according to the big
book of rules (the constitution), the social hangover is still there. Dalits and others are still getting
the short end of the stick in a lot of places in India. Getting a good education is like a superhero
cape for them to fight back against all this discrimination. And Ambedkar's message regarding
employing education to kick casteism's butt is something we all must never forget and keep
demanding.Now, during the time of fake news and everyone glued to their mobiles, what
Ambedkar has to say about the significance of rational and secular education is, like, super-duper
critical. He didn't simply want individuals to memorize things; he wanted education to get people
to think critically and question everything, which is precisely what we must be able to do to get
through the quagmire of information we have today.

Dr. Bhimrao Ramji Ambedkar had some remarkable ideas about education. His vision is

prominently reflected in the National Education Policy that was introduced in 2020. He believed
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that a good education serves as a powerful tool to combat societal injustices and discrimination
based on identity. Moreover, he saw education as a means to foster moral development and
facilitate social mobility.The essence of Dr. Ambedkar's educational philosophy revolves around
transforming society and ensuring equitable treatment for all. He established the People’s
Education Society, which aimed to create schools that challenged the existing norms and
empowered individuals to become better citizens. Additionally, he authored numerous works that
delve into these profound concepts.

Ambedkar envisioned schools as institutions where students would not only learn subjects
like math and science but also develop character and critically examine societal norms. His
commitment to education was so strong that he enshrined it as a fundamental right in the Indian
Constitution, advocating for universal access to education, particularly for marginalized
communities. His educational vision focused on empowering the underprivileged and ensuring that
everyone has an equal opportunity to succeed. It's inspiring to see how his ideas continue to

influence India's educational landscape today.
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1. fASIFAR d$Hua
wmaawmgwﬁqm Ecica

YEATIAT

1O FTd ST GATTY AT el Sd Tel, 39T THdITedT Adehlehs
SAUMET FATSA Wil S fasar arerar aXdl, ar Fgd Fedor s o =@r <.
of. ®d TN fIGreAT APl FAldlerd HIGAT USER TUR  hell  HRdlclel

o

FafafaAEeaeaT 9Badd eT Jade FgUl o NBT Said caredr A, Toeil
ATCIAISTS 30T ol FEIOT A, Aehelell RioTT ATETEl TN AT HdTd Hgedral HgHTaT
gIa.
dehiferet

Fed Hedol g Afdeh  fRAeToTEEe SHSYOT T FOT FUTST ST FIET BR HIST
I6T 3YAT UMY 3§ 3T T¢ FHST HRAT FATSI Bl d 3TsfeTel BR HSAT FATUM

3. Jdfih cgegR, AW el AR &1 SWd A Al UlSed]d
IEEdl Aligel a9 BAd, kel HAG TAddell . TAlcel ATl IRTHT

ST AT Facl-TaT RRIST e Alfgell ATSl, HA B0 o gIoT gdraredd Jqoiqor
dadareray Ao, T WA oifdleh HATARTaT dabf FEadisra Sgid afmerd. R &1
UARIAT ALY ARAIT  GITALUMTAT TBHddA SR ERAT gidr.  faarear  erdesrear
gearche [@aiar  feTor 8o € BRY HAUT T Ay ASC Afgel FAegl. reliddrgiare
Jacl. fauaifdars  deHTdiel T@ddl SR UF  AWeedT  BIcAl. W 3STe)
Hafdfegd@e 30T Afdleh Fed Hogror Refor a1 VAR qEg Al oA &d
FATGIYYURS GGl 7099 gid. THIOIHTSAT Al §3efs, ARG HATgHaIdr
ISAS SN UF ANTell gl IRAc A Wil Jrardedl Hiald  HAfd I
TR VT HATSAT [aUU dis ard offTel 8. HdfdedHel a1 AsGrRl aray
TYAT: A T Ul Fd FlAT Folell TGl $30 O R TAT G Flell Fgd HodoT
feror @ Hafafeesar deHid ar & @ s e A [svare geard
dhell. § B & IOIGAl hlell 3eehay IT TATATET AT Shell g,

hdd FATAIGHAT deg R FAd ofdleh T Fga hedol fA&TOT FReATETSATT
gieeUATTArEr e [T wdl Sgrdal 3T I AWEE 9. I A1 HiAd
AT Yool HAATANSTS T FeldoRIOT AH. Aebclell WRIsld =l Gua Aol Heel
hell. &1 fAaEr FH 6 TATdetl, YATTHAG clihredr Ehd & g1 olleTel.
sfryay & :

LUl wdEr SeH ¢k el HIS I AL e g st ahed
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$d AT GIET ST STTqoT 28 Hlhund, A3 J:l;d:'(?'d AT, TGATT g AT
3 AUTETSY AU S gSiel HgWl eist herd d  HAT HAT A A ATHD
I STT9UT ST Uehlehid ITo.

T 4l ST AT JEeIuIs T 3dS gldl. Hicehear qlield o gfgel 3.
IAMOTT T IreaT Adsar AW gidr @ <aid <Iieil d[ETell aTdl g 8ldl. caredr Herd
SfFeX SgII lcl. 9T YR 37Tl 371OT arfoIdreiiel e Yerchiees aTforareel cgisi
gear fAader.

gealdlell Al RA&TH FUEA, Ak Hlelollcd AT WIedT9eh  FgOA  cieil
TRl hell. AT Wil o S 3T RIshel. e $cler offdteh fasamev™ faqer anfeca
sl ardel, AT 2’2 Hiell IOIdII 3T Ygdl HUIMNETST o YR el WReemd

YeIeT AR § Fgd Fedmor fAaror Frate geard

?Q¢ el WS TSTodl AT ATl THARRIEIAT FATHAGHA [a9Teh Hool SvdTd
g Aree fARvard Fe gE Fel. AR AT JhRA § giged Fe gl

233 Hlell "FAfAfioHeT favamaRa ARSI Ufgel qecish =l TfAee del. I
T 3iieh TGl TIg Sedl . 2% =T S ool [dedel HlloHed quf de
UEGITeh  FEURT AhIH FEAld el AT AR AT TRt @R #EY
afafaaasT Jwae o fafger.

d ST 3Tl AdAHATHATAT YaREEd d A7 AWEEd PicloTedl ATelhle]
Hhdedlal Al § Fd UETAUIrE Fifdiclel degl o 3ealRel 0N RIsvararell qegrel
gifgsr faddhr AU Awdiel. 9T HST YIR A $el A% o df §¢ Isugrar 9 3718
3OT #AT A Hgcaral dledr’ 38 W el Alerar TSllerdAT Sl ™ ReER,
Tqse g QETHT R 9t wudr uiRsed guRe fauriear Hadewrioer Hsfy
Aegd. FEULTI Tl 83 AT Slof Al "HATEARLY' § ATfS Td: & hol. T
ARMET 39T 32 "STFAIT d AT ARINS d AAS IRIEART g AT gediar
YR Al Or g 3eATd (GARRMEHT TISC ol gid. it g deHS o
faaar Ao favaiede sifderr suged AR cra el Sée, 3@ & e Fose
el §. ATAS el NYSTR diel ATATIOr Arerfaer.

HHA, Fd HedIUl d IR fqTh oG, Fodudld TAEE ool Hass
dITEIT UhfAd  dheel IR WU HST W e TEaEY 39, AdRaRardy
el d oA A geol  defdd, d@1 gE@™@ g &
JAdEEdY O [9UR, Fdfd@ddd, THEREIEEST 5. el diddddl TR
EIHS Il gREAR 3Relleldedl ARIYEell Teol $RUATT  3MTel. el gsre
FTETTEr SleTauaTd 3Tl
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?Q3Y TIT TN 3I. JETHIGS 3MaSehlisll AT Tehleldd Hclel Bld. 3% T
'HATGEAELT =T Uigedl J@@Tell '3ecliordl g1 HIorcdegl d@rar, fREmer fFar sax
TECET 0T AYA @ GFd THT ARG FIOMAAT HAATIT 0T IR, 37 STl 37
'aifdgcd g Agfie aeeT o qRul WAl 3g. HaX ATl gaeh  IMSIauaTed
JENEdT Ydecldel adcdredl ®edell AT Sear 3Med. 3@ & #d gid. faarg
eIl o 3eran o Fguid Su fdaRd §@ fAed d9d W ar A
AN Uifgal T ASeITH I FHAT o@dl HIAT A 3T o FgOId.

AT HRATT AT GRaTchel Aldcde [ Hgel Hal. oflETell quT el
HRAT e HdfAfaddad Agcd HHo dRledld Iiedl AT afid i d1s
T gEae Aeer 6 e 3ieeier /93 Aol garg . favaralled gedlcaRiedr Tahl
FERAT AN Yee &WUell. G oty S 93 JeM AT 3d
ST, oifdlehdl &1 ATy @S9 Widcd= W I g1 AU UHRhIoT ofGal. oY
SINGR gedld &l feoll . AT &7 HA dol-Hel-tel YT cATedT Teallel  ciell
gud AT Hgh e

7. A FF

BT AIRET 3 3NET W@V 3edr  fatar  afgoiietisy o
HUUTTHIRS &hd  gdiear fEervdredr IAATT Wid 3ad. fadw g fetor gmer
CIETeTUUTATg cITedT Hellay HESl &hd gdredl Hd HERR SATedHe Fie HgH
FIEAT dEol fAdid 3eY gIdr.

298¢ WOl YATRIEISRISY cITar faarg SATell. 37l 3HYedTel HgSl hd egredl
SO A FIAT ISel 3 AT dleel. W] TARREEAT HISell wirehdl 3Fed= T
HISell g TAFTCAT T THT IS P@drd JhRedT HATT A Fear Tl @ Ty
AlR{Er  TSAAT  BeAHd el Tl 3¢ Movd g AR Al
Toohloll. 332 ATl Tl &l ST Toledl ' A HH & hel A a7 faware
AT Afgd, ool U7 T TN ST FOT & FH AT Tl AThd Irald
TETATAT AU AT Heoll SUATHTST Tehl T HAGAITETT I glel.

o WA TRl FAterdl AT HTeTcTga! el Shel T TUH oAl Feh ATfgell
&d, HHSNGST Hiotd &gl €N &d, &g shAer Fel &gl HIT d s86qe &d
S A sl eledr &A1 SIAET §Hd Sid. 33T oar fEEgier gars
deAd. HIedT HEd FR TG U3 Id. Al Hald Il oTReATIS
AT @I el AT HIBId Sldel ollh Wl § HIH Hd 99d. &7 eIy
ATfgdra BRe Fegdr.

ST ToledlsRIad Hofdfeasde 30T offiehdl &A1 Fgd wedor  fasamaR
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TARREHAT fo@or & &hel. W 3T ThRY oF fhellehl @R, HARSTHRED
ATauRTedT  AAREAG FHNPRUA  APR  3T IREIAT  Fad:d AGh &
FIOGY FHoTadT TV, & gdell d FATSARLY AT AT geard SiTei. CICCH g@‘q’
FeIUT AT ARl AT ANASETT AT ™l 9o 39cT Ao b, =ar
ETATETel &Y ST ATIdIETS ad 319d.

FATSTEIRRLATAS o @ 31eeflel el 31 Al JHATRIEST 3Helchel Teo el
AN, AT 3ch FIUATT 3Tl ATSTT AR, TSe Toledd HIH, JHTTEIELII 3
MO ATIA AT Al Aol Teol T Hawdl ARG T ARG Gareafiqed
ATIAEISTAT JTSTRYUI Fedlcl STell.

"HHATSTETRET =47 H&Td "WafaaIdA«1ardr ATae a6 I ow fafee. dear
'TFETAT FIT AT ? WAlHT A FFEeAl Tach: FRS 60T FAET AW AlRiedl T
AR, FEUA TGARKMEEA! Faa: ORICT Jaarar A F6d 9dd. ATdlargar A
q AT &4 § SFIT 3.

{gﬂM{lqiul I JHe, CQIJioB AU Jed  gur ATAAESTT  TIATD
AU SSUATAT glcl. &lEi=lg! 3eRY0l g fauel Jdlet, T&d Sheifdel d aed AEd
IIhToll HEd hell. ¢_8Y Aol fGaredredr eedry fgaell Arerdiasar Fog Sl 2
B AR, FET Fed0T FAAATAT &7 AvIaR FE oo g sAegd,
IThIBld  ETIET odfde AT &3l Tad:=aT WRE AR JA¥HR Asauarar
R AT AT TERT  dhel.  JARRIEEAT helell  E-FAIAArl REPR AT
TEIIfawll T v qA=ar Hidelqel  3gdelell dcgal "Hl & aﬂvﬁ JEUTIET
AT SATAET YO AT, WHATST AT AT 9 GO HIOTAE e Bgmar g g
figer @ wal, o PR 7 e Rowey EAEa faed FEeas

A, AFAATETE IS

AhAASTST TS {ToR WISy BIddel Helldedrorard e e i dd
STeTIUT FETACIATATTAT HIART el IITeAT HBedT T T FoRIRIq Hicsh Fea.
qe . U FeAE 2R6 HEY AT Hisetell AeAqT AYAT A TH, T. & gedl ool
AR FAR &gl a¥ AT WREATAT @1l BIeATLARAT Wl MedaR el qiged hr
A goId §Y (ARG Hd FATHAGHATT HIH A e, W IEAT HIATC
FguIaT qd gfadre A 6. SO1 338 ATl g 99T TARREE faurer degr d
FEUITS 'H TSl YRV, EAT HATES HIUN AT & 3Tell R Il 3010 ISl ‘g4
HIHATT Hecd No@e AT AT HGHTT TIRAGTOT Ucfel, A hell g TT SHdeam
AFCST TIelT  ¢’3¢ ATl Ycdel HRAHGrH  Fald hell.

IIFS Impact Factor : 7.00 WwWwWWw.goeiirj.com Page 25



Peer Reviewed Refereed Journal ISSN : 2278 — 5639
Global Online Electronic International Interdisciplinary Research Journal (GOEIIR))
{Bi-Monthly} Volume - XIV Special Issue — IV March - 2025

‘oI W &7 e Snfevra e el quilY 3 & ¢ FAT A F@AEAT
RANATge STl A & AT ofelld 3ol B #T TR &Y 307 guR deb oD
T Jvary fouedid #FgU AT Sgrl 9 Saole of HEAMRS & o ¢ 3Rl holl
1A ufddre AT drce.

Upderars qeuiel srerd. ARl &9, gt AT X WATEAIGT fEsd amor s
dEsial §HT O, Efl QRN Uhd FHH AT FddfagdAaal Afedt ad R deer
9 WY ad .

‘FAGREARELT d AT &Rl ALY et I [Aaa @ el o
Irgel  IRAMAge leh Heoll BUITATS Ad. TIRTAT HATT Tiell HHE Thgduom I3
feem ATEY. HareTds, e eckiqel AT o @ Hiedr ANd e Ay gASgE od
IIHGS T FETeT YichTe [Aosd 3.

WSIMITSATCHST AfGelehged el THeT 3N HUY 18T AT 79T sholl THA
SATETST o ¢l IMdalciel U@l 3T hg ATduard YfAGTOT AT &d A, oJraT
BRE  FETAT 3YANET g5, 9 HH g FATIRA AT 8 1S & 8Tl 3Tedra
A U ay 3RAeTe Fredrst  [qermena AiFeH Afgdear Ade HiEdH AT
HIH hel.

JdfdfgqmT=ar dih qEAfhdell daIR gld HIYUMThRAT Il 3oieh  T&ahroft
Siemaull Ad. 90T Al T AdH T 3T QYT FHhl 3 3T dF G IS S el
AT fAvT AST I, FHAT Db GEW IET I A IS Afger oA = A
dlelel, FATEIeR W S$el 3THT &F oI HAGThIE ol cI1Hd Hlolh ARl Masis
diclad FRaldiell 4T HIATEIST ATIAIShidg HATSICS 3eiehiel ARTSH ci= FrETdr
SIETC. 2R€Y¥ TSN Ul U. #g® Iiell cIrdl & auarsl AsqqHa g sholl
feocimthar  asfiRuar, deer@e I FEIRAYY  Fdd@TH@TAT - T9R
FIUYMATE el TARAY Jhcel shel. AT, Fieady, Al 3 afay yerar fager a@s
Tl dhelel 3Te.

HARIY :

T 4l & g ATCldIas &d 30T eehclell WS Flell HATHATHA FEa ol
o Affiehar gar fawAiaxy S AN Gfhar & el AT HYAE FEEgmEr
oA WRIAl gah, A Feurdier ol gevd, IRACITAR ST IHelsh
fasgiar dis $ed q¢ WHR HAlAfAIHATT HH glell ool AT T THRIGOMHD
T FAT AfNhadaty AhrT efeehla AT FRUIrr Hp & SToleld g Hdc
'AepaEdr AIIor g #Afed 322 Ufgar 38,
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it

)  HABRISE fAeusR AGYT eisr e &d, 31, . H. SRl. AGRISE AT Alfeicdsh
3IOT Hihfch HSS a:l;qé, R A AT Q008

) TEeruaTEar |G A o e d, T A Rietor gewr, qor

3)  HAWQAIDT SI. HAlGY Aol HgSI ohd HT FALTOT FEAT, JOr

¥) TRIATET HAGRISEIAT HITASOMT aredrd, Teraed A7 v ey I §Igor
5,
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T derfOrF uRordar Aed Rarew Rrarona damar fAFr 2020 nifarT s @
JUITAT SIUET 37T

3. Rus Qe sgEaaT

TETIF JTEATF
FUFRTd TegTad RIETT AETIAGITeTT, AIeasdi 13, arfiar

ARTII-

T daiforF aRor (TTEHY) 2020 8T SRATAT T Hgecardal A4ifo0F GEROT ITHA
38, AL qd RETomIrgeT & 3T RNTomada RO §d weiaed GRadAIcHF Fger
FoGAT HTe. NIfOF FURUTAT TewE? HAGGATUNHAES farE faror Fgecardt yfAwT
Forad, ROTAT GHTE) T IGAAEY FHITRT FNUIIEIS] U HTUREAS FgO Rerw R
Heard FH NG UAgdr 2020 9 deed HPr 3RErft J@ge BvIrd), RBfacd #ndr,
deifols dAadmeqsr o afdfa freror gRumATay S dvarardt Rlsiw faror FrdwaATAed
JTIATE THFAIRUT FNU Hgecdrd g, AT I AG@IT, qeUda Rrsisfasior  aiFiEeflar
TTAGTIT THAFORA TIf0T IHTEATIaT FATIA IRIRIETOT T Jwlav=ig Rlars
grreTnler  Falcadw ggdlay GHRI CTFU..dFFAATEIT  VFAFNUTIT faRdy d@i&@  HIfor
TFAAIS] IRIcHF TNFE T FIUITN IRSAAHT TTe] HAoIT GERIEIS HATT T
IR 3G HEURTAT FIUIIT FHTell HTE.

TRTY-
TS eItk UROT (TASHY) 2020 T HRATCHSl Teh Heeedrar A&TTOTh FERUM 3Ushe
g, SAHEY qd wiufAe Reon 9ge d 3w Reionwdd Rievmrear a9 el
IREcAeATcHD Teelrdl hodel g had HAASHE 29 St 2020 It AR heledT TaAgdr 2020
I 3RS 21 AT AdPIdlel TeIcdT RSN YUT 0T 0T ARG fN&ToT Jomelr 31 @y,
Jafde 30T afSd §1a0r g 3R .fAeTs RAT0r aX ofeT Sadiel daaiaar 393eT 3aR@d
HOGT 3Tell 3¢ (&0 #ATerg, 2020) Tesdr 2020 #HEY fRIhvarn 3n(7d dlGdvarEdy,
Bfoce aruar 3nfoT dane THeRUIETE! dTARIAT T HUgaR dX ¢UATd 31Tell 3. T aTe-
ATl f1eTor gomellay &7 X facgredian Bioee Jomdiel HegEd! daR &Iol, ddl-asTeT
TSl U1 JTOT HATETST SIETicieh FRTEX TqeilcAsh RIeT0T AR HUIETd Tesdr 2020 =
TG Tt Al AT, TASHT 2020 &1 Ush HIWHIGRH 30T guaeii 3RSt 31T,
ST 3220 HHAHTON ST APUAT U7 HIUATATST HRATAT A&Ti0leh TRELT oAdled TR
coT 8T 3iTg.
Tasd 2020 adta Rrarew Ratona dawETT FE GHE HAFT GItATATT IR
1. Tdd SaaaTde A (CPD)-G1aT, TaI# 30T ISaT JRW ieTdisd #a fRrgTenier
TE-Id Ripvarar gt yed Fad da@T 3THET FRiener, dfear Rt =
Ferforer 3nfor AWy AT areauard T&TH o,
2. AP eor c8a-TAe adf, S-AEEl MU A Hedihedal aTN e
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URUTRe 30T Bfoee dediiear Asomen Wiedes &0 T FEA gigdHcar, me
ARSI HTTOT HeTehIOT ATl TehaTehoT RIGTHIAT ITehdeh S SUATH Hed Hdl.

3. 3YiFcpd 3MOT eTehell RIGTU-TINT-Helfold #Ha RIGTHAST cIredr Hiered g
30T FUROTT &eaT MUR aFfFdeha RIGT0T AR YTl Fdld g Ser-arfeld 3eeser
fRraterrear AT ANar guara 30T gfRAGTOmAr IRST NSWUAH AGd Hd.

4. fSfoteer urame giawurar aRIsdy AeifOreh qaer=r Hurl (T, §. & TH.) T
QeI T TR A0 A=A camoreania Sicdge .3, i 4L

5. HieTellgeT HeAATIS 0T HTAT IAUT-f3foiee Ae= RIeTer=ar Yercar ARNET B,
STHAA HodThel FLUATH 30T R3TI-CSA AR Teel UAH FAed Fid 30T 3-
GICHITAIHT U7 UITG-3MUTRA HIATT &THA-3TUIRT  RaTehrear Hoarhara qHdeT
&drd.

6.  HAWHERUS 0T ~4rEg RIGTOT dATeaul-ge $ETd RIETh TRIGTOT FoleT H&eT ATHITT-
e ' FeT FIGUIAMIS Tl Hed  H.UHI-TMfIcT  FIEred 39T HAHTSr
FaEATYS ReomE FAST Sad, SUHS e redr g FEhRUAE  HeTH
hIdld.

7. Bfoea TmeRar 3T 3 SikeI-taAsdr 2020 T fRAeThET TeEr  Riefomardr
Aol fefocer @merar 3nfor diér areerer aaX #RuATd JAIoTdT 9iod o
R . WIS FR&T, Jielergel dAfasher 30T Bioes sregmeeres ar favaiadis
IFATEHATEGT T feelr ST,

8. freToTcier et 30T Ad-Av-gIaT-aifald Tgael TNt 77 ReTerar 3arass
faera 30T eifOier AaAfAdAET ATE SUI T T&TH Hdld.

AT derfore YR (TaAddl) 2020 e et AT T€wT -

AeIf01h GURUMAT I JAGSSIAUAEY et gRIGTOT 7 Faeddier gfafae
Fgccard! fAT dotad, €O g adf ugdiALd FIaRd aRUIETSr Uh IMUR FEULT
fReTr w1 FA.Re g Refor gaeddie deara giafadt sma adw Rete cgaedde
gfafey ar Qe it Ries gor gl IFRcAs 9Rume Reflauaadr Tant
HEccaqul 3MTe.
et gfator AgcarT TE -

g frereh  gfRemorerAameRa Reomes, R OUR, Foiefear o sgrEe
TERIATAT  TTeledl  UATHS  JBUATAT  dhodedl  IMeada  Aeadif-ahfga nfor daar
giieaAray X o

2. JaeTs Qa0 Fiered, IeTIGd IMT A A0 Fefad gid Fdeear AaiOw
IRIEUART AT 30 3aeds g sl gl RNeUmAed 3egdrad  da A
AT FHell SaT AT 8] Ear 318,

3. STAAT-3MIRA  RETOMalIeT ASedd ThAIUT Fkel RGN TAAGIR TehATev]
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Y. RigTrar Ay taga ugdiar aRag &% ar aiigsr 3nfor Retonder @afcas
Tl MO 3eNeHqT Felldl AR STUAMHTSE Ald G dh fahraredr e 3ucrsy
a6l feear arfgad.

3. freTpcar  fAGTONMT dFAId ThAa0T el Bfolcal TERAT 0T g i
RIRauaar ggdiaed dFAd JHE0T ThalhioT Hogrer fRigrenered f3fGieer
TTERAT Hiered fGafla axor 3mfara 3me .

€. fRreTepredr RSO 3fietelisel 30T ARG Re0r 37 ReThi= ofafaen 0T gorer
AT Ahraar T 3UcsY e SUIRATS! iTedassy 3for AT Rretor Famr
SITeT 0T,

o. AT TAIIRIGST MO 3Tfehi0T dToR el faalet, oeret, AT 30T Arfored
IR fAfay fauamAed Rafhic Jogel 3sid JMoT giuefor quarardr e
SIITRITGT 3O 3eJehiuTral aTuR o,

. fRreteh RIS  3ATHHATHT FUROT F&el TS TehaAlenor, B3fSee amerar
3O JifeTengeT RAGTOT Tgcll Far HATA FIOIATS fRIeTeh RN&T0T 3T AheATd FERom
0T,

fRraTe RraTor cyavAdie ATy sgd-

1. RIS YT fBFra: GIoeh JAERS), $elee Helaciosd! AT BSfioes gamEiag
CTARATATAT TehaIehioe FAGT coarard Reeh RIetor degiaefier araned giawaey
RO 0.

2. Emmar Rem: Qe Reor geuadd QR aesaer e 3y
gAY dF AT TETUT ThAThIOT HIUIATATST FTASTUT 0T HERT YGled vl

3. fraTr RAamomd vHIfcA® I@AT-B.Ed.- 3ITHHA IR TGN THIcHS Tgdl TR
38, St gAY (Sgfavae) eftehle TliwRe gl auidr B.Ed. 3eATaHA Hde
fagaATe dedeRES 3.t ARt fAvATdier IRerd egerdiadl U asTar B.Ed.
EITAHRA ITATAd 3Te.

4, et faToT FEYT TAIAR- ARG 99 et afietor geaEr (TEls) 3w fRigyor
FEIAEY (HEls) faellet 01 9 ool sgfawas faeamdisrar T Sedol. e gofa
30T AlTdMTCd AT AeTer faqor ol wareeh AT A1l deyeT
zfor gfraor R (NCERT) @ i2lddl 3AHAC 33 Fkhiseerd difeaa (NAAC) gar
AR IoTaedr Hedihe.

5. et gmEdr dfor cyawled fasm- RIeTHAr ddid da 0T 3ngfas Rierorenes
RIFToIATS Tad TfRAETOT 3T F®eT SULAdIT TSI IEIAh Al hAade
(NPST) daR aol, of fRamhiear Aeaihaard 3nfor #ReR ayardr  Anfgds
Yol RreTprardr fRaR cargarde fasry (CPD) Afary &or.

6. TgalE for FAGNS fAetor- Rareh JRIGTONT AR HTHAGS  IEAIAR IR
SUATT A FATIYS RGO #T & fAAT IR 3rfetedr Ferardr (CWSN) frarehis
JTeY&ToT UATd IS
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7. a3 auR- Rete ufietona e g @y Riefor ggdiar AT FHo.
SWAYAM, DIKSHA 371f0T NISHTHA IREAT 3iTege Tolchidar ara aredu.

8. adid HAeaiwa MOr wMuw ufFAr- Raeren hiewea R, waer dsavarh
e MO FAMET AT AU FHOATHS WeHTied FOLFRel ST 30T fres
goh faAary T

9. Rrerwrh sl wftear guron- fewr efafafefeads e (TET) 3nior Riete selr wfshdn
Gl FUEeT oI 3 GRGHhaT MUTOTHEvEHAER AR AR JoTell o]
0T,

10. RS Tierel FRAE MO Nedega At Joracargol Refhier Scad Jicares
30T AT Yool fashf@d aorfafaYy REPR 3MMOT AT 3ol Scpse fRAaTenier
YOI SO,

oTdieT gy fAaor €RoT (NEP 2020) et e qiator uRaArn Fé Hgccarear ss=ofl

3%q AHT.

1. e gfeTor gvar goidEd sEgoi-

(i) AT cofear et ufNeTor TXAT (TEls) #ARA 3o e 9frefor T $acs
YATOTIY AT, YOT EoleR FfRIGTT S SATEIcl. 311 HEATE Sl GURUITAIS! HOR Hieleh
T3] AT AT

(i)  RIETOT ggdlcher A €ROT 3MMMOT IATEHARIETS RGO S 33AMHAKH 3T
IRUR® ggdiay ITUTRT Hed.dled daalel H10T fAGToTMET AT 3719 3Te.

2. fRrar gfaToT=aT AFEESaUia rsgoi-

(i) gffea et FARAHRATT TedT AR TTaAeT ATeRAT, dAdieT A& dFareT
YA UfRAETOT shal JaTd AT To.

(i)  TRveter GfRASTUTETST AR GlALT IO FAIUAET HATTAACT 0T AR e
et giRIeToTarSr Ao glaer 3yt A Biee Reomardr setwie, Haoren 3Mor
ST TS 3 TSRO 3Uey ARId.

3.  foersrh awfwar snfor igdiaad) srsaoi-

()  ST=ar et Jdid deo ThARUAE JfAcorRiers a1 fRuefor ggdith Joga tdere
Igarad 3or AdieT fALTOT JUTel TNHRUATT FhIT HE Ahdld.dFAT 3TAET, Jd
fRI&TOT 7 30T HedTehad T RPUATATET AT WcHTgel a1 oMol

(i)  TreTrrr HAT JdASON 0T WOMET IFATEIS  [ASTRAT A, IT ddel  ATOT
HIATHT SIETEERAT AN dAHIAd 318, IS Al wAdiel HiRred Rwvard gar Har
39,

4, T A0 ToIEANT ROTAT I AAGAEvid Aare-

fafaer TeaEed URUIRN 3EA AGTSTauieR Aoy Fdlel UROT 99l o6 &%
qhdid, o HET oAy s 3nfor gmahT HRUTHAS HAAGSAEON He g
AT Y UACIHALY TAW Uiddlay et FRIGTUME IOdcd] FURTAME ITSET
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TR 3 S 3T 38,

(i) R R glhIde  JIATARIES  RAT Uihdd aReeehdr 37O J[uTaedr

YRUAHATST FHOR IH e, Ted il Reteh arar gliem (TET) gurRoarr

3MALThAT AR,

5. dIAT R 3rs=vil-

(i) fBfcer daatemar 3 3nfor Rigrerr e slredsieesa Rigor 3nfor Bfoea
LT A9 AR FIOATES T RI&Teh AifAhesed] Hool A AHIT HENT Sl
oT BfSee AU 3ucletl AHeAHS Jiearsa Ruefeh JiRIeTorT quigoy gerrd o& 2reh
=g

(i)  fverr gRIGOTEET @ facdyr @grRy AERIeT YRIeoT IfOr 3meffAe e
AR ASAT AN e HTaRTSRAT IE.TAN FRIR R 31fqF areees o
fAeTcare fRieteh TRIGTOT FURUATT HATET I3 Aehelld.

fRieten RGO A= AR ST, feomEn ESi dredor, Rievard gRomE guRer
30T 21 AT Uil TSIl ST IR 0T § Uelsdl 2020 T 3R 3.
P70 URUT (TASHY) 2020 FEA fASTUMET goll, cAGHIES T 30T Rievarr aRonea
QUROIHIS! feTehrear RIGTONd JHAredl IRacellcHs A%y N U HTell 37Tg.adlel
fRI&ToT €O JHTdl HAGTATaoNETST fIeTeh UiRIeTor GUROT IRl 3, W Hgeaqol
3UT IHAT HOTeAH $ARATcie R1gTeh FTRISTOT Faedd HIST HhRIcHe dGol ©g Ahll.Aadl,
ToAsdT 2020 HRATAT RIETUT SGTEASl TN SUATHIST Teh HAgecdqul 19 GAfdd 3Hw,
AT TAEY IFGSEeT AR g, Y daig 30 &g o U fRerdy g
TRI&TUT &TATciel W SRTUREAT UehAd Facedlay Tdoieel 31del.

Hest -

1. erforer fI&ToT URUT Q00 https://www.education.gov.in/sites/upload_files/mhrd/files
/nep//2020MARATHI.pdf.

2. https://www.shikshanmitra.com/2021/09/New-Education-Policy-2020-in-Marathi.html

3. https://www.indiatoday.in/education-today/featurephilia/story/challenges-of-rural-
students-in-india-1703143-2020-07-22

4. Kamaldeep M, Sarna K. National Education Policy-2020: A Critical Review.
2021;1(3):8-14.

5. Lata P, Gorakhnath I, Rani R, Sanyal P, Kaushal R. National Education Policy
(NEP)-2020: Transforming the Landscape of Teaching and Learning in India.

6. J Posit Sch Psychology. 2022;2022(5):5691-5690-1-5690.

7. Dr. Sanjeev Saxena. Innovative Teaching Technology for Optimum Skill

Development; The Paradigm Shift towards Quality Education as per NEP. int. j.
eng. mgmt. res. [Internet]. 2020
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fRraT FfARTOTT IR AT Yot s{fA=T v A
3. SO [HAEE TSR
g / graret
e BI39%eT RIeTormeT #Afgerr
HEIAGIITT HFFeigal [AeeT dAgean

QEATIAT

TdleT TSERT GROT 2020 AT HeAch sTdied TSEIRIVT TARRUATT ATl 3Tg, Aldied ARG

FTeT YU T AR FATT HlIBral ISEATAR Aetel AT SF AT sTdlsd TShvndg FAR Ad
3§ 30T AT JUTTelT=l FATGRT fAGTOT UfAETONT a0l FEUrS HTd T A THg FO)
BIIfALTOT YTAGTONT HRAT AT YUTelT TAT .JUT Feel HOI FFOHT HRATT AT IRURT &1
AT T oA IO IR a¥ HRA AW Cehael SaUAMATST 3udlEl Use  d oaredr 3udie]

h&el Sidel FHE gl Adhol.
gy derfora elRor 2020 (NEP 2020) =t wopar sfyse:

TEEATS O =1z a0y fezreaien Raomdr defr Pedr 3nfor Horcard
FATATE Ferdid I A fA8107 3 d 18 ¥ qaeTerdier fagamearardr fRistomdr saaer
)5+3+3+4 YUTTell.(

qUTdcqoT  fRIETUIRIETONCSl  J0Mdeal FUTdal  SAETIch  ERER AR ferei=r
TAYTcHSdT dTGdul.

TEIHTATAT ETIA YUTlell G WRPI fALTOT Igelld seel et Agifds  fRamomaied
SATIETeh hiTeATaT $T T

ATGHNT RIeorrafAs Refor s3eans gda fohar AT T 8 THTATGHI fehar  (
TSI HINT 3T HIor

T T AQTIShATAT TTSIAT GUT T IO STdeAdle] dTAITAT AGAld fRIeTor 3ifies
GHTAT SAqur.

Aol Rieteh YRIGTOT g &THAT dlefaor a fRuefehian My RIGTOT ggciiared g
0T JTOT ATEAT HRICAGEATET s Il

cgrgai¥s  Rsoney  sRfacarediar arer Rawmear T SaEaai@s wlred
fRIehaor.

f3foteer RIeTomer FSRATAAEIT Hedlel RI&TOT 31t Forsr g HATATET Hgol IUTH
T,

3T RIET0T &1 GUROTHEdeITerdleT RIGTUMHEed safshdr A0 faearediar sifts
9T 3T Ol

TseT freTor 3er )HECH) o T3 AT AIAAEY U Fadd gEdm
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FATTe Y.
. FaiNor ey sRfdeanediear goreRiiedn, ae HiRed, delerd, 3o aAifdded
faefaa &l
. NEP 2020 =T 32 $/RciTcier RI&10T Jomell 31 Faehrellel, FATERIS 30T I[urdedryor
JeAqUr BT 3TR.

fRravor yfdrarom=h 3R

. fRrator wfrator RS cuwdTar watehor AT AT A, Hiered, Hed d aded
AT ORI U HAifad gfshar 3me .

. AT 30T shiercy faehre g AeifOeh A1, difdeh HiNed I STEERD AT Tl Had

SHFATST HHATHIS T ISATT IR Sl

. AeA T AfdhdT § FATSIA AT Hed, Afdehdl d HHRICAS Tclel [dehibd HIUIATaT
Y SO

. aaRs for deifte Judewvaadr Retd Far sk caaaRs s
HHEAIAT gl ASAS 3UFd  TAuIES! faRIse gfieor g regos dd
I,

. g ReEEHarge g Revarr @ d3e dgifos A sgagi

FATROT FiATRET o,

fRraTr yfraona SR A goreiaT @A FIoATE FROY
frater UfNSTONT HRAR ATl YUl FHIGL FRUATT 3Haldh Hgecdld HRUI 3gdal .
& g gomelr RO, Afde @ FEpaRl gHad fSchlarRl 3HROT #Roae Hed
.
¢ . gAY fagomaEr €fewT )Holistic Education Approach)
HRAT RI&TOT gomell Urellel FIBUT shasd Ao HATfed w7  faezmeaiear
AT, difgd, ATATIE 0T Afde [Ghmay $X &d el 3efAeTe 9iIeTond & .
FcHhid gATfase sheard fRIeTor 3ife aRumAeRS ate
. dfaw nfor seamenia fAator )Value-Based Education)
HRAT Y 8 A de, 39fave, Mdr, fAeFger MO gadd dfds Hed RhauarR
N CATARIG.OTHIAT § deddlld AT o [AeIRATALY JdEeR], SHdcdHId]
3o HfdFcdr [Ahfad & e
3. AT T AERAF TG )Yoga and Mental Well-being)
HRAT AT R JN9T 30T SAYROT AT [IAT FA1eT 3T RIGTHIATST Irer 377707
AT IIAGTOT oA o HATGh T AETel 3 Ahdld d ARATART qumeigd
RIGTOT &3 2rehdre.
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AR Ifora 3nfor AT aRAT )Heritage of Indian Mathematics & Science)

AN, HEWEN, Weh, FHIIEREAT AR A IO,  GIIeRIE,

JCIRAET ALY AlS ANTET oot RSt A1 Ava#Aed IRuRes AR

e Refdeam O 3% cAfaEm@Es 3ot RomerR ggdisl 3reams &%

RETIC

AGHTNT T A AT 39A9T )Use of Mother Tongue & Indigenous

Knowledge)

AR FRI&ToT Jomell AN RI&ToT GUATaR #X AfieTsh giRIeTond SR s

) Heced Uede feeard faeareai geacAsmcognitive) fasma 3iftes @ierear g @15

rehd,

fRrator ggdidier 3reaTgsr d9AT )Teaching Pedagogies from Indian Tradition)

. gl HRATATT okl YOl 3MOT Jecaflel AHEY cAfFdehiod )learner-
centric) fRr&ToTagdr el

. HarercAs 180T )Dialogue-based learning) - 39fave dgdl Tdlg I Ol
ATEIATT TRALTUMET $X St

. JdneTcAs  fI80T  )Experiential Learning) - $IRAT WWd ‘&% R0y
(learning by doing) Hgccard 31Te.

qgfavor 9 emad gl )Environmental Consciousness & Sustainable Living)

HRAT AT oIl fAEETd FaaTd Sliaeiellay o) . Riaenielr fqegredian amead

SHaeTiell 30T TATaRUTqIeh TiScehlsd RIGauArEST Wil AR decaalerar 39T

FXUT AgecdTd 3Te.

freTr gfretona ARSI AT gorely weft AT HFIOE?

1.

freror gfRYETOT IrSATHFATT GUROT - ST & TS USIHIAAHATT HRAT RI&Tor
R TadT g HATASE 0T

FTAMST O AAAR - N&THAS ARAT decaared, JeT, 9 a10id g faams
ITalel FRAABA AT 0T,

AT FFATHFATT ALY - AGTHAT ARAT I, A= 3o aIfoiardier dhedar
RIaul, ST AT HhedaT AerRATIIT dghadic.

TIR F&eT RIGTRIT ITTeY IO

M IO fasrE &g - HRAT 14T agdialier dete g TATTT kel RIGTHRIAT
URYR ATl JOTelrar 3Meffeh fRIGTONA 3TN HAT Fr g Repaor.
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fRIgTen GRISTONA RATT ATl JUTTell FATASE shedlel fAGTUT 3T HeATenRd, d=iTieieh

TiSEhlallel IRYOT 0T HHAT GSAEr JuTell 3Mefiaten RILTOT JuTelear IR Yo7 Scllelry
HRAG ATl YoMl & ITellel HRATT Wlcliel SN HEpire 30T AT W™ Hatel el
Sefada T @A AEE 3

et

1. 31&I9eh IIEIe ., S dheddR .; 6September » 2024 Yl HRAT AT TWT «
2. fTeToT HATOTT, AR TR, TS RASTUT GROT 1030

3. https://egyankosh.ac.in/handle/102090/123456789

4, https://www.alliance.edu.in/anukarsh/archives/vol-2issue-/3hi/mukesh-jain-lekh.pdf

5.

https://www.hindijournal.com/assets/archives//2024vol10issue.10059/4 pdf
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Modernizing Muslim Education in the Indian Knowledge System:
Vikashitbharat 2047

Dr. Vijayant Balasaheb Bhurale
Program Coordinator
Department of Education School of Education, JSPM University, Pune.

Abstract

Islam was founded by Hazrat Mohammad Sahib. The followers of this religion were
called Muslims. Historians have called the period from 1200 to 1700 AD as the medieval or
Muslim period. Muslim education meant acquiring knowledge. Under this knowledge, the main
meaning of education was to convey the knowledge of the verses of the Quran Sharif and the
teachings of Hazrat Muhammad to the public and to spread it as much as possible through
Maktabs and Madrasas. Thus, the study of religious and worldly knowledge related to normal
life was called Muslim education.

Keywords : Muslim education, modernization, Indian, knowledge, developed India

Medieval Education or Muslim Education

Inspired by the immense wealth of India, Muslims started their attacks on India in the
eighth century, but the real storm of their attacks started during the time of Mahmud Ghazni, who
attacked India about 17 times from 1000 to 1026 AD. The main aim of his attacks was to make
Ghazni prosperous by looting the wealth of India, and not to establish Muslim rule here. Hence, he
used to return to his homeland with the looted goods after every attack.

Muslims dominated India for about 550 years. Muslim invaders and rulers destroyed the
world famous Vedic and Buddhist education systems of India and started a new education system,
which can be called 'Medieval Muslim Education System'. In this period, apart from religious
education, there was special progress in art, music, land management, justice and administration
etc. Many famous buildings were also constructed in this period, out of which TajMahal and Red
Fort of Agra, Jama Masjid and Red Fort of Delhi and QutubMinar etc. are famous. Expressing his
opinion about the Muslim education system, Dr. F.E. Kay has written, "Muslim education was a
foreign system, which was transplanted in India and developed in its new land with very little
connection with Brahminical education."”

Features of medieval Muslim education

As we have read earlier that Muslim rulers brought their culture and religion to India.
Along with ruling India, they also propagated and spread their culture and religion here. They
resorted to education to propagate their culture and religion. The education system they developed
to fulfil this objective is known as the 'Muslim education system'. This new education system of
Muslims remained prevalent in this country for about 600 years and its remains in the form of

Maktabs are still visible here and there. This education system had some such features which kept
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it alive even amidst terrible upheavals and political conflicts. The features of medieval education
or Muslim education are as follows--

1. Bismillah ritual : Muslim education started with Bismillah ritual. This Bismillah ritual
was similar to the UpanayanSanskar of Vedic period and PavajjaSanskar of Buddhist period. In
this, the child was dressed in new clothes and taken to the Maulvi. Here the child had to repeat
some verses of the Quran recited by the Maulvi. If the child was unable to repeat those verses, then
saying the word Bismillah was considered sufficient. After this, the child's primary education
started and after giving some offering to the Maulvi, the child was admitted to the Maktab.

2. Free education : There was a system of free education in Maktabs and Madrasas. No fee
of any kind was taken from the students receiving education. The entire cost of educational
institutions was borne by the rulers or rich people who established and operated them.

3. Class-leader system : The class-leader system was prevalent in these educational
institutions. In this system, capable students of higher classes were made leaders who would teach
the students of lower classes and help the teacher in his teaching work.

4. Practical education : Muslims did not believe in the afterlife and rebirth, so they did not
consider education as a means of spiritual development and attainment of salvation. He believed
that life is in this world and therefore a person should be prepared for this life through education.
Inspired by this idea, he gave a practical form to education.

S. Patronage of education : It is an undisputed fact that education was patronised by the state
during the entire Muslim period. Along with this, it is also beyond dispute that almost all the
Muslim rulers showed their love and generosity towards education by establishing Taktabs and
Madrasas.

6. Language medium of education : The medium of education for Muslims was Arabic-
Persian. Persian being the official language, it was a means of getting a government job and a
person could get a royal position by knowing this language. This was the reason that some Hindus
also started learning Persian. Akbar encouraged Hindi and Aurangzeb encouraged Urdu, yet the
importance of Arabic and Persian languages remained as the medium of language. There was no
place for languages like Sanskrit and Pali in Muslim education.

7. Status of teacher : Due to the secular approach towards education, there was a lot of
change in the status of the teacher in the Muslim era. The status of these teachers was not as high
as that of ancient Indian teachers.

8. Teaching Method : During the Muslim period, the teaching method was mainly oral,
emphasis was laid on rote learning and memorization. Lectures, question-answer and debate
methods were used. Students were encouraged to acquire knowledge through self-study. In the
presence of the teacher, skilledand capable students of higher classes used to teach the students of
lower classes. Debates were also held on important topics in the royal courts.

7. Coordination of religious and secular education : Coordination of religious and secular
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education was a major feature of Muslim education. In this education system, at the primary level,
along with making the children memorize the verses of the Quran, they were also taught
arithmetic, letter-writing and other useful subjects of life. At the higher level, along with regular
study of the Quran, they were also taught subjects like history, geography, economics etc.

8. Religious and moral education : In the Muslim education system, in the name of religion,
education of Islam was compulsory and in the name of morality, education of Shariat (Islamic
rules and laws) was given. This was a narrow form of religious and moral education.

9. Personal contact : Like the ancient Indian education system, in the Muslim education
system too, there was a personal contact between the Guru and the disciple. Influenced by the
thoughts and ideals of the teacher, the students also remained engaged in improving their talent,
skill and ability. According to T. N. Siqueira, "Education was considered a personal process. The
teacher had to live with his students."”

10.  Guru-disciple relationship : During the Muslim period, the relationship between the Guru
and the disciples was more intimate. Teachers were given a very respectable position in the
society. Teachers used to get very little salary, yet they got a lot of respect at all places. The
students became disciplined, polite and tolerant by following the orders of the Guru and the Guru
became worship-worthy by getting respect from the students.

11. Discipline : In the secondary education system, discipline was given great importance.
During the period of admission at both Maktabs and Madrasas, it was compulsory for the students
to strictly follow the rules, customs, orders, traditions and Muslim laws of the Muslim education
system. All these rules and procedures were communicated to the students through the orders and
instructions of the teacher. Therefore, generally, following the orders and instructions of the
teachers came under discipline. Those students who did not follow these orders and rules etc. were
given severe punishment. Since the psychological education system was not in vogue till that time,
efforts were made to control the students through repressionistic discipline.

12.  Necessity of education : Education is considered necessary by Muslims for a person's life
due to three main factors.

First, in the Holy Quran, it is stated that it is the duty of every person to acquire knowledge.
Secondly, Muslims believe in the saying of Prophet Muhammad, "The student who seeks
knowledge, God gives him a high place in heaven."

Thirdly, Islam says, "The person who acquires knowledge, does a religious deed, the one who talks
about knowledge, praises God, the one who seeks knowledge, worships God."

In such a religious background, education was considered essential for a person. This was
the reason that all Muslim rulers and knowledge-loving people tried to make education as
accessible as possible to the common people by establishing Maktabs and Madrasas and making
arrangements for free education in them.

13.  Promotion of cultural unity : Earlier under the Muslim rulers, the education provided in
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Maktabs and Madrasas was limited to Muslims only and entry of Hindus was prohibited in them.
This restriction was removed from the time of Sikandar Lodi. As a result, Hindus of all castes
started entering Maktabs and Madrasas and receiving education along with Muslims.

In this way, Muslim educational institutions established mutual contact between Hindus

and Muslims of all castes, due to which two beautiful results were visible — the end of caste
bondages and the growth of cultural unity.
14. Promotion of language and sciences : In the Muslim era, Persian language and sciences
were given great encouragement. The reason for this was that Persian was the official language of
all Muslim rulers. Therefore, there was a great demand for scholars of this language for royal
posts. Similarly, there was a demand for scientists as well.

To fulfill both the above demands, the main goal of education of Persian language and
sciences was set in the Muslim era.

15.  Development of Literature and History : Literature and history developed considerably
during the Muslim period. Many Muslim rulers were lovers of learning and patrons of scholars. It
was natural for the patronised scholars to be free from financial worries and hence to pay attention
to literary creation. This was the reason that literature on subjects like ethics, philosophy etc. was
created during the Muslim period and Hindu texts like Ramayana, Mahabharata etc. were

translated into Persian

Major institutions imparting Muslim education
Many agencies did the important work of imparting education during the Muslim period.
These can be mainly divided into two categories--
(a) Related to primary education,
(b) Related to higher education.
But there were some agencies which were related to both primary and higher education.

The main educational institutions of this kind are as follows--

1. Maktab

2. Khanquahs

3. Dargahs

4, Madrasas

5. Arabic-Persian Schools
6. Quran Schools

Objectives of medieval Muslim education
1. Spread of Muslim religion and philosophy
2 Emphasis on good character building
3. Loyalty towards Muslim rulers
4

Attainment of worldly luxuries
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5. To prove the superiority of Islam
6. Education is a medium of human knowledge and growth.

Qualities of the medieval Muslim education system
State patronage of education

Free and compulsory education

Incentives to students

High position of teachers

Separate system of primary and higher education
Emphasis on the development of knowledge
Advancement of Fine Arts and Handicrafts

Development of Nayakiya method

A S A U e

Development of History Writing

[S—
e

Teacher-Student Relationship

—
—

Development of Literature Creation

12. Promotion of Cultural Unity

Defects of medieval Muslim education
Importance to worldly education
Decline of women education
Decline of regional languages

Emphasis on the secular aspect of education

1

2

3

5

6. Lack of stability in education
7 Faulty teaching method

8 Failure to develop leadership qualities
9 Harsh punishment system

10.  Emphasis on religious conversion
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ARy Hetget Aed sttt [Qa AAsBM gflducdl (Al) o0 AAgll o

DR. Hetal P. Barot
H.O0.D. GUJARATI.
S.N.D.T.College Of Arts and
S.C.B. College Commerce and Science for Women,
SNDT University - Mumbai - 400020

Ragll B A yaworey (YA uceslolle) il ol (sttul), ayel ((Qaud) wal
WRAA(AD ot€lell Ul ot€lalled Mot @ B, Fg wini AAell foHa uid ulQx
HiolclMl A B, ol Ul ellol salell WU o2 AlA & sl Hlaell wla aa 8 Adl
Hlolcdl B. 20U YaUoL $& A0 ¥ Bal 20U Halse 31¥ uel ;v 8. YIRS, GlR
Yga, eliRdell (AAgll ot vt 3Hl oyuidlell s 3guidl 202U ealet AetellR
Hel eREAl $et Noell Al 'ecd’ YoRig@ A ¥y axdui As durdoll deal B ® ¥y (Bax
Yell AAA 2 AouMl & ¥0 $AS sttllgll ul Aol cdlet dldl. et Rl @dLedl € 4R
a¥ UR &ReIR, Gx%ot, YALRLY Aol oll@sMl Ast2d ©. Adle] Wlol 9J3, Y, wal sl
RAQ slR otssl i B,

Halgele] Mo

Helgel Aol (B wlul As u@a wa Hecydl ddalr 8, ¥ Qs Al et wlis
AMRAHIL As ®. A Wt wlls o o8l, uel s, Uislds wad wH®s . uel
QAY Heel URvAA B.
ulfls Uecl.

Holsel WRIOls s AU ASIAA B, BUL el U Elolcdl A wWYdoll M2 Ul
AYaHeololl GeAW B. sdaladl & ¥ TR wWYdoll scal (e)Hiell &g wyd wuR Ul
WA UR v - YALREY, sR&lR, Ga%¥al ua ol@s. A, ul @WARA ossl sAAcl
AHAUMOUHL S Ao A2 B,

UltANs Uscl.

UL Ao g2t (AR BotH (YaudwRees) Ball uldol U ellet sl Wllell
sllal Al B Aol Ml Yt A © Acll Mol B ARG Aol ALY MR Halge A
Altoll, llot A el U2l A AUcAAR 8. Sl ollot gl sl Tl AGABN WA AsLell
gl B.

Uislds Mot

Helsel Nl Rl dglAott QRY Wkl £20A B, BHl AL, tlsl, dlel, sAURA

Ul Y-(ARBA qHQ A B.(ARQY wusAloll YA, Acdl, HelAHI U dAue/lAl
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wel As2 A 8, ol Aol gl UYAON Ml GUEA AUUCUHL A . AL A Ayde
Bl Rl URURRALN (QAYM YAR-YAUR AlA B.

UHI@s wA dslibls Ut

Holgel As Al deoll O, w2 AL-5ASL AU AsA Uld B, Wl AH Ol Aof
YeARAA Aot scMl A B, wYbLls 2selA, BH ¥ Al, CCTV, ot, 235 A
U deadR YAuURA Helseoll cAcRUUsA dYy A walld B.(A[AU A A Yidell AS
Ul Aso AA B, B Hlotcl Ascll A USURLA A2 W B,

UAs Usc.

Helgel Ao WS wal Al R s gl& MR Hscayyl d.uded Gdlol, sld-
R U2, SASAL WA URURS AUR Al Al euet yeuldd e 8. URsR uel
Helsal HE2 [QAY oge $1d B, B WESIRS sUctiuAl Ul Bo5lR5U. HIZ GUAIH
Aata B, Hslse HIL As AN o, A wlls gl AeaAlMHsdAl, ARslAs URURA, AHUBS
Ascll Ul cAcdReUlUotall WAS GELERWle] Yclls 8. ul Al ekl URURLL detel ual
dAeadial [Qa AN Yrdd 52 B

€2 12 a¥ (gl Ao vt A B, ual WA ellol M2 A AU Mo UY-
oA el WA B, AR Yy Fot AUl YauoRer Helgel Wl Usaadyll Hista
AUA B, ARl oMl ellete] Hecel WUQHRU - HlcAAl Yo, AAMUL ellet sl
Polotall U et &, wfls Hee - QAU wiojell oA, AUdlHe] wilel scuedl
weAlMs A A YA HA B, sig A dAURl - ydlell wueHaild HRZ gl el
Aselet A @l 52 B.

HolSeL U AoHall taullMs wa Alrglds HEUL wuitsl URURLAl oell URURAA
colall el eMlot (AQYU wuislell ALY W ellol 52 BD. AL U YclAololl  H[EHL UG
Rl HeleHL 01 QU01R ual wiloj3allall YalUell st B, UREMAS URURA HEZ URl Wl
UlcAs © . Helse ealet (Al wraldls wa Uislds stlsl Alsar .l dom
Holsel Mol wlls o odl, URd As Aislds el wWtalds Aouu B, B s, Ao, sliol
U ARl ArglAotl Usacoll URUA sAA B.

Al ol Gualol: ANt Yotualdd staAl, vt 53l Geulest wacl AsIBEEI Ball
GalH, Al WA AAU@AA =S A3 B, ¥ slEletddl waA WsAUTHL auRl 52 8. dal
(Qeanelr Al Rl @Qaun de@euHidll iRk ada dael vl a3 8, unudlA s3Il a3
B U WAREMR Ytlol 531 AF B, B sl8allod, RAUUN U HEEol Bl AANHL Aol
Acl HR Heccydl B.auRe Addx YARDL (NLP): NLP ol GUadl clisy UslASL (BH 3
A3 ua AAsU), A2clled ol et ofclle AllHl AA B, ¥ Hlolld Mot ™A
Aual wA Aol WA GayldBa saell Hyg3l wA B, voll wa awll wWaw: udA(
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A, dollell sR(For QAamel M RAUAA 2le(Z et ARl Bl ARAZAA a9 WA
AU dele] wdueat sal HIZ Al oll GUADL 52 B cAlsAdlds0L Al oll GUNIL HAHEL
RAWHL 2 ®, BH 3 Netflix wacl Amazon UR, duRlaAsdl uded(A ual ddet UR
UURA Al A Geuleol YUollal Wof3U Olollalall MR, AURWUIMN: Al SIANRRSY,
APUSL ([QAMal WA AclRs uFAHl ual Hee 52 B, dolloll Aewnoll WswWe ua
YAHAHL AR 5 B. olldll: Aol GUAL DARMNS] 2, AUAA AUR W AHH AULEet
HERZ A B, AdeRla YRAAd sraHl Ul sk olusla [l Aol Hee s? B,
YALREY Helse Al (Qaell Al M2l uttaulHs ual dirglds Aol B, ¥ €2 12 a¥ oy,
Aol W e (sleulls redl) dtelullotl AU UR s B,

Al ol HatsetHl (Aol ells Aoz - Al AUURA CCTV 3N Aol ot Heeddl
ellsell yalse (QaMEl 53 AAHA YEARA sl 2uds AN - Al R 2us
HeleBRol R, Y wsdl digall wal ellsatal RcdRllell Baw U ¥, BellGouNoe
ol NALPIL - Al A2olle ol BAARS s AAROL glRL AR WA Y3l wsdl
Pscad s & SHRARA - Al WURd dca HeRar wal SRyl R Ren, Bl
dAlest@s WRARIAUBM GUAst U 3. (EcAAR & VR dgjelc - A0 R Al qURd
Virtual Reality (VR) %o\ Augmented Reality (AR) oll GUol $3lad UAol U wa ullls
QA (3Bt wajeal.

5O offgHdll Hatsotell AAAAHL siA clell QL B, B $1RA AR HR Wojelel
oy YL ual Y& viefl 28l B.

YALRE Helsel Aol Qo Al 2l ataulds wal Airglds Al B, B €2 12 a¥
ololl, AHell Wl weRude (sleulls uReUAl) ot€lallotl AdM UR A . dAlBARHL, 5O
of(&Hl (Al) U (BFed 2500 HolGMoAl AALAt WA sl HiZell YQuRAMl He<lo(l
A5l oA Bl HRUR WURL Uollcdol URURL M2 UQL YALRE Helge WA situl
Qaut A5 offgHdl (Al)ell ARl o glal HeD B,

deel:

q. "Maha Kumbh Mela 2025: How this event after 144 years is different from 3
other Kumbhs". India Today (242® /(). 2025-01-07. Hadc 2025-01-13,

R "Kumbh Mela, explained: Its mythology, history, astrology, and why millions flock
to it". The Indian Express (242®H4(). 2025-01-14. Hadc 2025-01-14.

3 "Maha Kumbh Mela 2025: How this event after 144 years is different from 3

other Kumbhs". India Today (242® (). 2025-01-07. Hadc 2025-01-13, T

¥ Yoon, John; Kumar, Hari (14 January 2025). "Maha Kumbh Mela: World's Largest
Gathering Begins in India". The New York Times.
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feadrga, Ha$ wde wafs e aacaqet saeafs g
Th HFIH
&It areargE
UTTHIT HEATTF HETAGIITT, Hag

qIEdds -

FIACTT &TACT HIId AU HAeIAF 310, AMAGT TEG 7 fhar dar weEdoor
Tl B0 AFT FE. 3MMoTedl JId 3ehrer, Ach, FIUTh, AR, a9, aferelr |
TRI&T0T ATHREAT FE SFHALY 3G AT HieAd &TAAT TRIETOT IHARIaT eafFdideid

3Ugerddr AT gl SAgY. ST S WA A, o @e, HAUA g e A
ScOIET AREAT 3Heleh ol AT AN, AT HI ST6d FENGET AT FHANRGT Teh Sccdd
a1 fohar carEaTar BT e SATE. FeuTa fRIeTor fRaTunEeY afier s yred SoarEard
dfIscaqul YiNeTorT HRISH Tadell SAl STl SAGHTRAG AT [ahdel RGN SishH 3@E
FEOTAT AT .

HIeTThs fALTOT 8T 3cdd HJSTGD TIR F0IAT TiChIeAT U RS,
TH.H.3.3IRE, ASS, NI H, [Aeqds 3fefered NG Tl 3.l Sl AREdm a&dn/
HSBIHAThA JcdH Golledl 3IAMHHHAITS TlaTel TRIETUT FRIHA AR H%el RAeeh usfquar
S RISV HAGIACATO AN ol ol 3§, TRIGTONA  WAvaH; I FEpd  TAATTHTON
gfRrstonfIarT gifduvy wred gid ArErdr GfkiaTor FRifdcAey g FEATA 3EaRISAT 3.

fIeToT &YFTT  fhaT SFIERITA USGUUT aUATETST fAeTHhIhs <AIadTsh &THATIHOY 39T
A, RNeR gl fhar TREAR DTS IAR™YAYT gedr  fohar qgegeel

JedIcRel.US JERETT IRIUcAs radiids Iradl  eRUTheledl  31adid.  deffie  fohar
AT ATl RIgThiehgad S GROT dhell S off A-cAT HIBETRT A AF STH-STHT Hlcd
SGold STal TE-a8 TR SHIBId WToT helell A&T0Th T SATGATR—A IHEAT &1 AT I3 6T
HIOT 7 RIGTRICT IMTeTT &1 IeI™ATad TEUIHIS HIAA IaHT A qHdAEY I

FXOITAT Ydced aIAT STl Al .

HIS IR IcfeTaT oA . Ehel ALY IGOTAT RIgThAN S SAa@&Ae g€, cqaardes
& FeHTd AN Felel T, AT 3Tl kel fGodT S 3r¥eledr §efl, Aieard o3
YUINT [AplcHs Sl d SAEAASh el HGHIdel HATAAT Eiochlellqsl HAMU  HIoT
HaeTeh dlee FgULT T a9 FRMEAHTS! Hoard 3Tel.
3fese -
1. TIGTHIST 9T helell A&T0IF T cA@@—d gAd FEfT AMfgdT 9ed aor .
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2. TRIThToAT QATHTINT Tocl SheledT SHTTATRIS FEIaTad ATl IToel 0T .
3. AT Gl AT [HATUT GIoTear FAEEA ATgal Hor.
4, AT g Aravredr fafay Aefiasdr Afgdr o
5. SATHAS JET HeHTd RIeThia Qg 3urgAlstar Fafaor,
TErTF-
1. TRI&TehToT Qe cATaaTTh el HesHid Heed A .
2. TRIGTeRToAT cTaaTT el HeHTd FEl 3Tt Shdel el S ATEId
3. RI&TehTolT cqaaTeh g€l HeHTd YT TGUIMTST ATl feell STl =gy
4. cIEAe g GfRIETOT SRk THIE gid ATl .
5. AT gy RAITHREATST Herclrdl hell STl &g .
FHTcH® SaTEdT
1. EATRAF gff  -RIGThET Sl ITAA-IEATAHS deeicdl HIBETRT  HTaeTh

HOMAT 3T MEAT Sl 3769 o &Y FHlaadld H9Ge heledl SIGdTIS
AU SATAHTAS JET 3 FEUTdrd.
2. TrafAF AeTF -3Tcar qigell d ISAIITTIT FIITAT AT FIUR RIeTeh g
gérear fafay AETEr ReTden Afgdr 9o gluT  Sadide JEiel oA AW #N
&A1 FaAIRAS g fAAY Hgeed SV SUAHTST fRIGTHHTST T TN IR dred.
Heed -IEdd G A&t cqaards gerear Aeffawd mfgcr ured gider
AT A JEHS NEATT AT &1 FeTal R HULTHIS! caard Jard 3Ushd 39U
g IAAITCAITST T AT JhRY 3UshA  RIeThlell Tad: AT FRogrnsT frarerrean
HEAYATceT  fICTTATAT  IAUIHIIGATHEY 8 UISUATHIS!  FGolcdl  shibldd  [RAGTUT &1
USUIRAT Sgordl ATfgcl fA&Tehiall Ired g15eT facaredien RIgfhiehge 3egad w=l  9red
IUATATSY TEJd TR HgcdT 31
el GEd HAEAT SLUA AT Has Al gufAe EoREdeiRieTET JAERr 3
e FAUAl W VAT AT HOTAASTRAT AqHAS gl [Aeprarar qHEr
helell 31TE.
R HIEA 3T fAshy § divadiened Ha8 o1 asrAtiel RieTehRay #A1fed e,
dMYe gl T ERNUATETST WA FAeOT Ggdel fAds owuard  Jmell  3ge
RIeTerrdesTaeaadds el fasmar a&fudicde A Wiod sugear 38U Faaior
qgardr gl XUl 3elell 31Tg.

HAMUAT FTEA- AR Tholaream afaer areaidh ueaTae a1 ATU=aT AllgdY TholTaTOr
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3T AT HTell BT SATGATRI J&T [dehrre RIgTehiaT Ao FHAEAT d AEHTAh gET

STed 3Yelet HH qHY SATGATAe gl AUUIAMAST fafaer AT A7 TfSeahlerst TRaATael dar

LT el Blcll. HeX URAGel IETel BiH caR ISR RIAUIIA 3ol giell. d Feferd

AR TRATTNTAT TR Yo AT 3Tell gl .

AT fAEE - T FAMUAHTST AR AT Hglide ey Has Jder Aeifoleh a¥  25-2023

AT HIEATCIG] 26-2024 ThA YA T AT auredasiiciel  &1.US.31eATEhAN AL

dceledl f.uA..The Felidr Jruffiss Reterar de-ard AT HOAIT e glar. FiRieond

TATRIT Elgl Jehsrear RIGThraT FHE HUIId el 3G IS e A6y fds qgdrar

3fTeld FIOATA Telell BIT .

ATfel fRAwor - gEgd FARERTS! ANfg faReyoT § ToRharT AT guircH

GITHT TIT a9 e Alflgdd [T SHvara 31mel.

fasHy-

1. TATAS TR HEATTA FOTAT RAGTHAT AEITHSTIT JaMNeAlgl HEATTA I TeTed
CATHTS! CTAT Y HTTeh I HTaegehcll 3T8.

2. T 30RAETRI AT JEI ATUUITT FcsT sheloll Tl

3. HquIe gEr HTUSHGHTd ISR SHATOT HAr Y .

4. AU SATGATRI &l HTUUATT Ficel RIgTehihgsl @A FaEUTT Shell ST Tel.
5. WAdAOIIadndeh gl dEtedd ] fASThAS 3O A 3egarad,

HEYTATAT TGl  oAdeTdlel Folsll HIfgd w0, ATHRAT-HGHTT AT
JUITT JHEIT, AdId AT HH gTATSAAT JUTAT GHET, 3CATIATAT  SIdIdshd, AdIeT
dIATEET aTuy, deold Ae1OIe YR I1 S19d FHEAT AT gand .

6. TS, HTARTSET TR TS, IRTAGET T SIS AT TAeTh HEHAWRT 8 A6

7. AdTeT IO YROT AT 1.09 2.0 ARWY FRALTUT STolall 3R,

8. TH A1 § 3R & AfARTFT ATadTdedh JEHATETAr S ANNHSHT RNaTehi=r ATfgcl ATl

IR -

1. ATEGfAS TARTGT HEATYT HIOTAT RAeThiel aideld &Y US g7 IgdIdeh N9ATHHH
qUT @&l el SAEHT—Ae Tl ol SaaTidsh gl AT,

2. TR caradride gEl AUUIETST HTAUT AT Hlid HHIeAT [Auaraesiid 3uelstr
3l H FIRIGTOT g9 quT irdd

3. YIS Sl TEC AT § Hldredl T S gld d BRA IRUMASRS S =6
RIS 3TYOT [HITAT FaEUTT cqaaTch &l ATLUITaT Tl .

4. RIETR= TSITANT, NARASAT TR TAgd, IREATE, FHRIAST SALAT 3Uedd
NgeT 3ol SATGATAS JEl ATUATIT Fced HIaT .

5. RI&ThiT HAMUT AT TN Seilcel HATAT HST SAUAT SWlel 3MTedT HATE
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HIATAT ST BlSel AT TR foidilale], €07 M@l ATe AMTeATSRIaD Saiar S@iel

HAETAS &7 QrvgTEl Fcel Har
6. et B9y g TYr, TEIRAT HASS, AT TEAT SARAT HAThd
SAEATAS &l AUUIART Ydcel Har AMRIART  HieTellsd  ATLIAT TG ggr

TTEUATRT Tl HITaT.
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IS fRARTOT &ROT 2020 AT HAATATAVICATST TegTar 3TOT fRraTes wivaqor
G HICLOICEICRC RG]
R
gecg &. ot qa1 A

Rreforerrer Ao AgTRIEATA AgER

Agccard 1 aSH: TS FAGTUT YROT 2020 (NEP 2020), Freven gfrgyor, a'gfen'@'cr freror, BfGee
fRY8707, RI&TOT cyqEAUTI=, HdT 1A AR (CPD), 313TTHshH GURUM, AdleAY AT T,
facaqRaaT, AT AT, RIToTcTe 3iTegTe.

LEGICDIH
SERT TRISTUT GIROT 2020 (NEP 2020) & TRISTUT &1 hifcieh XY el TISTIUIR SIROT 31T A=
352 RIGTOT YoTrell 3ifteh ofafeeh, HaE@ATdere 30T JUaedIqol d=iaor g1 3. Rt gfyeror
HEITACITIATS! § €RUT Ueh Ad ol [G21T 3% 2Mehd, ShIRUT ATHEY Tehlfcdh T14Teh fRISTOT Hisha (ITEP),
gdad cargaifis 9% (CPD), EIT&;’QTI@'J fI&ToT (Multidisciplinary Education) 31TfOT f3f&eer fRrator
HREIT HgccaquT ST T<r HATAL 3Tg. T, ATAT FHTY SHIGAGUITHTST fafaer JmegTerar Araet
HATATAhdd Seof JRAREAT 350l AdTd.

rsgraTd 3R

1 33T 3fese RIgTeh JfN6T0T AgfdeTreraeAed NEP 2020 =T AHSSa0lIcde J9d
35Yofir faReISuT YU, FeAT HIATHhAHS BIUM-AT derdl 3eATE 0T, fercer Rietomear gemmdr
AU 35YUes Hid@U 30T RIGTHRIT Tdd TAT0T 9 IGAT—A [AREAHTST HTaTh
GURUTT 37841 FI0T ¢ 3T

IFITAT IS T Ageed:

NEP 2020 3{ciaicT TRI&Teh fR1&T0T 4-a8ig TehiicHeh I8ATHshATAT (&R aTeTel $hicl 3778, cITHad
AETACATETeT T T 30T FHIR-ATOTTel FURTAT TR, FeaT JHEATHFHHTAR ReThia Hare
Hiered, BfSce daaTe, TATarS FRASTOT 0T AG-ANT AT TgdT RIhauT 3Maeye 3Tg. ITHoT
3nfor fareredy samcier et TRIGTOT FgIfdeATeALY LT difFe JIAUT AT IJHeIHD
f3fSicer Rueomear et 3HeEsaviien #Aer Iard. TRIaTT, Refor caaras FURUIAETSE
HeTTACATAATAT IRUTTcH Scol Ul ITTRIH 3TE.

FAAGSTEUNAIT JHE 3Tega:

fRreter TTRIGTOT AGIAEAT AR LTI 37T § Ueh HIS 3MTegle 3TE. MY feh TaEier

FaETeT, f3foteel RIGTOTATS! 3Taedes FATE JHTTOT ATHIOT AT SeTeie FIAem= 37$1Td Ared NEP
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2020 T FIHTET JHCISSATAUN HETOT It 3TQ. ATAATY, AT IATHHATHD RI&Tehial fafaer qif3s 3nfor
LA IR HTCHATT FRAT ARTOTR e, T RIETHIAT IHEITT T2 ThN A RI&T0T SoATer
SHAEAT AT 37TQ. IIITHhATN HAATATAUN HIATAT HEHASTTAITAT HMET 0T TAASTATHTSE
3O de 30T FETE 3T IO IR T8, TdcdyRaaarear Hfer, et FRIETUNT Held
SITGHTTIeh TaehraTer 373Td 37Ot T, Rieteh g cgaeuTe A ATATARAT Seauare IR gIger
HgccdTdr 3TTegla 3.

m:

NEP 2020 3icTaieT fR1eTen TTRISTUT HGTiACATCIATATS! HIGAT Hil 3UCTst 3MTed, TR caTear e
JFCTSaUaTST et UfRIeToT, JFATaT UHIET aTaR, HAMYSETST WichTgsT  3Mor  fRrefor
HGEATIATCATT GUROTH IR 3778 fRNeTeh TTRIGTOT HGTideTordi=T 3Teffaeh dFATAdT dT9R dTGardT,
TRIETeRI ATt JAYTRIETOT T, T AXhRA el G TS el &Td. 0Tl TquT RIeTeh
RIGTOT HeheusT TcTaTd MuToaTard! Agrfdeare, fRiate, faeardt 3nfoT emderel Thidqor St
FUI 3T 3Te.
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Abstract

The National Professional Standards for Teachers (NPST) serve as a comprehensive
Jramework designed to elevate the quality of teaching by establishing clear expectations and
benchmarks for educators. This paper explores the origins, significance, and structure of NPST,
emphasizing its role in enhancing teacher professionalism, accountability, and student learning
outcomes. It discusses key domains, performance indicators, and implementation strategies for
successful adherence. The study also highlights challenges in the implementation process and
suggests policy recommendations to ensure effective execution. The paper concludes that NPST

is pivotal in shaping competent educators who contribute to national development.

Keywords: National Professional Standards for Teachers, NPST, teacher quality, professional

development, education policy, pedagogy, teaching excellence

Introduction

Quality education is the cornerstone of national development, and teachers play a crucial
role in ensuring their success. Recognizing this, many countries have developed National
Professional Standards for Teachers (NPST) to establish competency-based expectations for
educators. NPST provides a structured approach to improving teacher training, performance
assessment, and continuous professional development. This paper examines the historical
development, framework, and significance of NPST, along with practical strategies for its
implementation and impact on the education sector.

Education systems worldwide have evolved to meet the changing needs of students and
society. A high-performing teacher is crucial for student success, and professional standards help
maintain consistency in teaching practices across different regions and institutions. NPST ensures

that teachers acquire the necessary skills, values, and attitudes to facilitate learning effectively.

Historical Context And Evolution Of Npst

The concept of professional standards for teachers has evolved over time, influenced by
educational reforms and the growing need for teacher accountability. Historically, teacher
education was often informal, with individuals learning through apprenticeships or community-
based training. However, as education systems expanded, the demand for well-trained,
professional teachers increased, leading to the establishment of formal teaching standards.
A) Global Evolution of Teacher Standards
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. United States: The development of teacher certification programs in the early 20th century
aimed to standardize teacher qualifications and ensure quality education across different
states.

. United Kingdom: The establishment of teacher training colleges and national teaching
standards reinforced the importance of pedagogical knowledge and classroom
management.

. Australia: The introduction of the Australian Professional Standards for Teachers set clear
expectations for teachers at different career stages, promoting lifelong learning and
professional growth.

. Finland: A highly selective teacher training system, combined with rigorous educational
standards, has contributed to Finland’s consistently high performance in international
assessments like PISA (Programme for International Student Assessment).

B) The Evolution of NPST in India

. Pre-Independence Era: Teacher education was largely unregulated, with training
programs varying across regions.

. Post-Independence Period: The Kothari Commission (1964-66) emphasized the need for
structured teacher education programs.

. 21st Century Reforms: The introduction of the Right to Education Act (2009) and the
National Curriculum Framework for Teacher Education (NCFTE) highlighted the
importance of quality teacher training.

. NEP 2020 and NPST: The National Education Policy (NEP) 2020 reinforced the necessity
of professional standards for teachers, leading to the formalization of NPST as a
competency-based framework for teacher excellence.

(0)) Objectives of NPST in the Indian Context

NPST in India aims to:
. Align teacher competencies with 21st-century learning demands.
. Enhance teacher training programs by integrating research-based pedagogical strategies.
. Provide clear career progression pathways for educators.
. Ensure accountability and professional ethics among teachers.

Understanding Npst: Meaning And Significance

National Professional Standards for Teachers (NPST) refers to a structured framework that
defines the essential competencies and expectations for teachers to ensure high-quality education.
These standards provide a benchmark for teachers’ professional growth and help in establishing
consistency in teaching effectiveness across different educational institutions.

The primary objectives of NPST include:
J Establishing a Common Understanding of Effective Teaching Practices

. Promoting Accountability and Professional Growth Among Teachers
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. Enhancing the Credibility and Status of the Teaching Profession
J Ensuring Uniformity in Teacher Quality Across Educational Institutions
. Providing a Clear Pathway for Career Progression and Teacher Evaluation

The Role Of Npst In Effective Teaching
By creating a shared vision for teaching excellence, NPST ensures that educators are well-
equipped to address diverse classroom needs, integrate innovative teaching methodologies, and

engage in reflective practice for continuous improvement. This may involve the use of:

. Multimodal Teaching Approaches
J Technology Integration

. Inclusive Education Practices

. Assessment for Learning

A) Case example: NPST in action
Consider a mathematics teacher in a high school setting. According to NPST, the teacher is

expected to:

. Plan and Structure Lessons

. Incorporate Real-World Applications

. Engage in Reflective Practice

. Demonstrate Ethical and Professional Conduct

B) Example: NPST’s Impact on Indian Schools

. Improved student engagement and learning outcomes.

. Increased teacher motivation and professional growth.

. Enhanced classroom management strategies leading to better discipline and student
participation.

(0)) Impact Of NPST On Teacher Professionalism

NPST promotes teacher professionalism by:

. Encouraging educators to pursue advanced certifications and continuous professional
development.
. Enhancing collaboration among teachers through mentorship programs, peer reviews, and

shared learning experiences.

. Establishing clear evaluation metrics that enable educators to receive constructive feedback
and grow in their careers.

By following NPST, educators not only improve their own teaching effectiveness but also
contribute to the overall advancement of the education sector. As a result, students receive high-
quality instruction that fosters intellectual curiosity, critical thinking, and lifelong learning.

The Framework Of Npst
The NPST framework is structured around key domains that encompass various aspects of

effective teaching. These include:
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1. Professional Knowledge
. Understanding child psychology and learning theories to cater to diverse learning needs.
. Mastery of subject content and pedagogical approaches to ensure conceptual clarity.
. Awareness of socio-cultural diversity and inclusive education practices to foster an

equitable learning environment.

2. Professional Practice
. Designing effective lesson plans that align with learning objectives and student capabilities.
. Implementing student-centered teaching methodologies such as inquiry-based learning and

project-based learning.

. Utilizing technology to enhance learning outcomes and promote digital literacy among
students.

3. Professional Engagement

. Engaging in lifelong learning and professional development to stay updated with evolving

educational trends.

. Collaborating with stakeholders, including parents, peers, and the community, to create a
holistic learning environment.

. Adhering to ethical and professional conduct to uphold the dignity and integrity of the

teaching profession.

(Figure 1: NPST Framework Domains& 3 Levels)

National Professional Standards for Teachers

3 Levels of NPST

Domain ) Domain Domain ( I )
Core Values ' Knowledge N Professional
and Ethics and Practice Growth and Level
\ \Develupmen[
] ( Proficient Teacher Advanced Teacher Expert Teacher
(Praveen Shikshak) (Unnat Shikshak) (Kushal Shikshak)

3 Domains of NPST

Implementation Strategies For Npst

Implementing NPST requires a multi-pronged approach, including:

1. Teacher Training Programs
2. Assessment and Certification
3. Institutional Support
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Challenges In Implementing Npst
Despite its benefits, NPST faces several challenges:

J Resistance to Change

J Training Gaps

o Infrastructure Limitations

J Variability in Policy Implementation

Recommendations For Effective Npst Execution

o Strengthening teacher training institutions to align with NPST requirements by revising curricula
and incorporating competency-based assessments.

o Enhancing collaboration between policymakers, educators, and academic institutions to create a
unified approach to NPST implementation.

o Leveraging technology for large-scale teacher training, assessment, and certification through online

learning platforms and digital competency tests.

Conclusion

NPST serves as a transformative tool for enhancing the quality of teaching and learning. By setting
clear benchmarks for professional excellence, it ensures that teachers are well-equipped to meet the
demands of modern education. While challenges remain in its implementation, strategic planning and
collaborative efforts can drive its successful adoption. Ultimately, NPST paves the way for a robust

education system that contributes to national progress and global competitiveness.
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Abstract :-

In the Post-Independence period the objective of education and accordingly the
curriculum and teaching methods changed that’s why the teacher education program also
changed many time. But Teachers who makes the student does not appear to be fully formed- in
today scenario where Teaching methods and technology are contently evolving to meet diverse
student need, the Role of Teacher education programs has becomes more crucial than ever.

The NEP 2020 there for highlighted the need to Reform teacher education programs to
better prepare educators for the 21* century classroom. Today Teacher education programs are
being implemented in many state of India. But the old education system still working in part of
the country and it will end after 2030.

In short There is confusion among Teacher Trainers across domains regarding New
education policy. in present Research paper an attempt has been made to find out for what types
are attitude of rural and urban teacher educators regarding Nep 2020. Which are the potential
difficulties for implementation. It is necessary to all teacher educators are aware and readiness
Jor NEP 2020 policy.

Key Word :- attitude, Readiness, Teacher educators, potential difficulties, Teacher education.

Introduction :-

NEP 2020 is the first education policy at the 21* century which aim to address the
emphasis on bridging the quantity and quality gap between learner. The implementation of
previous policies on education has focused largely on issues of access and equity. In sense
education is the limited to Increasing the number of students receiving education. The situation of
Teacher education is no different. Over the past few decades the number of students pursuing
teacher education has outpaced professional skill development.

Lack of quality, educational institutions modern tools, update teachers, Job opportunity,
social and culture environment. Due to the lack of such factors the urban-rural gap in the quality of
education is always experienced. The new education policy emphasis on quality and inclusive
education giving a new impetus to teacher education. Hence, Nep 2020 will play an imported, Role
in improving this status. But this will be truly possible only it the teacher educators who has a
different area background are committed to achieve the goal as well as readiness about
implementation of Nep 2020.

NEP 2020 : Teacher education
The current teacher education programs have been criticized for their emphasis on rote
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learning. The new education policy recognizes the crucial role of teachers trainers reforms to

teacher education programs. The Nep 2020 has several features related to teacher education.

ITEP Programme:- A 4 year integrated Teacher education programme.

for degree create teachers who are qualified, motivated and professionally trained.
Admission to the ITEP program is based on the National common Entrance Test (NCET)
CPD:- CPD is one of the importance feature of NEP 2020.requiring teachers to complete at
least 50 hours to continuous professional development each year. Which will including
seminars. Online courses and peer learning. This will help teacher keep abreast of the latest
educational practices and technology.

Language Diversity:- multilingualism is adopted in teacher training program. Indian
knowledge system is at the heart of NEP multilingual traditional knowledge helps teacher
develop a more multifaceted personality

LLP (ODLP) :- NEP 2020 emphasizes on using platforms like swayam and diksha to
impart skills to Teachers though continuous education programmes. This platforms play an
important role in creating the technologically poticient learning environment affordable by
ODL-

NCTE :- National curriculum Framework for Teacher education is cornerstone of NEP
2020. Developed By the National council of education Research and Training. This
Framework provided guideline for teacher education as per updating.

Mentor :-In New education policy scholars who have made important achievements in
various field will act is mentors of continually or short term period as per recommendation
this is to create a culture of continuous improvement and professional growth.

Need of the study :- change is the law of nature To survive in global competition reform in
education is the need of present scenario, There are many difficulties in accepting any
change. But will attitude Towards it is optimistic the Transformation becomes easy.
Acceptance and implementation changes of the Teacher education program is often related
to the positive or negative attitude. so it is necessary to know the attitude and Readiness of

teacher educators about New education policy.

Objective :-

To know the Attitude and Readiness of urban and rural teacher educators about NEP2020.
To know the possible difficulties for the implementation of NEP 2020.

Operational definition :-

Teacher education :- Teacher education is the training required for the secondary and
higher secondary levels.

NEP 2020 :- The National Education policy is a policy that outlines the vision for India
education system It was released on July 29, 2020

Teacher Attitude :- Teacher Attitude is a psychological tendency that is a favorable or dis
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favorable response expressed for policy
o Readiness :- A Teacher capability to Operate New technology and policy about teacher
education.
Literature Review :-
o Dr. Bhatt (2022) explores the about opportunities in teacher education due to the new

policy discussed what should be the role of the teacher to seize the opportunity.
o Dr. Shambhavi Kumari (2024 July) explored the details of the National education policy
and addressing how it aligns with the sustainable development Goals 2030.

o Kavita Roy (may 2024) ‘A critical Analysis of national education policy 2020 perspectives
of, Ph.D. scholars .'
o Ms. Sonia Bombacha — Research study about knowledge system and Nep 2020 Assessing

school Teacher awareness.
Research Method :-

A survey method was used to study attitude of Teacher educators and also used to find out
possible difficulties are face for implementation of New education policy.
Data collection, Tools & Sample:

Data was collected from 40 teacher educators. working in different rural and urban area in
teacher training institute of Nagpur district 20 teacher educators of rural areas and 20 of urban
areas had selected with the help of convenience sampling method,

Procedure :-

1) Review of related literature

2) Development of Data collection tools questionnaire
3) collection of Data

4) Analysis of Data

5) finding and conclusion.

Data Analysis :- Teachers educators attitude and readiness about NEP 2020 was evaluated by
using percentage of their responses and compared favorable and disfavor able attitude of rural and
urban teacher educators.

Table -01 :- NEP GUIDELINS

Teacher Educators Attitude
Factor Rural Area Urban Area
Favorable | Disfavorable | Favorable Disfavorable | Total
1. Language Diversity 18 (45%) 2 (5%) 15 (37.5%) 5 (12.5%) 40
2. ITEP 10 (25%) 10(25%) 6 (15%) 14 (35%) 40
3.CPD 20 (50%) 0 20 (50%) 0 40
4. Mentor 12 (30%) 8 (20%) 17 (42.5%) 3(7.5%) 40
5. LLP (ODPL Program) | 9 (22.5%) 11 (27.5%) 16 (40%) 4 (10%) 40
IIFS Impact Factor : 7.00 WwWwWWw.goeiirj.com Page 58



Peer Reviewed Refereed Journal ISSN : 2278 — 5639
Global Online Electronic International Interdisciplinary Research Journal (GOEIIR))

{Bi-Monthly} Volume - XIV Special Issue — IV March - 2025

Finding

The Attitude of rural (45%) and urban (37.5) Teacher educators is favorable towards the
element of linguistics diversity which gives students on opportunity to teach in their own
regional language

The attitude of Teacher educators from rural Areas towards Interdisciplinary policy
appears to be ambiguous (50% favorable and 50% unfavorable) while teacher educators
from urban areas (35%) have shown an unfavorable response.

Majority of rural (100%) and urban (100%) Teacher educators positively agreed that CPD
program would be key to trainee’s professional development.

The attitude of teacher educators in rural (30%) as well as urban (42.5%) areas agree with
this view of conducting program under guidance of mentor in various field. But ODPL
Role in Teacher education programs The view of rural Teacher educators (27.5%) is

unfavorable and urban areas (40%) Teacher Educator Attitude was favorable.

Table 2- IMPACT OF NEP IMPLEMENTATIONS

Teachers Educators Attitude

Factor Rural Area Urban Area
Favorable Disfavorable | Favorable Disfavorble Total
fr;tiﬁﬁiem quantityand | o 49 500 | 12.5%) | 1332.5%) | 7 (17.5%) 40
2. Student quality 18 (45%) 2(5%) 20 (50%) 0 40
3. Private Institute 13 (32.5%) 7(17.5%) 16(40%) 4(10%) 40
4. ICT Updation 17 (42.5%) 3(7.5%) 18 (45%) 2(5%) 40
5. Job security 5 (12.5%) “15(37.5%) 8 20%) 12 (30%) 40
Finding-

In the view of Teacher educators in rural (47.5%) as well as urban areas (32.5%) the
interdisciplinary approach will have an adverse effect on the quantity and interest of
students.

The attitude of teacher educators in rural (15%) and urban (12%) areas regarding the job
security of students in reflected in the policy.

Majority of the rural (32.5%) and urban (40%) Teacher educators agree that private
educational institutions will not easily adopt the new policy Rules about Teacher education
programs.

The attitude of rural (37.5%) and urban (30%) Teacher educators seems to be unfavorable

in ICI updation.
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Table 03 : POSSIBLE DIFFICULTIES
Teachers Educators Attitude
Factor Rural Area Urban Area
Favorable Disfavorable Favorable Disfavorable Total
1. One Nation one
curriculum 16 (40%) 4 (10%) 14(35%) 6 (15%) 40
2. Multidisciplinary
Institutes 9 (22.5%) 11(27.5%) 5 (12.5%) 15(37.5) 40
3. Access available 13 (32.5%) 7(17.5) 17(42.5%) 3 (7.5%) 40
4. Digital Divide 7 (17.5%) 13 (32.5%) 2 (5%) 18(45%) 40
5. Regional Inequality 18(45.5%) *2(5%) 17 (42.5%) 3 (7.5%) 40

Finding-

There was a consensus among rural (40%) and urban teachers (35%) that creating a unified
Teaching program across the country is a major challenge.

The majority attitude of teacher educators are unfavorable regarding the potential difficulty
of developing a multidisciplinary institute

Both rural and urban educators attitude is favorable that regional inequality and the digital

divide are major obstacles to achieving the NEP goal.

Conclusion :-

It was observed that some teacher educators lacked knowledge about Nep 2020. But from

the findings of Research it is seen that the attitude of teacher educators towards Nep 2020 is

favorable. so it is clear that the New education policy is an important step to reforms the education

system and also to improve the quality of upcoming teachers. While the implementations of NEP

ambitions in rural area it can be face significant difficulties But Teacher educators in rural and

urban areas also have shown readiness to accept these challenge and make away out of them. That

way Indian education will achieve New heights in upcoming decade.

Recommendations :-

1)
2)

3)

4)

5)

6)

It should be provide various discussion panel in rural area for Teacher Educators.
Conduct workshops and online program to aware about NEP 2020 Towards teacher
education program.

Suggestions should be sought from the teacher regarding the problems Faced in the
implementation of NEP 2020.

A program should be organized in every educational institute to Discuss the New education
policy and its report should be called for by The government.

The new education policy should be kept away from corruption. Which Makes it difficult
for students from lower socio-economic classes to Get an equal education.

Teachers and students are seen to be encouraged to embrace New education Ambition
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through the NEP 2020 policy.
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Abstract:

According to National Education Policy (2020) ,Higher Education Institute (HEI) has to
provide quality education which would enable personal capability, insight among the students.
Over the past year during the pandemic, the teaching -learning process has changed
tremendously and teachers has to take new challenges in order to create more interest and have
to incorporate creative teaching techniques for enhancing the learning experience of their
students for delivering theory and practical technical subjects.One such revolutionary approach
is the concept of blended learning, which combines traditional face-to-face teaching with digital
learning experiences. This paper explores the role of teachers in a blended learning
environment under NEP 2020, emphasizing their pivotal role as facilitators, mentors, and
adaptors of change. It delves into the key characteristics of blended learning, such as
collaborative activities, the use of webinars, and digital tools like YouTube lectures, and
investigates its benefits in enhancing educational outcomes. With NEP 2020 advocating
multidisciplinary and holistic learning approaches, teachers are central to its successful
implementation. By fostering creativity, critical thinking, and inclusivity, teachers bridge the

digital divide and ensure effective learning for all.

Keywords: NEP 2020, Blended Learning, Teachers, Holistic Education, Digital Tools, Face-to-

Face Teaching.

Introduction

In the NEP 2020, the role of teachers has been emphasized. Teachers must be given more
autonomy in choosing aspects of pedagogy, so that they may teach in the manner they find most
effective. The educational system presently is in a transition stage. The traditional approach helps
only in developing a strong value system.The National Education Policy 2020 marks a pivotal shift
in the Indian education system, focusing on inclusivity, technology integration, and innovative
teaching methodologies. One of the significant shifts proposed is the adoption of blended learning,
an amalgamation of conventional teaching practices and digital tools. Blended learning aligns with
NEP 2020's goals of promoting equitable, multidisciplinary, and learner-centric education. At the
heart of this shift lies the indispensable role of teachers, who act as enablers and facilitators in

ensuring its effective implementation.
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To make students’ knowledge supplement with the present technological advancement and
globalization, to minimize the teaching debts, to enhance the quality, to increase pupils exposure
ICT supported teaching learning process is a good option. The demand of moment is an approach

that blends the advantages of both the modes for the pupil’s literacy i.e. blended learning.

Objectives
The purpose of the paper has been to highlight to discuss the mix methodology of teaching

learning for both teachers and new generation students. The objective are:

(a) To analyze the role of teachers in implementing blended learning as envisioned in
NEP 2020: This objective focuses on understanding how teachers adapt to and facilitate
the integration of traditional and digital teaching methodologies to create a holistic and
effective learning environment.

(b) To explore the key elements and benefits of blended learning in enhancing education:
This includes examining components like face-to-face teaching, peer interaction, group
discussions, webinars, and online resources, and evaluating their impact on fostering

creativity, inclusivity, and critical thinking in learners.

What is Blended Learning?

Blended learning combines traditional teaching methods with digital resources to create a
comprehensive educational experience. It leverages the best of both worlds: the personal touch of
face-to-face interaction and the accessibility and scalability of technology. Key elements of
blended learning include:

1. Face-to-face teaching -remains a cornerstone of education due to its irreplaceable benefits.
This traditional mode allows teachers and students to build personal relationships, fostering trust
and understanding. It offers a dynamic environment where educators can gauge learners’
expressions, body language, and overall engagement, enabling tailored instruction. Immediate
feedback becomes possible as doubts can be addressed in real time, thereby reducing confusion
and enhancing concept clarity. The emotional connection between teachers and students in a
classroom setting also helps create a supportive atmosphere that encourages active participation
and boosts morale.

2. Peer Group Interaction-Encourages Collaboration, Shared Learning, and Critical
Thinking-Learning in a group enables students to share knowledge, skills, and ideas, promoting a
collaborative approach to education. Peer group interactions help in developing critical thinking as
students are exposed to diverse perspectives. Such interactions often take place in settings like
group projects or study sessions, where students learn to resolve conflicts, build consensus, and
refine their arguments. Moreover, it fosters soft skills such as teamwork and communication,
which are essential in professional and social settings. Teachers can play a pivotal role in

facilitating these interactions, ensuring inclusivity and equal participation.
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3. Group Discussions and Idea Exchange -Facilitates Deeper Understanding Through
Debates, Discussions, and Diverse Viewpoints-Group discussions serve as an excellent tool for
active learning. Students engage in debates and exchange ideas, which encourage them to explore
topics from multiple angles. This method promotes deeper understanding by challenging
assumptions and encouraging the formulation of well-rounded arguments. Such discussions often
lead to innovative problem-solving and enhance students’ analytical skills. Teachers guide these
sessions by moderating discussions, ensuring the conversation remains focused, and addressing
misconceptions. The exchange of ideas in a group setting also helps students develop confidence in
expressing their opinions.

4. Utilizes Online Seminars for Expert Talks, Workshops, and Real-Time Virtual
Engagements-Webinars are a vital component of blended learning, bringing experts and learners
together on virtual platforms. These online seminars offer the opportunity to attend workshops,
lectures, or Q&A sessions with professionals who might otherwise be geographically inaccessible.
Real-time engagement during webinars allows participants to ask questions, share insights, and
clarify doubts instantly. Additionally, webinars often provide access to recorded sessions, enabling
learners to revisit the material later. Teachers leverage webinars to expose students to the latest
developments in their fields, fostering curiosity and inspiring lifelong learning.

S. Viewing Expert Lectures on YouTube-Offers Learners Access to a Vast Repository of
Resources for Self-Paced Learning-YouTube has revolutionized education by offering free and
diverse learning resources. Expert lectures available on this platform cater to varied subjects and
learning levels. These videos provide flexibility as students can learn at their own pace, pausing
and rewatching segments to enhance understanding. Teachers can curate playlists of high-quality
content to complement classroom instruction or assign specific lectures as supplementary learning.
By integrating YouTube resources into their teaching strategies, educators ensure students have
access to a wealth of knowledge beyond the curriculum, broadening their intellectual horizons.

Main Characteristics of Blended Learning

. Flexibility: Enables learning anytime, anywhere.

. Personalization: Caters to diverse learning styles and paces.

. Collaborative: Promotes peer-to-peer engagement and teamwork.

o Technology-Driven: Integrates tools like virtual classrooms, multimedia content, and

learning management systems.
Role of Teachers in a Blended Learning Environment- Teachers play a multifaceted role in

ensuring the success of blended learning. They are:

1. Facilitators: Guiding students in navigating through digital and offline resources.

2. Mentors: Providing emotional and academic support in a hybrid setup.

3. Content Curators: Selecting and customizing digital tools and materials to suit learning
objectives.
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4. Change Agents: Adapting to new technologies and encouraging students to embrace them.
5. Evaluators: Assessing student progress in both traditional and digital environments. NEP

2020 emphasizes teacher training and development programs to equip educators with the

skills required for this paradigm shift.

Conclusions

The National Education Policy (NEP) 2020 has introduced a transformative approach to the
Indian education system, focusing on inclusivity, innovation, and technological integration.
Among its many advancements, the concept of blended learning emerges as a pivotal teaching
methodology, combining traditional face-to-face interaction with the advantages of digital tools
and resources. This modern pedagogical strategy not only aligns with global educational trends but
also caters to the diverse and dynamic learning needs of Indian students. Teachers play a central
role in ensuring the successful adoption and implementation of this paradigm, navigating the
balance between conventional teaching methods and new-age technology-driven learning
environments. A blended learning mode provides ultimate flexibility in many aspects. Blended
learning mode is to be used all over the world to help learners develop 21" century skills along

with the effective learning and skill development related to the subject.

References

1. NEP 2020 Circular by MHRD

2. Ashton, P(1984) .Teacher efficacy: A Motivational paradigm for effective teacher
education. Journal of Teacher Education, 35(5).28-32.

3. Lalima, Dangwal, K,” Blened learning: An Innovative approach”, Universal Journal of

Educational Research (2017) ,5(1): 129-136.

IIFS Impact Factor : 7.00 WwWwWWw.goeiirj.com Page 65



Peer Reviewed Refereed Journal ISSN : 2278 — 5639
Global Online Electronic International Interdisciplinary Research Journal (GOEIIR))
{Bi-Monthly} Volume - XIV Special Issue — IV March - 2025

Development of Software for teaching history subject

of class 9™and To study its effectiveness

Research Guide Research Scholar
Dr. Lata Subhash More ( Surwade ) Mr. Amardeep Ashok Ramraje
Principal, Sane Guruji Vidya Kavayitri Bahinabai Chaudhari North
Prabodhini, Comprehensive College of Maharashtra University, Jalgaon, Maharashtra
Education, Research Centre :Sane Guruji Vidya Prabodhini,
Khiroda,Tal-Raver, Dist- Jalgaon, Comprehensive College of Education,
Maharashtra. Khiroda,Tal-Raver, Dist- Jalgaon, Maharashtra.

Introduction :

Today 21st century is known as the technological era as various fields are covered by
technology As a result, it is easy to acquire knowledge and skills in a better way. One of the
various sectors is the education sector. Today, the process of teaching and learning is getting the
addition of technology along with the traditional form. The result is that the teaching-learning
process seems to be effective and efficient. Software is developed through various electronics
software. The content will be educational and easily accessible where students can use it anytime,
anywhere. Thus, the study process continues uninterrupted and uninterrupted resulting in
consolidation of content.

Need for research

Studying various subjects for the holistic development of students in today's changing
timesbut along with it, various extra-curricular and extra-curricular activities have to be done, so
there is a time limit. As a result of this, it becomes necessary to convey complete content and
additional necessary information to the students. For this, it is necessary to use technology today to
convey the content to the students without the limitation of time and place.

Importance of research

Educational Softwareis such a concept. In which various software is used for study. There
is no space-time limit for content creation. While conveying the content to the studentsDifferent
colors, pictures. A combination of tables is created as well as more, useful information to the
studentscan be delivered.

Problem of Statement

To Develop Softwareand Studying its Effectiveness for Class 9 History Teaching.

Objectives
1. Development of Softwarefor teaching history subject of class 9.
2. Implementation And Studying through Softwarefor class 9 students.
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3. To study the effectiveness of Software .
Assumptions
Class 9 students are taught in the traditional way.
Hypothesis
ResearchHypothesis

Teaching history through educational Softwareto class 9th students makes a significant

difference in their studies.
Null Hypothesis

There is no meaningful difference in the study of class 9 students when history is taught

through Software.

Functional definition

1.
2.

9th Class :Class 9 is the class in the school plan given by the state of Maharashtra.

History subject :One of the various subjects of class 9th in the school plan given by the
state of Maharashtra Subject History Subject Yes.

Software: Educational Softwareis the preparation of students for studying history content
with the help of software.

Effectiveness :Effectiveness is a positive change in students' achievement scores when

they study through educational Software.

Scope and Limitation of the Research

Scope

1. The research is related to the elementary level history subject

2. English medium schools in Nashik district have been considered in the research.
3. The research has considered the topics decided by the Maharashtra State Government.
Limitation

1 A school in rural Nashik has been considered in the research.

2. Research history is relevant to the subject itself.

3. Research is relevant only to class 9th.

4 The research is limited to Matoshri AsarabaiDarade English Medium School.

5 The research presented is limited to the academic year 2024-2025.

Variable

Independent Variables- Teaching through educational Software is the independent

variable for history teaching in the research.

Dependent Variable — Effectiveness on learning throughSoftware is a dependent variable.
Research Methods

Experimental research method was adopted for the research.
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Research sample : 50 students of class 9"of AsarabaiDarade English Medium School, Eklahare
weres elected using purposive sampling method.

Research tools

1. A self-made test instrument was used in the research.

2. Software developed by researcher.

Research design : Equal group design was used for the research.

Numerical tools : Mean, standard deviation and 't' test were used for the research.

Analysis of information

Types Number Standard Degrees of
of Mean . X, Levels of
of test Deviation t’ Test | Freedom ..
Student Significance
Pre-Test 30 4.8 1.65
Post-Test 30 13.16 1.86 28.06 48 0.01

Analysis was done on the basis of the information obtained after taking the pre- and post-
test. It has a pre-test mean of 4.8 and standard deviation of 1.65. So the mean of answer test is 1.86
and standard deviation is 13.16 their 't' value is 28.06. The significance level is 48 and the
significance level is 0.01.Therefore, when history is taught through Software to the students of
class 9", there is a meaningful difference in their studies.Null Hypothesis There is no significant
difference in the learning of class 9™ students when history is taught through educational Software,

it is abandoned.

Conclusion
It helps the students to understand the concept of Softwareas is not limited by time and
place.So it can be studied by students anywhere. Also students got habit of self study. Revising the

concepts frequently resulted in consolidation of the concept.

Reference
1. Mishra, R. C (2014), Teaching of Information Technology, Delhi: APH Publishing
Corporation.

2. Saha, Rajib and Mete Jayanta (2020), ICT in Education a 21* century Phenomenon, Delhi :
APH Publishing Corporation

3. Thamarasseri, Ismail ( 2020 ), ICT Enabled Education Learner and Teacher Perspective,
Delhi : APH Publishing Corporation

IIFS Impact Factor : 7.00 WwWwWWw.goeiirj.com Page 68



Peer Reviewed Refereed Journal ISSN : 2278 — 5639
Global Online Electronic International Interdisciplinary Research Journal (GOEIIR))

{Bi-Monthly} Volume - XIV Special Issue — IV March - 2025
Rrere Reoma sgfemmda giea i dicarsT <o
e D qrfE s
UATgAT

fafay fawaa UhaNaHRoT RO, FEhRITAT Uiedrgd <o nfor fafay eEmdie =i
JMOT Yeaell UhAId BRUMT—AT [HATHATAER FHIEAHS  [TaRERINAT AT <01, SITes
e Sifeel aIRAddd ST THRINATS! IR BN IR Blsal.

“Rigres Rrerona sgfiemarda g Agwrr o

®  HAWHIGND FHG — SGAUTRARGIGRCDIA RIeThAT 8 TG v 8 Had Hral
B, IS A9 HH UHHBIRI Sirsel Sard o7 fafde emniial 9 a9
AISATIMES Hd amiRel SIS 2Tehdl.

J NG AU DI — Ay e e oo e «ifde gl
AT 3repyeh fRIeror veaddl fdpdid o Wrebdla, ST fafder ger=ar fRueror Qrefien
IR SRlel.

e gKIfAd SN UrERTHdr — IgfdammE Rieor Riefdar rn Sidid arkddie
ST G AIS[IuITE TR BRd SAAT Jidbar fafder fawaiea dgard sy
EINECICEPEC RN

o TR feTRERYT nfdr wHw Asfav — FEfAememd gficadq Rerem T TRy
femR RO FTTAT FAdihg AwTeled] AMfgdre faeeyor HRugr o S
FARIGR ATfA=gof SUr fAmdid exvar Uieqrad oxal.

e [N M feHaw — SEfaemdm e Reres onfor feneft <rafmed weert
AT feHgdell UIaTs od of AT BARD AT FHTSIATS] MDDl
3Tel.

IIFS Impact Factor : 7.00 WwWwWWw.goeiirj.com Page 69



Peer Reviewed Refereed Journal ISSN : 2278 — 5639
Global Online Electronic International Interdisciplinary Research Journal (GOEIIR))

{Bi-Monthly} Volume - XIV Special Issue — IV March - 2025
Rere Rrerona sgfaemmda sfea 9 arear=
31. ITRATRIGH THATHRIT

9. UreAUd faerd
P. AT Uegall
S. JoAIhT

A IRTHSH TDHATHI

o IR VT THAT BT — fATAHT IS SavAr Vool fafdy fawimeier s emfor
Tegll Uhad BRUIN SIRITIHH TIR .

o fowarma e — Aty gfeamga sfca fwarer oy 9oR vard gas
AT Bx1. SIges fermediv e fqvy ThHHIe S Heltd 3fed & ursdl
PEEH

o Uhed AenRa fRrerer — fdemeafar Searie e &_1d SN avraiear fawaiedte
ST aT9R HRIAT ATATST Ydhed MR R1eTdh SUGHET TATIY B

9. UrOus faerd

J AEHITE AT o — IR PITdEH 30T SUEH Ahia o sHerd

o A fAbNT — I AU Yeadl T HaiH eadidgael S
HUATATST RIeThAT IadRiieh fadbrarsr el uar .

e  UgY, gal IO dow — Rere Reor fJueafeg @ g ot gitesw

D, I qeRl

e TR fIERMT UicaTed o1 — fAemeai=r MRV feR SROATE FTTesar Sdidbg
ATeledT AN favelyor HRUIRT 3101 FTavTear giRehIATd Joih- HRudTd
YIATRd BRUIN SUGH TIR B

° eIl Wcdred & — fdenegiar dvrdvresar fawaiaedier s 3nfor hIere’ Udhald
PRUINATST TP INTTed] bl IV ISUBHIGY FTEhIA PIH HRuI=AT ael
fomToT BN

*  grRAfdd SHIIE SFUANT — RIEToell arclde Sl FoaRar AT AHRIRN
SITST. S0 & [Jemedi=r i S A0 DT’ B3l gedl TS A1) Al ©
qredT gl

s P

o fAffy Aoaipw wead aTRT — BRI el fdereut=r Refvmre qeie

IIFS Impact Factor : 7.00 WwWwWWw.goeiirj.com Page 70



Peer Reviewed Refereed Journal ISSN : 2278 — 5639
Global Online Electronic International Interdisciplinary Research Journal (GOEIIR))
{Bi-Monthly} Volume - XIV Special Issue — IV March - 2025

PRUGTATS] G HTGRIDHRYT HIGR BRI AT Fderys fafder JegieT qeael aroRl.

o IR feEaRERl fr wawn AefvaeR de afdd w1 — PIs Co T
SIUINESIT HeAThNT [ChIcHD [aaRERT 30T T AIS(IUITAT PITaR W
.
ey
Tgfaeredid Rierr & U Fhoddl Mg Sl 9Rd AR 7419 LI AedfOre gRoT
TgUl 2020 g REdRel 31me. Rrepvarar giicad yeren fauar Fdaardee qqel f+Hior
PRUIAS] fAfde fAvy UPpHaRN $d Fare Alg AHAId 30T YhHBIe b 3@iReld
B YAl & Urgvl. el agfavy giicdld 81 Jarjdieal FHMT dis quaral iasl
Tgdl 2020 WS WRAME! WEATdl WOl YUl TR BRUITAIS]  AIfOT Afde «@g
AIRTHATHD CPHIATDS dlcdle] HRUATATS! ARTAT Rerhl AT,
RIS

gfaememda Riee Refona sgfoemmd sfea =T deare <o), arame! R

e qgfaerarEdy gieaTer Aedrdr HeuNT 3fe. a9 Riefd Refond qgfaasmEy
gftee arefquaTarsre Hewrd W e fag Ad.

GEG

1. National Education policy 2020: (Ministry of Human Resource Development Government
of India.
https://www.education.gove.in

2. Ugc.care journal ( vol-47, No.6,April-June 2023 )

IIFS Impact Factor : 7.00 WwWwWWw.goeiirj.com Page 71



Peer Reviewed Refereed Journal ISSN : 2278 — 5639
Global Online Electronic International Interdisciplinary Research Journal (GOEIIR))
{Bi-Monthly} Volume - XIV Special Issue — IV March - 2025

Role Of Technology in Teacher Education under NEP - 2020

Omprakash J. Zimte

Research Scholar

Abstract
The National Education Policy (NEP) 2020 envisions a technology-driven transformation

in teacher education to improve teaching quality and learning outcomes. This paper explores
the role of digital tools, online platforms, artificial intelligence (Al), and blended learning in
teacher training. It highlights the benefits, challenges, and future prospects of integrating
technology into teacher education, focusing on improving pedagogical skills and fostering
lifelong learning.

Keywords- Digital tools, Online platforms, Artificial intelligence (Al), Blended learning

Introduction-

Education is evolving rapidly with the integration of digital technologies, and teacher
education is no exception. The NEP 2020 acknowledges the transformative potential of technology
in professional development, advocating for a blended learning approach. This paper examines
how technology enhances teacher training, improves pedagogical methods, and ensures inclusive
and equitable learning experiences.

NEP 2020 and the Role of Technology in Teacher Education

The National Education Policy (NEP) 2020 emphasizes the importance of quality teacher
education in India. To achieve this, the policy proposes several reforms, including:

o Multidisciplinary and Integrated Teacher Education Programs: By 2030, only educationally
sound, multidisciplinary, and integrated teacher education programs will be in force.

o Four-Year Integrated B.Ed. Program: The minimum degree required for teaching will be a
four-year integrated B.Ed. program.

o National Professional Standards for Teachers (NPST): A common guiding set of NPST will
be developed by the National Council for Teacher Education to ensure uniform standards
for teacher education.

o Continuous Professional Development (CPD): Teachers will be expected to participate in at
least 50 hours of CPD every year to enhance their skills and knowledge.

o Emphasis on Practical Training: All B.Ed. programs will include strong practicum training
in the form of classroom teaching at local schools.

o Focus on Indian Values and Languages: Teachers will be grounded in Indian values,
languages, knowledge, ethos, and traditions, while also being well-versed in the latest

advances in education and pedagogy.
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These reforms aim to enhance the quality of teacher education in India, making teachers

more effective and competent in their profession.

Digital Infrastructure for Training

Digital Infrastructure for Training refers to the technology, platforms, and systems that support

online and blended learning. It enables organizations, educational institutions, and businesses to

deliver training efficiently. Here are the key components:

1. Learning Management System (LMS)- Platforms like Moodle, Blackboard, Canvas, and
TalentLMSHelps in course management, tracking progress, and assessments

2. Content Development & Delivery Tools- Authoring Tools: Articulate Storyline, Adobe
Captivate, VideoPlatforms, YouTube, Vimeo, Microsoft Stream

3. Live Training Tools: Zoom, Microsoft Teams, Google Meet- Cloud-Based Storage &
AccessGoogle Drive, Dropbox, OneDrive for easy access to training materials

4. Artificial Intelligence & Personalization -Al-powered chatbots and recommendation
systems for adaptive learning

5. Mobile Learning & Apps-Mobile-friendly platforms and dedicated apps for learning on the

g0

6. Assessment & Certification Tools-Online quizzes, proctoring solutions, and certification
badges

1. Data Analytics & Reporting- Insights into learner progress, engagement, and

performancePlatforms like SWAYAM, DIKSHA, and NISHTHA provide teachers with
access to free, high-quality training modules.Virtual labs and Al-powered assessments
offer an interactive learning environment.
Blended Learning Approaches
Blended Learning Approaches
Blended learning combines traditional face-to-face instruction with online learning to
create a more flexible and effective educational experience. This approach leverages digital tools
and technology to enhance engagement and learning outcomes.
Key Blended Learning Models
1. Face-to-Face Driver Model — Traditional classroom instruction is the primary method, with
digital tools used as supplementary resources when needed.
2. Rotation Model — Students rotate between different learning stations, including face-to-face
instruction, online learning, and group activities. Variants include:
Station Rotation — Students move between in-class stations.
Lab Rotation — Students switch between a physical classroom and a computer lab.
Flipped Classroom — Students learn new content online at home and practice it in class.

3. Flex Model — Online learning is the backbone of instruction, with teachers providing
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targeted support as needed. Students’ progress at their own pace.
4. A La Carte Model — Students take some courses online and others in a traditional setting,
allowing for personalized learning paths.
5. Enriched Virtual Model — Students primarily learn online but attend in-person sessions for
additional support and discussions
Artificial Intelligence (AI) and Data Analytics
Here's an overview of Artificial Intelligence (Al) and Data Analytics:
Artificial Intelligence (AI)-Al refers to the development of computer systems that can
perform tasks that typically require human intelligence, such as:
- Learning
- Reasoning
- Problem-solving
- Perception
- Language understanding
Applications
Al has various applications across industries, including:
- Healthcare: diagnosis, personalized medicine
- Finance: risk management, portfolio optimization
- Education: personalized learning, intelligent tutoring
- Transportation: autonomous vehicles, route optimization
Challenges in Implementing Technology in Teacher Education

Here are the challenges in implementing technology in teacher education:

Technical Challenges

1. Infrastructure: Inadequate hardware, software, and internet connectivity.

2. Technical support: Limited IT support and maintenance.

3. Compatibility issues: Incompatibility between different devices and platforms.

Pedagogical Challenges

1. Lack of training: Teachers may not have the necessary skills to effectively integrate
technology.
2. Resistance to change: Some teachers may be hesitant to adopt new technologies.

Integrating technology into curriculum: Difficulty in incorporating technology into existing
lesson plans.

Administrative Challenges

1. Budget constraints: Limited funding for technology purchases and maintenance.
2. Policy and regulations: Lack of clear policies and regulations governing technology use.
3. Leadership support: Limited support from school administrators.
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Social Challenges
1. Digital divide: Unequal access to technology and internet connectivity among students and

teachers.

2. Cyberbullying and online safety: Concerns about online harassment and safety.
3. Cultural and linguistic barriers: Technology may not be culturally or linguistically relevant.
Other Challenges
1. Time constraints: Limited time for teachers to learn and implement new technologies.

2. Information overload: Managing vast amounts of digital content and data.

3. Evaluation and assessment: Difficulty in evaluating the effectiveness of technology integration.
Recommendations

1. Develop a national framework: Establish a national framework for technology integration

in teacher education.

2. Provide ongoing training: Offer regular training and support for teachers to develop their
technology skills.
3. Invest in infrastructure: Upgrade infrastructure to support technology integration, including

hardware, software, and internet connectivity.

4. Promote collaboration: Encourage collaboration between teachers, schools, and institutions
to share best practices and resources.

5. Monitor and evaluate: Regularly monitor and evaluate the effectiveness of technology

integration in teacher education.

Conclusion
The NEP 2020 provides a roadmap for the integration of technology in teacher education,
making it more dynamic and effective. While challenges exist, strategic implementation and

continuous innovation in digital learning can revolutionize teacher training in India.
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ABSTRACT:

Teacher education often operates within disciplinary silos,limiting the potential for
innovative curriculum development and pedagogical practices. This research advocates for a
paradigm shift towards multidisciplinary teacher education, demonstrating how the integration
of perspectives from fields like sociology, psychology, technology, and the arts can transform
teaching and learning. It examines specific examples of multidisciplinary curriculum design
and explores how these approaches can empower teachers to create engaging and relevant
learning experiences for diverse student populations.

This research explores the critical role of multidisciplinary perspectives in enriching
teacher education programs. By integrating knowledge and methodologies from diverse fields,
we argue that future educators can develop a more holistic understanding of student learning
and address the complex challenges of contemporary classrooms. This abstract outlines the
benefits of fostering interdisciplinary collaboration and presents practical strategies for
incorporating multidisciplinary approaches into teacher preparation curricula, ultimately
leading to more adaptable and effective educators.

This research emphasizes the necessity of transcending disciplinary boundaries in
teacher education.We examine the benefits of integrating diverse fields of study and propose

strategies for implementing multidisciplinary approaches in teacher preparation programs.

Introduction:

The complexities of today's classrooms demand educators who are not only subject-matter
experts, but also adept at navigating diverse learning styles, social-emotional needs, and rapidly
evolving technologies. To meet these challenges, teacher education must transcend traditional silos
and embrace multidisciplinary perspectives. This approach fosters a holistic understanding of
learning, equipping future teachers with the critical thinking, adaptability, and collaborative skills
necessary to empower every student.

In an interconnected world, knowledge is no longer confined to isolated disciplines. The
challenges facing education, from addressing equity gaps to fostering innovation, require a
multifaceted approach. Therefore, promoting multidisciplinary perspectives in teacher education is

not merely an academic exercise, but a crucial imperative for preparing educators who can
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effectively bridge disciplines and create meaningful learning experiences for their students.

Traditional teacher education often focuses on pedagogical content knowledge within
specific subject areas. However, the modern educator requires a broader toolkit. Incorporating
multidisciplinary perspectives into teacher training allows for the development of essential skills
such as critical thinking, problem-solving, and cross-disciplinary communication. This approach
enables future teachers to view educational challenges from various angles, leading to more
innovative and effective solutions.

The shift towards learner-centered and inquiry-based pedagogies necessitates a reimagining
of teacher education. This paper explores the importance of promoting multidisciplinary
perspectives in teacher preparation programs. By examining the integration of fields such as
psychology, sociology, technology, and the arts, we aim to demonstrate how a multidisciplinary
approach can enhance teachers' understanding of student development, diverse learning needs, and
the broader social context of education.

To prepare teachers for the dynamic and diverse challenges of the 21st century, teacher
education must move beyond single-subject focus. Promoting multidisciplinary perspectives will
create educators who are adaptable, innovative, and capable of fostering holistic learning

experiences for their students.

Review of Literature:
o Complexity and Interconnectedness of Learning:

Authors like Darling-Hammond (2010) and Biesta (2017) emphasize the complex nature of
learning and the need to move beyond narrow disciplinary silos. They argue that effective teaching
requires understanding how knowledge from various fields intersects and influences student
development.

Systems thinking and ecological perspectives (Bronfenbrenner, 1979) highlight the
importance of considering the social, cultural, and political contexts that shape learning.
> Development of 21st-Century SKills:

The rise of 2l1st-century skills (e.g., critical thinking, problem-solving, creativity,
collaboration) necessitates a multidisciplinary approach. These skills are not confined to specific
subject areas but require integration across disciplines (Partnership for 21st Century Skills, 2011).

Authors such as Trilling and Fadel (2009) stress that future teachers must be able to design
learning experiences that foster these skills, which often involve drawing on knowledge from
diverse fields.

X Social Justice and Equity:
Multidisciplinary perspectives are crucial for addressing issues of social justice and equity

in education. Understanding the intersections of race, class, gender, and other social categories
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requires drawing on insights from sociology, anthropology, and other social sciences (Cochran-
Smith, 2004).

Critical pedagogy (Freire, 1970) emphasizes the importance of challenging dominant
narratives and promoting critical consciousness, which necessitates a multidisciplinary approach.
X Constructivism and Situated Learning:

Constructivist learning theories (Vygotsky, 1978; Piaget, 1954) support multidisciplinary
approaches by emphasising that knowledge is actively constructed by learners in social contexts.
This requires teachers to understand how different disciplines contribute to knowledge
construction.

Situated learning theory (Lave & Wenger, 1991) also highlights the importance of learning
in authentic contexts, which often involve drawing on knowledge from multiple disciplines.

o Integrated Curriculum Design:

Researchers have explored various models for integrating disciplines in teacher education,
such as interdisciplinary units, problem-based learning, and project-based learning (Drake &
Burns, 2004).

The literature emphasizes the importance of careful planning and collaboration among
faculty from different disciplines to ensure effective integration.

X Collaborative Teaching and Learning:

Multidisciplinary teacher education programs often involve collaborative teaching by
faculty from different disciplines, as well as collaborative learning among teacher candidates
(Grossman et al., 2009).

This approach allows teacher candidates to observe and experience how different
disciplines can be integrated and to develop their own collaborative skills.

X Case-Based Learning and Simulations:

Case-based learning and simulations can provide authentic contexts for teacher candidates
to apply multidisciplinary perspectives to real-world problems (Shulman, 1992).

These approaches allow teacher candidates to analyze complex situations, consider
multiple perspectives, and develop their problem-solving skills.

X Reflective Practice and Inquiry-Based Learning:

Promoting reflective practice and inquiry-based learning encourages teacher candidates to
critically examine their own assumptions and biases, and to consider multiple perspectives on
educational issues (Schon, 1983).

Inquiry based learning invites the student to investigate topics, and this naturally leads to
multiple disciplines.

Methodology of Research: For this research work I use quantitative research tools and followings

tools used by me
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Surveys: In this research work I used surveyas a tools,and in which I had prepared questionnaire

session with teachers and students I asked 5 questions to teachers also same 5 questions to

students.
Sr. Questions for Question for Answers
Answer from teachers from
No. teachers students
students

Which concept can be Are vou want use of
better taught by using | Critical thinking,problem you ¥

I multidisciplinar solving and adaptabilit software in every Yes

P y g P y field of education?
approach?
WhaF s A method of curriculum Are you satisfied with
multidisciplinary . . S .
. integration that highlights | use of digitsl
2. | approaches in . . . Yes
. the diverse perspectives classroom in
education refers to . SR .
. that different disciplines education sector?

learning a concept?
What is the potential
.challenges .Of Students may feel a little In your OPIIONkm

3. | implementing bit lost multasking subject is Yes
multidisciplinary essential for students?
education?
What is the primary Students can deepen their Stl.ldents are n(?eded.
goal of . to improve theirself in

4, Ce 1 understanding of the . Yes
multidisciplinary subiect matter the fied of
education? ) multidisciplinary?
How is NEP driving
towards a more The need to move away Can teachers uses

5. | holistic and from rote learning and software for Yes
multidsciplinary memorization assessment scheme?
education?

Conclusion:

As per survey and interactive session in the form of questionnaire pattern I concluded that

the teachers and students are satisfied with this survey.

Summary:

X/
L X4

Core Idea:

* Teacher education should move beyond solely pedagogical content and incorporate insights
from fields like psychology, sociology, neuroscience, technology, and the arts.

* This approach aims to develop teachers who are well-rounded, adaptable, and capable of
addressing the complex needs of diverse learners.

X Key Benefits:

* Enhanced Understanding of Learners:

* Psychology and neuroscience provide insights into how children learn, develop, and
process information.

* Sociology helps teachers understand the impact of social and cultural factors on student

behavior and achievement.
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X/
L X4

*

*

X/
°

DO

*

Improved Curriculum Design and Delivery:

Integrating content from various disciplines allows for more engaging and relevant lessons.
Teachers can connect concepts across subjects, fostering deeper understanding.
Technology education prepares teachers to use up to date tools to aid in education.
Development of Critical Thinking and Problem-Solving Skills:

Exposure to diverse perspectives encourages teachers to think critically and creatively.
They become better equipped to address complex educational challenges.

Increased Adaptability and Flexibility:

Multidisciplinary training prepares teachers to adapt to changing educational landscapes
and diverse student populations.

It allows for teachers to better understand and work with special needs students.

Fosters inclusive education:

Multidisciplinary training can provide a better understanding of diverse learning styles and

needs.

References:

01. Multidisciplinary Perspectives On Education by Hasan Arsalan, Georgetarata,Publish by
Cambridge Scholars Publishing,Unabridged edition(22 July 2014) ISBN-10-
1443860093,ISBN-13-978-1443860093

02. Multidisciplinary Perspectives On Teacher Evaluation by Morgaen Donaldson.!st Edition-
27 Novemebr 2020,ISBN-13:978-0367149437,ISBN-10:0367149435

03. Perspectives On Teacher Education by Prof.Dr.Prarthita Biswas;Mam Sameem;
Dr. Subhadeep Mazumder,ISBN-9781312520714

04. Essential of TEacher Education by Prof K.G Sahoo,Dr H K Khandal and Shalini
Knuwala,ISBN 13:9789387195477

05. Fundamentals of Teacher Education by Dr.Rashmi Ranjan Behera,ISBN:9789395456302

06.  Journal of Interdisciplinary and Multidisciplinary Research (JIMR) E-ISSN:1936-6264|
Impact Factor: 8.886 UGC CARE II Vol. 19 Issue 04, April- 2024 Available online at:
https://www.jimrjournal.com/

07. Scholarly Research Journal for Interdisciplinary Studies, Online ISSN 2278-8808, SJIF
2021 = 7.380, www.srjis.com PEER REVIEWED & REFEREED JOURNAL, NOV-DEC,
2022, VOL- 10/74

08. The International Journal of Multidisciplinary Perspectives in Higher Education (Print
ISSN 2474-2546 & Online ISSN 2474-2554)

09. International Council for Education Research and Training 2024, Vol. 03, Issue 01, 186-

195 ISSN: 2959-1376 DOI: https://doi.org/10.59231/SARI7664

IIFS Impact Factor : 7.00 WwWwWWw.goeiirj.com Page 80



Peer Reviewed Refereed Journal ISSN : 2278 — 5639
Global Online Electronic International Interdisciplinary Research Journal (GOEIIR))
{Bi-Monthly} Volume - XIV Special Issue — IV March - 2025

Reconceptualizing Education with EdTech: A Critical Analysis of NEP 2020's

Digital Transformation Agenda

Ms. Sonali Vasantrao Manjare
Research Scholar
P. G. Department of Education, SGBAU Amravati

Abstract

The National Education Policy (NEP) 2020 aims to transform India's education system
by leveraging digital technologies. This paper critically analyzes NEP 2020's digital
transformation agenda, exploring the challenges and opportunities presented by EdTech
integration. A mixed-methods approach is employed, combining policy analysis, expert
interviews, and case studies. The findings highlight the need for a nuanced understanding of
EdTech's role in education, addressing issues of equity, accessibility, and teacher professional
development.

The study also identifies opportunities for personalized learning, increased access to
education, and improved teacher effectiveness. Recommendations for policymakers, educators,
and EdTech developers are provided to ensure effective and inclusive EdTech integration. This
research is significant because it contributes to a critical understanding of the NEP 2020's
digital transformation agenda and its implications for Indian education. By examining the
complex interplay between technology, policy, and pedagogy, this study can inform
policymakers, educators, and EdTech developers as they work to harness the potential of

technology to improve educational outcomes in India.

Keywords : EdTech, NEP 2020, Digital Transformation, Education Policy, Critical Analysis,
India, Personalized Learning, Access to Education, Teacher Professional Development

Introduction

The National Education Policy (NEP) 2020, unveiled by the Indian government, envisions
a transformative overhaul of the country's education system. A pivotal aspect of this reform is the
integration of Educational Technology (EdTech) to reimagine teaching, learning, and assessment.
NEP 2020's digital transformation agenda seeks to harness the potential of technology to
democratize access, improve outcomes, and enhance the overall quality of education.

However, as India embarks on this ambitious journey, it is crucial to critically examine the
underlying assumptions, potential benefits, and challenges associated with the EdTech-driven
transformation. This paper aims to provide a nuanced analysis of NEP 2020's digital
transformation agenda, exploring the ways in which EdTech can reconceptualize education in
India. By interrogating the intersections of technology, pedagogy, and policy, this research seeks to
contribute to a deeper understanding of the opportunities and complexities inherent in this

transformative endeavor.
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Research Questions

1. How does NEP 2020 envision the role of EdTech in transforming the Indian education
system?

2. What are the potential benefits and challenges associated with the integration of EdTech in

Indian schools and universities?

3. How can EdTech be leveraged to address issues of equity, access, and quality in Indian
education?
4. What are the implications of NEP 2020's digital transformation agenda for teacher

professional development and pedagogical practices?

5. How can EdTech be used to promote personalized learning, adaptive assessments, and
competency-based progression in Indian education?

6. What are the potential risks and challenges associated with the increased use of EdTech in
Indian education, such as digital divide, data privacy, and cybersecurity?

7. How can the Indian government ensure that the EdTech-driven transformation is inclusive,
equitable, and accessible to all, particularly in rural and disadvantaged areas?

8. What role can EdTech play in promoting Indian languages, cultures, and values in the
education system?

9. How can NEP 2020's digital transformation agenda be aligned with the United Nations'
Sustainable Development Goals (SDGs), particularly SDG 4 (Quality Education)?

10. What are the potential opportunities and challenges for public-private partnerships in the
EdTech sector in India, and how can these partnerships be leveraged to support the goals of
NEP 2020?

Need of the Study : The NEP 2020's emphasis on digital transformation necessitates a critical

examination of its implications on India's education system. This study addresses the need to:

1. Analyze the policy's assumptions and expectations regarding EdTech integration.

2 Investigate the challenges and opportunities arising from EdTech adoption.

3. Provide recommendations for effective and inclusive EdTech integration.

4 Examine the potential impact of EdTech on marginalized communities and disadvantaged
groups.

5. Investigate the role of EdTech in promoting personalized learning and improving teacher
effectiveness.

Objectives of the Study

The primary objectives of this study are:

1. To critically analyze NEP 2020's digital transformation agenda and its implications for
education.

2. To identify the challenges and opportunities presented by EdTech integration in Indian
education.

3. To examine the potential impact of EdTech on marginalized communities and

disadvantaged groups.
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4. To investigate the role of EdTech in promoting personalized learning and improving
teacher effectiveness.
5. To provide recommendations for policymakers, educators, and EdTech developers to

ensure effective and inclusive EdTech integration.

National Education Policy (NEP)- 2020

Achieving one's full potential, creating a just and equitable society, and achieving national
progress all require education. India's sustained rise and leadership in terms of financial growth
on the international scene depend on the access of high-quality education. National integration,
technological advancement, social fairness and equality, and cultural preservation. For the future,
global reachable to high-quality education is an effective planning for extra advancement and
optimization of our abundant resources and abilities of the country for the benefit of each person,
society, the nation, and the globe. Over the next decade, India will have the largest number of
young people worldwide, and the upcoming time of our capacity to offer kids top-notch
educational options will influence our nation.

The goal of this NEP-2020 (National Education Policy, 2020), which is the pioneer and
Ist education policy of the twenty-first century, is to meet the nation's numerous and expanding
developmental imperatives. This Policy suggests updating and changing every facet of the
educational system, including its rules and Governance, with the goal to create an innovative

process that is consistent with the enormous goals of Twenty First Century.

NEP 2020's digital transformation agenda

Here's a brief overview of NEP 2020's digital transformation agenda:

Digital Infrastructure

1. Digital infrastructure: Establish a digital infrastructure for education, including online
platforms, digital resources, and technology-enabled learning environments.

2. Broadband connectivity: Ensure broadband connectivity in all schools, universities, and
educational institutions.

Digital Learning Resources

1. Digital textbooks: Develop and promote digital textbooks, educational resources, and
online courses.

2. Open Educational Resources (OERs): Promote the development and use of OERs to
support inclusive and equitable education.

3. Artificial Intelligence (AI) and Machine Learning (ML): Leverage Al and ML to
develop personalized learning experiences, adaptive assessments, and intelligent tutoring
systems.

Online and Blended Learning

1. Online courses: Develop and promote online courses, degree programs, and certification
courses.
2. Blended learning: Encourage blended learning models that combine online and offline
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learning experiences.
3. MOOCs (Massive Open Online Courses): Promote the development and use of MOOCs
to support large-scale online learning.

Teacher Professional Development

1. Digital literacy: Provide teachers with training and support to develop their digital literacy
skills.
2. Pedagogical training: Offer teachers training on effective pedagogies for technology-

enhanced learning.

3. Continuous professional development: Encourage teachers to engage in continuous
professional development to stay updated on emerging technologies and pedagogies.

Equity and Access

1. Digital divide: Address the digital divide by ensuring equitable access to digital
infrastructure, devices, and internet connectivity.

2. Inclusive education: Promote inclusive education by leveraging technology to support
diverse learning needs.

3. Accessibility: Ensure that digital learning resources and platforms are accessible and
usable by all, including persons with disabilities.

Governance and Partnerships

1. National Education Technology Forum (NETF): Establish NETF to facilitate
collaboration and knowledge-sharing among stakeholders.

2. Public-Private Partnerships (PPPs): Foster PPPs to support the development and
implementation of digital education initiatives.

3. Regulatory framework: Develop a regulatory framework to ensure quality, equity, and

accessibility in digital education.

Current scenario of Educational technology/EdTech in India:

The current scenario of Educational Technology (EdTech) in India is marked by
significant growth and transformation. The COVID-19 pandemic accelerated the adoption of
online learning in India, with many educational institutions and students turning to digital
platforms for teaching and learning. As a result, the Indian EdTech market has witnessed a surge in
demand, with the market size valued at $5.13 billion in 2023 and expected to grow at a CAGR of
more than 19% during 2023-2028. The availability of affordable mobile internet and digital
devices has made online education more accessible, especially in rural areas, and there is a
growing demand for personalized learning experiences, with many EdTech companies leveraging
Al and ML to offer tailored learning solutions. However, despite these advancements, challenges
persist, including the digital divide, concerns around the quality of content, and the need for a clear
regulatory framework to ensure the quality and accountability of EdTech providers.

Major ICT/ EdTech Initiatives in India
UGC-INFONET: The University Grant Commission (UGC) founded UGC-INFONET at the
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close of 2004. All scholarly materials and literature accessible online may be accessed
electronically through UGCINFONET. The Director of the “Information and Library
Network”(INFLIBNET) Center in Ahmedabad carried out the program. This program's members
are theinstitutions and universities that are linked or associated with UGC or another agency.
BRIHASPATI: This is an online education system. IIT Kanpur produced it as open-
sourcefreeware. Instructors are efficient to upload their study materials, lecture notes, and handouts
in e-format to the internet.

EDUSAT: It was launched with the collaboration between the ‘Indian Space
ResearchOrganization’ (ISRO) and Ministry of Education (MoE). This project was aimed to bring
the interaction to enhance the education and develop an effective online and distance education
system in the nation.

SAKSHAT: SAKSHAT is an educational portal under MHRD which provides links to resources
which are available on the websites. It addresses all the educational concerned needs of teachers,
students, researchers, and learners. The content was created by NCERT, AICTE, CBSE,IITs,
NITs, UGC, IGNOU, IISc and KVS etc.

e-SIKSHAK: CDAC, a ‘Scientific Society of the Ministry of Communications and Information
Technology,” GOI, launched e-SIKSHAK, an e-learning framework. You can access free Telugu
courses using this platform.

e-YANTRA: Funded by the MHRD under the National Mission on an ICT-based education
program designed to produce the next wave of embedded systems engineers with a pragmatic
approach to aid in offering workable answers to certain issues encountered in daily life.
OSCAR++: The Open-Source Courseware Animations Repository, or OSCAR, seeks to create

a sizable collection of interactive, web-based simulations and animations, or "learning objects,"

to aid in the teaching-learning process of scientific topics. These kinds of systems are helpful for
solo study, distant learning, and classroom instruction.

FOSSEE: The ‘National Mission on Education’ includes ‘Free and Open-Source Software’ in
Education, or FOSSEE. Ministry of Education's ICT Ministry of Education (MoE), the Indian
government. The initiative seeks to encourage the use of FOSS technologies to raise the quality

of Education.

e-KALPA or D'Source: As part of the ‘National Mission in Education’ via ICT, the Ministry of
Education, Government of India, has supported this initiative. Aim of the project is to "create a
digital learning environment for design," which entails constructing learning environments. It will
grant access to the learning of essential design-related information, skills, and abilities.

Virtual Learning Environment (VLE): VLE is an electronic resource platform that functions as
an online resource among a number of undergraduate and graduate courses offered. It is an
Institute of Life-Long project. The University of Delhi's Learning was established in 2012.

The Role and Impact of EdTech in Improving Educational Quality: in the Context of
NEP-2020

The focus of conventional education has been on content. Courses have been designed mostly
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around textbooks for a long time. Lectures and presentations have been used by teachers,combined
with learning exercises and tutorials aimed at reinforcing and practicing the material. Modern
environments are currently favoring educational programs that enhance performanceand
proficiency. The role of Information and Communication Technology in Improving

educational quality is following.

Pilot Studies for Online Education: To assess the advantages of combining in-person andonline
learning, relevant organizations such as IGNOU, NETF, NIOS, NITs, CIET, IITs etc.would be
chosen to carry out several pilot studies.

Digital Infrastructure: With the speed at which technology is developing, this will
preventtechnology-based solutions from becoming old.

Online Teaching-Learning Platform with Tools: Teachers will be used and provided with an
organized, user-friendly, and comprehensive collection of assistive tools and techniques tomonitor
students' progress through the extension of relevant, currently-existing e-learningplatforms like
SWAY AM and DIKSHA.

Content Creation: A digital content repository encompassing computer games, augmentedreality,
learning games & simulations, and coursework will be created. Students will access toa
dependable fallback method for distributing e-content.

Bridging among Digital Divide: A particular emphasis on material in Indian languages shallbe
necessary; digital content must, to the greatest extent feasible, reach educators and learnersin the
medium of instruction.

Virtual Laboratories: Provide equitable access to high-quality, hands-on, practicalexperiment-
based learning experiences, virtual laboratories will be created using alreadyexistinge-learning
platforms like DIKSHA, SWAYAM, and SWAYAMPRABHA.

Incentives and training for learners: Learners will receive in-depth instruction in ‘learnercentric
pedagogy’ and will use ‘online teaching platforms and tools’ to develop becomesuperior bloggers.
Online testing and assessments: The National Testing Authority (NTA), school
boards,PARAKH, the National Assessment Centre, and other relevant organizations shall create
and administer the assessment frameworks. In addition, they will create the necessary
skills,rubrics, portfolios, standardized tests, and assessment analytics.

Blended learning models: The value of in-person, face-to-face instruction is fullyacknowledged
when integrating digital learning into the classroom. As a result, several successful blended
learning models will be found and appropriately replicated across a range of subject areas.
Methodology

A mixed-methods approach is employed, combining:

1. Policy analysis: A critical examination of NEP 2020's digital transformation agenda.

2. Expert interviews: In-depth interviews with policymakers, educators, and EdTech
developers.

3. Case studies: Examination of successful EdTech integration initiatives in Indian schools.

Survey research: A survey of teachers, students, and parents to gather data on EdTech
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adoption and effectiveness.

Challenges

The study identifies the following challenges:

1. Equity and accessibility: Ensuring equal access to EdTech for all students, particularly
those from marginalized communities.

2. Teacher professional development: Providing educators with the necessary training and
support to effectively integrate EdTech.

3. Infrastructure and resources: Addressing the need for adequate digital infrastructure and

resources in schools.

4. Digital divide: Addressing the gap between students who have access to digital
technologies and those who do not.

5. Cybersecurity: Ensuring the security and privacy of student data in online learning
environments.

6. Curriculum integration: Ensuring that EdTech is integrated into the curriculum in a way

that supports learning outcomes.
1. Assessment and evaluation: Developing effective methods for assessing and evaluating

student learning in EdTech-enabled environments.

Opportunities

The study identifies the following opportunities:

1. Personalized learning: EdTech's potential to provide tailored learning experiences for
students.

2. Increased access to education: EdTech's ability to reach remote and underserved
populations.

3. Improved teacher effectiveness: EdTech's potential to enhance teacher professional

development and instructional practices.

4. Enhanced student engagement: EdTech's ability to increase student motivation and
engagement.
5. Data-driven decision making: EdTech's potential to provide insights and data to inform

educational decision making.

6. Collaboration and partnerships: EdTech's potential to facilitate collaboration between
educators, policymakers, and industry partners.

1. Innovation and entrepreneurship: EdTech's potential to promote innovation and
entrepreneurship in education.

Scope for Improvement

1. Inclusive EdTech design: Developing EdTech solutions that cater to diverse student needs
and abilities.

2. Contextualized EdTech integration: Tailoring EdTech integration to specific educational

contexts and needs.
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3. Continuous monitoring and evaluation: Regularly assessing the effectiveness and impact
of EdTech integration initiatives.

4. Teacher training and support: Providing educators with ongoing training and support to
effectively integrate EdTech.

5. Addressing the digital divide: Implementing strategies to address the gap between
students who have access to digital technologies and those who do not.

6. Enhancing digital literacy: Providing students, teachers, and parents with the necessary
skills to effectively use digital technologies.

7. Fostering collaboration and partnerships: Encouraging collaboration between educators,
EdTech developers, and policymakers to ensure effective EdTech integration.

8. Addressing cybersecurity concerns: Implementing measures to ensure the security and
privacy of student data in online learning environments.

Recommendations

1. Develop inclusive EdTech policies: Policymakers should create policies that promote
equitable access to EdTech.

2. Provide teacher training and support: Educators should receive regular training and
support to effectively integrate EdTech.

3. Invest in digital infrastructure: Governments and schools should invest in adequate
digital infrastructure to support EdTech integration.

4. Address the digital divide: Implement strategies to address the gap between students who
have access to digital technologies and those who do not.

5. Continuously monitor and evaluate EdTech integration: Regularly assess the
effectiveness and impact of EdTech integration initiatives.

6. Foster collaboration between educators, EdTech developers, and policymakers:
Encourage collaboration to ensure effective EdTech integration.

7. Develop contextualized EdTech solutions: Develop EdTech solutions that cater to
specific educational contexts and needs.

8. Provide ongoing support for students, teachers, and parents: Provide ongoing support
to ensure effective EdTech integration.

Conclusion
This study contributes to the ongoing discussion on EdTech integration in Indian education.

The findings highlight the need for a nuanced understanding of EdTech's role in education,

addressing issues of equity, accessibility, and teacher professional development. The study also

identifies opportunities for personalized learning, increased access to education, and improved

teacher effectiveness. The recommendations provided aim to support policymakers, educators, and

EdTech developers in ensuring effective and inclusive EdTech integration. Ultimately, this study

aims to inform the development of a comprehensive EdTech strategy that supports the goals of

NEP 2020.
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Abstract:

‘Education is the foundation upon which we build our future’ this quotation by
Christine Gregoire underlines the importance and role of education.In today’s context we
Indians need to follow it as we dream to become ‘developed nation’ i.e. ‘Viksit Bharat’. Our
government seems to take this into consideration and is taking some effective measures to
achieve it, one crucial step has been taken by introducing a revolutionary draft called NEP i.e.
National Educational Policy 2020. This will be instrumental as it has a greater vision of
creating education system transforming India i.e. Bharat into vibrant knowledge society by
providing quality education to all. So undoubtedly this policy will bring drastic development into
the field of education. Further it has inclusion of some innovative ideas like NPST i.e. National
Professional Standards for Teacherswhichis a public statement of what constitutes teaching
quality and what is required to improve the educational outcomes of students in India. So
thiswill be crucial and remarkable as it will ensure all pervasive development of field of
education and excellence in it through the development of instrumental component i.e.
Teacher.Ultimately this all will contribute to the achievement of the national goal so it needs to
be studied in detail and present paper will serve the same purpose as it focuses on the concept of
NPST, its framework, relevance to NEP 2020, teacher career progression, its areas and

standards and its importance cum role in excellence in teaching and in the field of education.

Introduction :

India aims to become a developed nation i.e. ‘Viksit Bharat’'upto 2047 so it’s tagline is
‘Viksit Bharat @2047°. As Christine Gregoire said, “ Education is the foundation upon which we
build our future’ if we follow it this national goal will be easily achieved. This particular thing
seem to be focused by our government and it has paid due attention and focused on its
development and updatation upto the mark. Draft of NEP 2020 is the indicator of it.Further this
NEP -2020 is revolutionary draft that is not meant for the development of field of Edducation but
will contribute for the all pervasive development of our country as stated in it’s vision that‘An
education system rooted in Indian ethos thatcontributes directly to transforming India,that is
Bharat, sustainably into an equitable and vibrant knowledge society, by providinghigh — quality
education to all.(NEP 2020 Vision).

In achieving this vision thoroughly one figure will be instrumental is none but a teacher so
he also needs to be paid due attention as their current situation is not that satisfactory and
complimentary for achieving the vision of NEP as well as the ultimate national goal. This very

thing also seem to be taken into consideration as in NEP 2020 there is recommendation of
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introduction of NPST i.e. National Professional Standard for Teachers. This NPST is a public
statement of what constitutes teaching quality and what is required to improve the educational
outcomes of students in India.which is based on the purpose ‘To ensure that all teachers at all
levels of school education are passionate, motivated, highly qualified, professionally trained,
well- equipped and well — supported for growth in their careers.(Purpose of NPST stated in
draft)

Thus it all underlines the importance and crucial role of NEP-2020 and also its remarkable
recommendations like NPST in future development of our country and the achievement of goal of
being Viksit(developed) Bharat so it needs to be studied in detail and present paper will serve the
same as it focuses on the concept of NPST, its framework,its relevance to NEP 2020, teacher
career progression in it, areas and standards in it and its importance cum role in excellence in
teaching.

Overview of NPST :

The NPST is a public statement of what constitutes teaching quality and what is required to
improve the educational outcomes of students in India. These standards are a set of guiding
statements that define the expectations of the role of a teacher at different levels of expertise at
different stages of career. The standards also defines effective teaching and the competencies
required to practice as a teacher in 21" century schools at each stage of teaching career. As a result
teachers trained under NPST will be highly skilled and capable enough to impart quality education
to students so that students will also be skilled knowledgeable and capable to face challenges.

The first draft of NPST ( as stated in Para 5.20. NEP, 2020) has already been published and has
been prepared through consultation with :

° NCERT (National Council of Educational Research and Training)

° SCERT ( State Council of Educational Research and Training)

o Expert educational Institutions

o The Organization in Teacher Training and Development
o Experienced Teachers from different parts of India

o Expert Institutions on Vocational Studies

Relevance of NPST : NEP, 2020: As stated in Para 5.20 NEP,2020
Professional Standards for Teachers 5.20.

A common guiding set of National Professional Standards for Teachers (NPST) will be
developed by 2022, by the National Council for Teacher Education in its restructured new form as
a Professional Standard Setting Body (PSSB) under the General Education Council (GEC), in
consultation with NCERT, SCERTs, teachers from across levels and regions, expert organizations in
teacher preparation and development, expert bodies in vocational education, and higher
education institutions. The standards would cover expectations of the role of the teacher at
different levels of expertise/stage, and the competencies required for that stage. It will also

comprise standards for National Education Policy 2020 23 performance appraisal, for each stage,
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that would be carried out on a periodic basis. The NPST will also inform the design of pre-service
teacher education programmes. This could be then adopted by States and determine all aspects of
teacher career management, including tenure, professional development efforts, salary increases,
promotions, and other recognitions. Promotions and salary increases will not occur based on the
length of tenure or seniority, but only on the basis of such appraisal. The professional standards
will be reviewed and revised in 2030, and thereafter every ten years, on the basis of rigorous
empirical analysis of the efficacy of the system.
(Para5.20 NEP 2020.)
NEP 2020 envisions
An education system rooted in Indian ethos that contributes directly to trans forming India,
that is Bharat, sustainably into an equitable and vibrant knowledge society, by providing high-
quality education to all. So as the NPST is instrumental in fulfilling this vision and make it reality
NPST is based on the purpose 7O ensure that all teachers at all levels of school education are
passionate, motivated, highly qualified, professionally trained, well- equipped and well- supported
for growth in their careers.
Role and importance of NPST in Teacher’s progression and excellence :
In NPST there is a comprehensive skills framework which comprises standards for the
following purposes:
- Defining the expectations regarding the role of teachers at different levels of
expertise/stage
- Designing the initial professional preparation and continuing professional development of
teachers
- Clarifying the competencies required by teachers
- Explaining the career stage wise performance criteria
- Managing teachers’ careers, including tenure
- Addressing the professional development pathways
- Giving the guidelines in concluding/undertaking performance appraisal ( for salary
increases, promotions, and other recognitions)
- Streamlining the Teacher Evaluation
This framework will provide the teacher the knowledge about expectations about his role
according to the stages, initial professional preparation and continuous professional development,
competencies required by him, career stage wise performance criteria, managing careers including
tenure, professional development pathways, performance appraisal guidelines. This knowledge
will enable the teacher to manage his career and professional development, provide guidance for

salary increament, promotions, tenure for probation and permanent, recognition and rewards.

Conclusion :
In this way With the help of NPST teacher will be able to excell in his field and will make
his profession excellent one and again directly indirectly this all will ensure and will make him
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capable enough to face the challenges in his field and bring the excellence in the field of education,
teaching profession and teacher as an individual professional and ultimately will contribute to the
achievement of fulfilling the purpose of NPST in particular and vision of NEP 2020 and the nation

in general.
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fagardt Rrarerear anfeelt 3nfor @¥wor G (ICT) e 3nfor whreaalia &

YR 371
P . 3. o9 ASHAS
Fenfasr &
grars,

FATAIAT Fictel HH TgeU, .03 3700, . . o
g, e A . A A FlelsT HIH g, Hag

HRTer

a7 I3grarT fAgart frererear AmRat Jmfor &9¥or dFaET (ICT) Flreard gedisa
FNUIIT A A, Rgrona ICT o 394 #RogEEd &rd Al JURIvId HTe AT,
#rRctar e, Rfdca amAdt RFAS, FITT e o BfAee FYET AT JHRETT
ICT amRd=ar fafaer dogat Feaama FXvIRIIE GIfAT FeAEdl arRvIrT Hreft. ICT e
gIgdtd faedyor FXUIEIET FIEIFHIT fAedvor (G, gHEIONG fawes, t-gravf, srfor
ANOVA) @3 ad. fwd elffdara # Rarf fe@iss #aeqs ICT #FReT 318, W
Rrarrat aaRt FUROITATS FRIT ICT TRITOT HTaeTF HTe.

fragH: ICT ierey, et RAetor, Bfoee warar, ICT vadhor, Aaifos daar, ez
frateh, IsErT fAIGTOT ¢ROT 2020 (NEP. 2020), 3fSicer 3reamaeT

1. TRTT

fRAGTOT ICT Tehd oY g 3MYfeh 31eATTA 30T RIudedr qgdiemdl Hgecar 31Te.
facamdf Rister=r sreaarard f3face ara AT JroRuArErdy ICT Hiered Fwfad oy
3R 3Te. AT 3eraren 3 faeardl e ICT HlIeAr HoIHAYST 0T 0T FLUROT
HIUITIT IS 3SEUT & 3Te.
HeersT WIRCATET TSl (R00-3039)
gzt Rrarrear Bfoea shreamar Rem
AR (2023) I faqanedt Rigricar 3foee slerearar ward sher 30T dFAAr gHTET
THATHIUTATS! Tl FIRIGTUT 3TaRTeh AT TISC hol. AT WA IAE GgA el &r
TAAATH ST BIOTAT WA 3HT&T AGUATHTS! FATAT SIGHIAH fIhraTenr Hgeed
37TE.
e 3 shreaalia aefas e
F13 A (2024) I et ITHE HireA™ 316 SeTfaes dlendiaeia g 3T BT
AT el Al RGTHATS A, Hlered 30T Hoard vaAteor, Bfoea gAmafafdd,
fBfocer Harg 01 wged, Bfoced AegAme, d@w faegmedi=ar f3faea  wierearar
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RAPITaREAT Agccar=aT el W Ycdell.
Rrarpear daI1F dEAETT FERETEE Flred
3 3T Or dat (2021) AT FRAeTRRAT IMIAET TS TAT FART hell. AT 31 3Tedel
1 SRT RIEThIT ditdeh SifecaiAed faear gidr, all HEATTARAT TgdiAed FURUT aRTeh
glei.
Rraterrear 3T FATIIATEY YHIT THUR GeH
&I IR (2022) AT RASTHRTAT AT FAQAATAT Fefak THTG TRUTAT Eeehidl TaRelvor
Fel. AT IS aTROATH FgordT, IYNFAT IO FEATcHS® ALY AT "gehiar AT JHT
JTcadell.
2. 3R
. Tzt Rreferr=ar ICT wireAT HeTHIT 0T,
. i 30T TUETER (28 @ AAOT) ICT SRS Behid faRevor o,
GUROM FaIredl 5@ ICT Hiered & 3y Fol.
. Rrere giRI&TOT HrdhATAEY ICT RI&T0T FURUITETS RIGREAT FeTel Yo,
3. FMYATAT T
AT Tel: foier, T, R8I0 qrar
3R Tl ICT e UIda! (HIETOT SidHTerear 3R Alstelel)
4.  IRFegaT FARETHT T
HO: 9&% 3OT Afger et fefhiaed ICT HiRredld Heccdqol Bl e,
HO: &% 3TOT Afgerm el fRefeAed ICT HiRreATd Heccd ol W 3Te.
HO: 2redt 3for ArAIor $memclier faeardt feterear ICT &iRredTd Hgecaqul Weh =g,
HO: *redt 3T reior $eTrelier faeredt feterear ICT #iRredTd Hgccaqol We 31Te.
5. WY W
1. foczrdl Rietehrel Thor ICT ied Uil ST 37Tg7?
2. fofer fahar TuraTear MR ICT Siredrd AifeaHT el Agccaqul W
3 HI?
3. ICT FRrearear VAT QAHEY FUROT ITaRTH 3Tg?
4. qa-8ar RIeTRiErdr ICT FfRIETOT & 3Helehel HAl ASeT?
6. AHAT AP :
TEJ HAMEAT Ioatleleh RIGTOT AR Hglidedrerd s Jfier 40 Taeardf fRveterrar
AT BICT, ST gafiehyor silanfolen &1, folar 3707 ICT =T qaleera ATTATOT hel &l
7. MY ggdl :
TEJ HAMEATT qoicAlcAsh FAaTOT Tgaiel JHaole dhell Aol , ST faemedf fAveteiear ICT
I UTSIT FHedichel FOATHIST ATRTATA Tell,
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TEATCAS MY TgIdr 3deld aXudTd el ICT Hivredrd ASTATT HIom=ar 50 Likert-Fhel
THET FATGY 3T RIS TRAFNGIR 3T Hehfold aRUAd HTell. ATl JulslcHeh
3TeRsary, t-arauft 3for ANOVA =T Agdlel fa2elvor axuard 3.
T M UTellcHe FARTOT Tgcirel 3Haeldl sholl el , ST faezmdt Rieterrear ICT @lered
Tl FHodTehel HLUITHTST ATORUAT 3TeT.
8. AT A
eI EMUATT Arfgciar  aner, f3foee @uwor, @meelt WA nfor geam SerEedar
TARET ICT SN HeIATT FUAMST Yo Likert-Fhel 2o 3rclell EIT  TR&ATEC!
aIRUAT 3Tl .
9. gifeghy fAeavor ;
> qUIsTcH® 3MehsaRT: EXERT ICT &ired o7 2.0 d 3.0 &AW 3T oD, o
ALA ICT wifavy geiad.
> t-areoly  faeewor. Ry 0T Afger fdeardl RetdmATd ICT  HiRreard Hiordrer
HEccdquT e 3Tabell =ATg.
> ANOVA fshrer: gl 311for ameior #rendier faeardt Ratewiaed ICT slreardld &
HITEThIT Tl Heccardl g
HgHaY TaRelwor: fafder ICT SReAHACY Aol A 3Mecdel, Iram 3 3161 $Hr e
e [AYOTAT oA S HRICAHEAE FURUT I3 Ahcd.
gfceTdsT fageivoT: fofer 3foT T IrRY AFTCIRMEAR gcdh ICT Firedrd AlGIT JHON
HHIT ad ARId, I Y UfRNeTor 0T SXATcHS O JAREAT 91T "k e
T 31 QAchdl.
fAsrer anfor Tt
AT AT 39 &gt el &1 facardl Rigtehiers Afgdr 30T HYSOT Jo=er (ICT)
Tafd #ALTH YATNT Hieed ed, AAV: AT Azaor nfor dag ane JraReEdr
ATy, duTfd, §HATAT disgur [or Bfolcd AfE™r aR JiREAT Agccdiedl S ey
FHANT EHeAT, AT JHET TCATIATITST TTTH 37T d.
qEq fasy:
o TBV 0T Afger faeardl Reteniaed HREE SReAHLY BRAT Tl HTacdell e,
o 2rgdr 3O grAioT HeTTler facrdt RieTeEed IS SReATHLY HIUTAE! FHgeeard
Weh & 3Tell =ATer.
o TfSee gl Affr nfor gRigraa=h sofia € daifte egeicas &3 e,
faspeia srdfadaer
AIMETHT TN 3 TIC STl T Behd AhHCARMENT Teeh (felar, o)

IIFS Impact Factor : 7.00 WwWwWWw.goeiirj.com Page 96



Peer Reviewed Refereed Journal ISSN : 2278 — 5639
Global Online Electronic International Interdisciplinary Research Journal (GOEIIR))
{Bi-Monthly} Volume - XIV Special Issue — IV March - 2025

JERY dET uceh HAIST AR dofiadrd. fofer 30T ¥\ Iray MR Ageca ol Hleh
FaedTHS A faeardt RieTeriard At JRIafor Fef fAH1or FYor 3maedsh 3.

TR

1. WeArHA GUROMRIeTH RNaT0T FRIGKAHEY YT ICT FfRieror Famfase i,

2. FRweT or giarorfacardl Rewear BSfoed @rEar R guRoIrEer

Faf@a gfRretor R 3mafeia aE.

3. TEUTCHAS AN AQIACAT A HTHE FHEA 30T GAaTor daefrardy fges arfr
39cTsY hee] cITATd.
4. FEI-FEAE SUHAIAAASST A JHAOYT HEAHHAFAEY [aeamediar smer guarg

SicHTed &I,
et 3for NEP 2020 $1fA 3icefa fieres Ruafor

AT a1 €Ror (NEP) 2020 3icteTd s Ratong daerean qfAsay Aot s
oo AT 3R, AT URONT dIAT-GeTH fATUMT 3deld AT Wcdigd o ek 3R,
. HTTATST ATIOT saids AT RASTH URIGTUIATST 3ifeTenssT aresr 3for LMS (Learning

Management System) dT draX.

. MOOCs 3for SWAYAM:RI&THIATS HFd fRA&ToT Jcdrar 3UAT areaor.
. Al Ffor et sroamfafeaa:RIeThadr dafdaniAenvarr 3gerd Jvamd! HiFa gigaedr

JToRoT,

. WEYTeAF ICT qrams(e giaem:Rerh vfieror genaed s giawn 3nor e

ISR [AHfAT FHIOL.

NEP 2020 3fqeid, qd-@ar 3nfor daiqeid ICT wflraone wreares qoarht sRersreRf@d
FUATT 3HTell 3. IROTHT, faeardt Rigrrieh Bfoea #laed Awfaa wea framor gfhda
JTATETAT 378 FETAT aTIY 0T HTETH TR,
st b
1. De Vera, M. G. D.,, & Bello, A. Q. (2021). Teachers' competencies in educational

technology integration on lesson preparation. Lukad, 1(1), 1-15.

2. Marais, E. (2023). The development of digital competencies in pre-service teachers.
Research in Social Sciences and Technology, 8(3), 134—154.

3. Rahmawati, A., Suryani, N., Akhyar, M., & Sukarmin. (2020). Technology-integrated
project-based learning for pre-service teacher education: A systematic literature review.
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4, Tang, X., Zhang, X., & Lin, L. (2022). Exploring factors influencing pre-service and in-
service teachers' intentions to integrate ICT in China. Education and Information
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UsErg AeTfOrF YROT 030 AT FesHTd Rare gfvaTona T sfa
A, o Mg @IF
geer gt
qt. @ . & AR RreroremeT AETAgATerY Teae

JEATIAT

TRI&TUT  GrhIvTCATEI AT |ANOT Yarciar Heldd ©ceh 3MMge 30T SAT0TArd 3Mgld.
fRrefer RAToT 30T e gt g7 R18Tor sgae =T q[uracdea] AlST THIE Tehall. HYfAS Hlerd,
TRIGTUT GUTTeT 3T SGel B 3T 31U AT SellHEY TAAGIR $fAGI Hcdd HgecdTl ol
3Te. TSEIT PeIforeh €ROT (NEP) 2020 HEY dF AT dTdR THTHII0r el et fretor 38
Yel#T JATOT IOTEcATqOT FIUATER 8 SUITAATET TS

NEP 2020 HEY fRiafh RIGTOT Ta=lared aTRER a9y ) SuATA3el g, SIHDS
AT fshaT 3ifeh T, THE 3MMOT R IhATCHD Fof Aehd. THAGATTAT Al RIThIeAT
Fod wdle Sierey Rhvarl 30T gl A &THdT GURUT Hogrer aef Bed. ar
FMeT 93T et fRAToTder dAI=AT HgccdTay Tehrel eehudTd 31Tl 3R,
18T TRISTUT 3101 da=ATATar g
?. JieTenger fretor anfor Bfees ae=

TTATATAT A RITRIaT iTeTclTseT fRISTOMT 3cad 9T Redl. NEP 2020 #eY f3fSee
fRIGTOTEAT JERTER 81X SUATT Tell 37, FEATEAT JAMM Ak fA&Th SWAYAM, DIKSHA, NPTEL,

Coursera, edX 3707 MOOCs IT TREIT TS Solehiadl AR ke AT AT 30T e
aredd g,

TeTolTSeT TRISTOTIHEY WTellel INSEr TATIASE AT

. Hieter$s Afoar 3nfor e AREE=ar ATCTATT SARIde RIgTordee 3o
YTEATIRI ATIIGLT YTd.

. Y3 Wffeldl Trcgeiaie (VLE): § RI&ong 3uged fBfSeed @ 3, sage Rets
3nfor et AT darg 3R FiETer .
2. THATE T (Smart Classroom) 30T FeAHI3AT farayor

TATC qarar arqy RAGThlAT AT 3w gordl 30T TAcHS STauaq IS 3ugeel
SYall. TATE S1SH, TegTSai olerad, AL 0T AegerRre daer=rear Al RIS 3t Forsr
fawar Fasor sifow A g,
3. FRAA gigHear (A1) anfor fraor

ajﬁlﬂ' ﬂ'@ﬂﬂ (Artificial Intelligence - Al) & TI&Te TRI&TOTT AlSAT YHTOTER gRadeT gsdel
HUTT 3. Al TIT Feclel FRISTRTAT caiedT faeareaiear werdiar 3merar oar Iar. 3geony, e
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FHeafefesrd 3TOT FwefieT effster =T A feTehi=r carean faeareai=ar yerdaetl 3 Afgd
A erehd, SATHS s AR HOTEY Bl
Al FAAARFE 39l Y

. AferAes AT 3foT AT AT Al <1 Agdler RIeTehi=T fAeamedir scaraiIsia
HIATY Hgol ahldl Ad.
. TII-31301E 3707 dafbcdenr RAGTOT: Al =41 Hedle fdearediear sadi[ar RIeor |l
T Ad.
Y. AfAfsFer 3nfor VR/AR dFa=TET aTaR

AATHHAT (Gamification), SFEYHARIITAE (VR), 0T HTaACSRIATAE (AR) TFaAT=ATa
T TRIGTOT Gishad 3T TEHWT 30T HAARSThdl TUTUATHTST hell STd 3. & dAelled
Tt fa=ire, arfora, spemer 3nfor sfagra FraREar fawgrardr sugsd .
Q. $-qFae oy Bfees s

NEP 2020 el $-&cieh 30T f3Toeel A= TaR &hell Sl 378, Ao RI&THi=
Arsar gATONT 870l JIadd ggol a2l fA®dr. “National Digital Library of India” (NDLI) IRET
T fRAETRETST faAT: IUFFd ST
NEP 2020 3caid et fA&Tomard daa=a Ageea

NEP 2020 7L fRI6Teh TRIGTUTATS! da AT AT arRTay #% fear 31g. efRom<ar Srer
HAGccdTedT STe JETTHATOT 3HTgd:
1. RGEIR IR GRS CLIE EIRCEEs) (Continuous Professional Development - CPD):
. TRYSTHIATSY 3fTATSeT WTRALTUT 3107 YHIUITT IATHFHH 3TTs hike] SUAT 37Tl TR .
DIKSHA TolcthIHa®eT TRIGThIT sTdlel AT dTalleT RIshuard T4t fiad.
2. TR A f3foreer feon:
NEP 2020 3iddid f3fSeer frefumer Tanfae smeiaed 318 Wicag i Siia 3R,
Ay IRAT FWHEY TS HIAT 0T S-TTAI; ITAST H&e] GUATT 3ol 3Te.
3. fRIgTeRr f3faicer aeRar JfAawE:
NEP 2020 ALY RI&THAT 3fce Tl AER HOIEST AW &R0 qdquaATd 3MTell
31Te .
SWAYAM 31TTOT NPTEL IREIT TS CelchIATdT Fedlel 11T IfRfed Hoard Id
3
3Teglal 30T 3UTIAISTET
2. daareTar 373 3ior Bf5eer fasmerof (Digital Divide)

HRATAREIT HIGAT AT 3eleh  HRIHALY UYL eXaAc FIALT 3Tt gL, IS
2. fRY&TRIY AT ATeT ATERAT FHAT 0T
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AT AT TR HAT HET § G RIETHIA AR 8. A RIgTehrardr faaw giyeor

FAHH HTGRIF 3TE.

3. 3YTIGISTAT

1. THR 0T @rEeh s g Rieor aara Bfca daaemar 9aR HogrEarsr
TIRRT 0T FRET & ThiAd A3l Tdced A,

2. RIeTrraTdr AW gfieTor wrdsha: Retdien RBfoea Rigor ggd Rerauarardr Fafaa
FIRAAST AT FTeaTd.

3, arefior HEna BfSied giawmr g@R: NEP 2020 3 AT HENA Sl@e 3T
fsfoice 3utumar 3% JATONT aroR aRoT 37aeTeh 3Te.

fAsay-

NEP 2020 3daid fRraTeh RGO da=eIrear s{fAshell Agcea GUaTd 3ol 3me. fB3faed
HTEATIT THTIIOT TR hedrd RN&THT AT Hiered dled 30T faezrediar gofgr Rrafor
Ad. #iasaa $EA gigAcal, i3RI 0T IRHCSRIATIE IaREIT T
39T 3HTh FHTETOT Shell SITSel. NEP 2020 TAT iHASSauNHS et RIeor it @,
FAHATAAS 0T AT GEHIA BISel AT AT TR

TeeT g

1 National Education Policy 2020, Ministry of Education, Government of India.

2 UGC Guidelines for Online Education and Teacher Training.

3. DIKSHA - Digital Infrastructure for Knowledge Sharing, Ministry of Education, India.

4 Mishra, S., & Sharma, R. (2021). “Impact of Digital Learning in Teacher Education.”

Journal of Education & Research.
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Bridging Urban-Rural Gaps in Teacher Education through NEP 2020
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Abstract

The National Education Policy (NEP) 2020 envisions an equitable, inclusive, and quality
education system that addresses disparities between urban and rural education. A critical aspect
of this transformation is teacher education, which directly influences learning outcomes.
Despite India’s progress, significant gaps persist between urban and rural teacher education,
primarily due to differences in infrastructure, accessibility, technology, and training
opportunities. This conceptual paper explores the challenges of urban-rural disparities in
teacher education and examines how NEP 2020 provides a framework to bridge these gaps
through policy interventions, digital learning, professional development, and community
participation.
Introduction

India’s education system has long faced urban-rural disparities, with teacher education
being a crucial determinant of educational quality in both settings. While urban areas have better
teacher training institutes, access to resources, and digital infrastructure, rural areas often struggle
with inadequate teacher preparation, lack of professional development, and resource constraints.
The NEP 2020 seeks to minimize these disparities by introducing integrated teacher education
programs (ITEP), digital learning initiatives, and an emphasis on localized and contextual teacher
training.

This paper examines the conceptual underpinnings of bridging the urban-rural divide in
teacher education by leveraging technology, policy frameworks, community involvement, and
innovative pedagogical models under NEP 2020.

Challenges in Urban-Rural Teacher Education Disparities

Despite national efforts to improve teacher education, several challenges hinder parity
between urban and rural teacher training programs:
1. Infrastructure and Institutional Access

Urban areas have well-equipped teacher education institutions, while rural areas face
shortages of qualified teacher trainers, labs, and libraries. The absence of continuous professional
development (CPD) programs in rural settings weakens the capacity of teachers to adapt to
changing pedagogies.
2. Technological Divide

Urban teachers benefit from ICT-based training, smart classrooms, and e-learning
platforms, whereas rural educators often lack internet access, digital literacy, and adequate devices.
Rural schools frequently operate in low-resource environments, making hybrid and blended
learning models difficult to implement.
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3. Quality of Teacher Training

Many rural teachers enter the profession through non-standardized or substandard training
programs, leading to skill gaps. Urban teacher education follows modern pedagogical methods,
while rural areas still rely on traditional rote-based approaches.
4. Limited Professional Growth Opportunities

Urban teachers have better access to mentorship programs, workshops, and research
opportunities, which rural teachers lack. Rural educators face logistical and financial barriers to
attending training programs in urban centers.
5. Curriculum and Contextual Challenges

Teacher education programs are often urban-centric, failing to consider local languages,
socio-cultural factors, and diverse learning needs in rural settings. Rural students require

contextualized pedagogy that connects education with their environment and lived experiences.

NEP 2020 as a Framework for Bridging the Gap

NEP 2020 provides a transformative vision to eliminate urban-rural disparities in teacher
education by adopting an inclusive, technology-driven, and competency-based approach. The key
interventions include:

1. Establishment of Integrated Teacher Education Programs (ITEP)

NEP 2020 mandates a 4-year multidisciplinary B.Ed. program, ensuring uniform teacher
preparation across urban and rural areas. Emphasis on practice-based learning, internships, and
rural immersion for urban trainee teachers.

2. Expansion of Digital and Hybrid Learning

DIKSHA, SWAYAM, and NISHTHA portals offer free digital teacher training modules
accessible in rural areas. Government initiatives like PM e-Vidya and One-Class-One-Channel
bridge the content divide. Use of Artificial Intelligence (Al) and Augmented Reality (AR) to
enhance remote teacher training.

3. Strengthening Rural Teacher Training Institutes

NEP 2020 emphasizes upgrading District Institutes of Education and Training (DIETS) to
become centers of excellence. Collaboration between universities, NGOs, and rural teacher
education centers to promote best practices.

4. Contextualizing Curriculum and Pedagogy

Introduction of multilingual education, allowing rural teachers to be trained in regional and
tribal languages. Focus on experiential learning and socio-emotional skills, integrating local
knowledge into teacher training.

5. Enhancing Professional Development Opportunities

Expansion of CPD programs through online teacher training modules and hybrid
workshops. Rural teachers to be encouraged to participate in action research, community projects,
and collaborative learning networks.

6. Promoting Community Engagement in Teacher Education
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School complexes and teacher learning circles (TLCs) to foster peer mentoring and shared
learning in rural settings. Involvement of local communities, Panchayati Raj institutions, and civil

society organizations in teacher training.

Conceptual Model for Bridging the Urban-Rural Divide
1. Equity-Based Digital Inclusion

Providing subsidized devices, low-cost internet, and mobile learning solutions for rural
teachers. Encouraging corporate social responsibility (CSR) and private partnerships to strengthen
e-learning.
2. Localized Teacher Training Networks

Developing regional teacher training hubs in rural districts. Encouraging peer-learning
models, where urban-trained teachers mentor rural educators.
3. Policy and Governance Reforms

Stronger monitoring mechanisms for teacher training institutions to maintain quality
standards. Increased funding for rural teacher education under Samagra Shiksha and NEP 2020

implementation.

Conclusion

Bridging the urban-rural divide in teacher education is essential to achieving educational
equity, quality, and sustainability in India. NEP 2020 provides a structured roadmap to reduce
disparities through technology integration, inclusive training models, and policy interventions.
Strengthening rural teacher education institutions, promoting hybrid learning, and fostering
collaborative professional development will help ensure that teachers across all geographies
receive equitable opportunities to enhance their skills and contribute to nation-building.

The success of these initiatives will depend on effective implementation, cross-sector
collaboration, and continuous evaluation, ensuring that every teacher—urban or rural—has access

to high-quality education and professional development.
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Introduction

In the evolving landscape of education, effective leadership plays a crucial role in shaping
the quality of learning experiences and institutional success. School leaders and administrators are
not only responsible for managing schools but also for inspiring teachers, engaging students, and
fostering a culture of innovation and inclusivity. Leadership training for educators is essential to
equip them with the necessary skills to navigate complex educational environments, drive
academic excellence, and implement progressive policies. This paper explores the need for
leadership training in education, key leadership concepts, and strategies for developing competent

school leaders and administrators.

Need for Leadership Training in Education
1. Enhancing Decision-Making Skills

School leaders frequently face critical decisions related to curriculum design, student
welfare, faculty management, and infrastructure development. Leadership training helps
administrators develop analytical skills, enabling them to make informed, strategic decisions that
benefit the institution.
2. Improving Instructional Leadership

Effective school leadership directly influences teaching quality and student outcomes.
Administrators who undergo leadership training can better support teachers through mentorship,
performance evaluations, and professional development programs.
3. Adapting to Educational Reforms

Education systems worldwide are continuously evolving due to technological
advancements, policy changes, and societal needs. Leadership training equips school
administrators with the ability to adapt, innovate, and implement new pedagogical approaches
effectively.
4. Building a Positive School Culture

A well-trained school leader fosters an inclusive, collaborative, and motivating school
environment. Leadership training enhances communication skills, emotional intelligence, and
conflict-resolution abilities, ensuring a harmonious educational ecosystem.
5. Strengthening Stakeholder Relationships

School leaders must collaborate with various stakeholders, including teachers, students,
parents, and policymakers. Leadership training helps administrators develop negotiation, team-

building, and community engagement skills, strengthening relationships and institutional growth.
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Key Leadership Concepts and Their Applications
1. Transformational Leadership

Transformational leaders inspire and motivate their team members to achieve beyond
expectations. In an educational setting, school leaders can adopt this approach to encourage
teachers and students to strive for excellence by fostering a shared vision, promoting innovation,
and recognizing achievements.
2. Instructional Leadership

This leadership model focuses on improving teaching and learning. School administrators
who adopt instructional leadership emphasize curriculum development, teacher training, and
student assessment strategies. They actively participate in classroom observations and provide
constructive feedback to educators.
3. Distributed Leadership

Rather than relying on a single authority, distributed leadership involves delegating
responsibilities across different levels of the school hierarchy. This approach empowers teachers
and staff to take on leadership roles, promoting collaboration and shared decision-making.
4. Servant Leadership

A servant leader prioritizes the needs of students, teachers, and the community. School
administrators who embrace this philosophy focus on ethical leadership, empathy, and student-
centered policies to create an inclusive learning environment.
5. Situational Leadership

Situational leadership emphasizes flexibility, where leaders adjust their style based on the
context and needs of their team. In schools, administrators may need to adopt different approaches
when dealing with experienced teachers versus newly hired educators.

Strategies for Developing School Leaders and Administrators
1. Professional Development Programs

Workshops, seminars, and leadership training courses can enhance school administrators’
knowledge and skills. These programs should cover topics such as strategic planning, conflict
resolution, and policy implementation.
2. Mentorship and Coaching

Pairing emerging school leaders with experienced mentors allows them to learn from real-
world experiences and best practices. Coaching sessions help administrators develop confidence
and problem-solving abilities.
3. Action Research and Reflective Practice

Encouraging school leaders to engage in action research helps them analyze challenges,
experiment with new strategies, and reflect on their effectiveness. Reflective practice fosters
continuous improvement and adaptability.
4. Networking and Collaboration

Participation in professional organizations and networking events allows school
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administrators to exchange ideas, learn from peers, and stay updated on global educational trends.
Collaborative learning communities further support leadership growth.
5. Use of Technology in Leadership Training

Digital platforms, online courses, and virtual mentoring can provide accessible and flexible
leadership training opportunities. E-learning resources enable school administrators to acquire
skills at their own pace.

Conclusion

Effective school leadership is a critical factor in ensuring educational success. Leadership
training programs equip educators with essential skills to manage schools efficiently, enhance
teaching and learning, and create positive institutional cultures. By adopting transformational,
instructional, and servant leadership styles, school administrators can drive meaningful change in
the education sector. Investing in leadership development not only benefits individual educators
but also strengthens entire school communities, leading to improved student outcomes and

institutional excellence.
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Abstract:

It is said that well begun is half done, but if one doesn’t continue the well doing, one
can’t expect best output. Education particularly teaching-learningprocess is no exception for
this. Consistency, self-motivation, continuity, formal and informal learning, hard work,
devotion, dedication, persistence, determination, confidence, concentration and commitment etc
are important to complete any process or becoming successful in any field. This provides
personal growth, career advancement, social connections and quality of life. Teaching is pious
profession. For remaining updated, every teacher need to follow the techniques of professional
developments. To achieve professional development, teacher needs to focus on constructivist
approach and technology.

Key words: professional development, teacher learning, research design,teacher quality,

educational improvement, teaching practice.

In B. Ed. Course of SNDT Women’s University, there is one topic based on Professional
Development of School Teachers. Considering the 5 P's of career development can be
advantageous when planning for success in your career. These five principles—possibility,
presence, people, perspective, and perseverance—can help you remember the key factors for
achieving success. The term "professional education" is not to be confused with vocational
education. Professional development, often referred to as professional education, encompasses
learning that enhances or focuses on a specific career field or develops practical skills that can be
applied in a job setting, in addition to the transferable and theoretical knowledge typically found in
traditional liberal arts and pure sciences education. It is utilized to obtain or maintain professional
credentials, such as certifications or academic degrees, through formal courses in institutions
known as professional schools, or by participating in conferences and informal learning
experiences to acquire or enhance skills.

In a general sense, professional development can encompass formal vocational education,
usually in the form of post-secondary or poly-technical training that leads to qualifications or
credentials necessary for obtaining or maintaining employment. It may also take the shape of pre-
service or in-service programs focused on professional growth. Coaching — This focuses on
enhancing an individual's abilities in a particular area by guiding them through a process of
observation, contemplation, and action.

Communities of Practice — This method aims to improve professional practice through

collaborative exploration and learning among individuals who share common objectives.
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Lesson Study — This strategy tackles practical issues related to intervention or teaching by working
together with other professionals to systematically evaluate practices.

Mentoring — This process aids an individual in becoming more self-aware and refining their
professional growth by providing structured opportunities for reflection and observation.
Reflective Supervision — This aims to support, develop, and ultimately evaluate employee
performance through an inquiry process that encourages their understanding and articulation of the
reasoning behind their actions.

Technical Assistance — This offers support to individuals and organizations in enhancing their
practices by providing resources, and information, and facilitating networking and change
Initiatives.

The 2019 World Development Report from the World Bank emphasizes that providing

professional development opportunities for both currently employed individuals and those
searching for jobs, including flexible learning options at universities and adult education courses,
helps labour markets adjust to the evolving work landscape.
Professional development programs are founded on various theories regarding how both learners
and educators acquire knowledge. Evaluators frequently categorize these programs based on their
design characteristics, such as length, intensity, or specific approaches like coaching or online
courses; nevertheless, these classifications do not reveal the core purpose or fundamental beliefs
about teaching and teacher learning that influence the programs. Lifelong learning does not have to
confine itself to informal learning, though. It is best described as being voluntary with the purpose
of achieving personal fulfilment. The approaches to accomplish this might involve informal or
formal education.

Whether pursuing personal interests and passions or following professional goals, lifelong
learning can help us attain personal fulfilment and satisfaction.

It recognizes that humans have an intrinsic desire to explore, learn, and grow, and encourages us to
improve our own quality of life and sense of self-worth by concentrating on the ideas and
objectives that motivate us.

Personal fulfilment and development relate to natural interests, curiosity, and motivations
that drive us to acquire new knowledge. We learn for our own sake, not for others.

Learning a new sport or activity (e.g., joining martial arts, learning to ski, learning to exercise.
Learning to use a new technology (smart devices, new software applications)

Acquiring new knowledge (taking a self-interest course via online education or classroom-based
course)

Incorporating lifelong learning into your life can provide advantages,

1. Renewed self-motivation

At times, we may find ourselves in a repetitive routine, doing things solely out of
obligation, such as going to work or cleaning the house.

Discovering what inspires you allows you to regain control and serves as a reminder that
you can pursue activities in life that you genuinely want to engage in.
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2. Recognition of personal interests and goals

Rekindling your passions reduces monotony, makes life more engaging, and might even
lead to future opportunities.

You never know where your passions might take you if you dedicate your attention to them.
3. Enhancement of other personal and professional skills

While we are engaged in acquiring a new skill or knowledge, we are also enhancing other
essential skills that can assist us in both personal and professional realms.
4. Enhanced self-confidence

Gaining more knowledge or proficiency in a subject can boost our self-confidence in both
our personal and professional spheres.

In our personal domains, this assurance can arise from the fulfilment of dedicating time and energy
to learning and developing, which provides us with a feeling of success.

In our professional spheres, this self-confidence can manifest as the trust we have in our
expertise and our capability to implement what we have learned.

1. Identify your own interests and objectives
Lifelong learning is centred around you, rather than others and their desires.
Think about what excites you and what you imagine for your future.
If advancing your career aligns with your personal interests, then there are methods to engage in
self-directed learning to achieve this aim.
If a fascination with history drives you, there are also avenues to delve deeper into this interest.
2. Create a list of what you wish to learn or skills you want to acquire

After determining what inspires you, investigate what aspects of that specific interest or
goal you aim to attain.

Returning to our example of an individual passionate about history, it may be intended to merely
broaden knowledge regarding the history of Europe. Alternatively, the enthusiasm might be so
intense that pursuing a Ph. D. becomes an aspirational objective.

Both of these represent varying degrees of interest that involve different approaches to learning.

3. Identify how you would like to engage and the resources that are available

Reaching our personal aspirations starts with determining how to commence.

Exploring and reading about the passion and objective can aid in devising a plan for how to pursue
learning it.

In our history illustration: the individual who seeks to simply deepen their understanding of a
specific historical era might discover books in the library catalogue, blogs, magazines, and
podcasts focused on the topic, or even museums and lectures.

The person aspiring to earn a Ph. D. in history as a personal ambition might investigate
university programs that could be pursued part-time or online, as well as the necessary steps to
attain the doctorate.

4. Integrate the learning goal into your life

Incorporating a new learning goal into your busy life demands careful consideration and
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effort.

If you do not set aside time and space for it, it simply won’t happen.

This may easily lead to frustration or completely abandoning the learning initiative.

Describe how the requirements of the new learning initiative can be incorporated into your life or
what actions you need to undertake to make room for it.

5. Make a commitment

Committing to your decision to engage in a new learning initiative is the final and most
vital step.

If you have set realistic expectations and have the self-drive to follow through, commit to it and
avoid making excuses.

What is CPD in Education and Why Is It Important?

CPD constitutes an essential aspect of education that assists teachers in staying updated
with the most recent information in their field. It is very important as it allows students to receive
the best possible education, as educators will be thoroughly equipped with the latest skills and
knowledge to facilitate their personal and academic success.

CPD stands for Continuing Professional Development and signifies the continuous process in
which professionals partake in activities aimed at enhancing their understanding, knowledge,
skills, and expertise.

CPD holds significance in every aspect of Education.

What does CPD entail in Education?

1) Participating in Conferences, Workshops, and Seminars

Joining CPD events like these presents an excellent chance for educators to delve into their
professional growth beyond the classroom.

Such gatherings allow educators to become acquainted with new teaching techniques,
technologies, and research developments in their disciplines. They can also network with fellow
educators to gather fresh perspectives on their teaching practices.

2) Obtaining Additional Qualifications or Certifications

Educators might opt to pursue further qualifications or certifications to enhance their
knowledge and skills in a particular subject area or teaching strategy. For instance, there has been a
recent increase in utilizing augmented and virtual reality in education. It could be advantageous for
teachers to enroll in a course on this to effectively incorporate it with their students.

3) Taking Online Courses and Attending Webinars

A wide variety of online courses and webinars exists that enable educators to learn at their
own pace and according to their own schedules. These can cover topics from classroom
management and instructional design to specialized subject knowledge.

4) Participating in Peer-to-Peer Learning

Educators can gain insights from their colleagues through several activities, such as lesson

observations, peer coaching, and collaborative lesson planning. This experience can offer

educators valuable feedback and perspectives on their teaching practices, facilitating the
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development of new strategies and methodologies.
S) Self-Directed Learning

Educators can engage in self-directed learning by reading professional literature, engaging
in research, and reflecting on their teaching practices. This approach can aid them in pinpointing
areas for enhancement as well as acquiring new skills and knowledge.

1) Updated Teaching Practices

CPD enables educators to discover new teaching strategies, advancements in technology,
and research updates, which enhances their teaching practices. By broadening their knowledge and
skills, educators can enhance their teaching techniques and more effectively address the needs of
their students.

2) Enhanced Career Performance

Taking part in CPD activities can help educators acquire new skills, gain fresh
perspectives, and remain informed about the latest trends and developments in their profession.
This can result in improved job satisfaction and increased chances for career progression.

3) Enhance Student Outcomes

Educators engaged in CPD activities are better equipped to address the varied and
continuously evolving needs of their students. This engagement can lead to improved student
outcomes, including greater participation and elevated academic performance, resulting in more
satisfied students!

4) Accumulate CPD Credits or Points

CPD may be necessary for educators to uphold their professional status through earning
CPD credits or points. Numerous teachers must complete a specific number of hours in CPD
learning to ensure adherence to the highest professional development standards and demonstrate a
commitment to ongoing learning and growth. Learn more about CPD credits here!

S) Promote Lifelong Learning

Regular participation in CPD serves as an effective means to embrace the mindset of
lifelong learning and ongoing enhancement, an approach that is essential to have in a constantly
changing educational environment.

When someone mentions that they attended the “university of life,” they are typically
attempting to explain why a formal education may not be necessary for navigating life.
Conversely, we hear other individuals discuss more structured education as a means to gain the
abilities and knowledge required to achieve our aspirations and contribute to society.Both
perspectives hold merit. Lifelong learning signifies that education is not confined to “school,” and
there exist various learning opportunities, both informal and formal, within and beyond what we
might conventionally consider as “education,” which we can engage with at any stage of our lives.
Lifelong learning is an essential requirement of the present, encompassing computer technology,
language skills, and public speaking. Lifelong learning is the "ongoing, voluntary, and self-
motivated" endeavour of acquiring knowledge for personal or professional purposes. Lifelong

learning is crucial for an individual’s competitiveness and employability, but it also promotes
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social inclusion, active citizenship, and personal growth.
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Abstract:

This study examines the lives of unsheltered women in Mumbai, focusing on their living
conditions, socio-economic status, and educational background. The research highlights the numerous
challenges faced by these women due to their Unsheltered, underscoring the importance of addressing
this critical issue in the context of social and educational development for women.

Keywords: Unsheltered, living conditions, socio-economic status, poverty, safety, vulnerability etc.

1. Introduction:

Unsheltered has been a problem throughout the world for centuries. The problem continues to grow
every year, but there is still no solution. The phenomenon of Unsheltered is one of the worst forms of urban
poverty and social vulnerability, and a glaring indicator of the failure of governance and the state’s
commitment to a welfare state. It is tragic and unacceptable in a civilised society and independent India that
a large percentage of our poor are Unsheltered. No one wants to be unsheltered by choice — it is a situation
people are forced into — like endemic poverty. Women constitute one of the groups worst affected by
Unsheltered. While the phenomenon of Unsheltered violates the most basic of human rights for all
populations, women without housing and living on the streets suffer the most severe kinds of abuse and
violence. State response to the needs of unsheltered women is grossly inadequate and the majority of
unsheltered women are left to fend for themselves.

Unsheltered is the condition of lacking stable, safe, and adequate housing. People can be
categorized as Unsheltered if they are: living on the streets (primary Unsheltered), moving between
temporary shelters, including houses of friends, family, and emergency accommodation (secondary
Unsheltered) and living in private boarding houses without a private bathroom or security of tenure (tertiary
Unsheltered).

Unsheltered is a major issue in India. The Universal Declaration of Human Rights defines

'Unsheltered' as those who do not live in a regular residence due to lack of adequate housing, safety, and
availability. The United Nations Economic and Social Council Statement have a broader definition for
Unsheltered; it defines Unsheltered as follows: ‘When we are talking about housing, we are not just talking
about four walls and a roof. The right to adequate housing is about security of tenure, affordability, access
to services and cultural adequacy. It is about protection from forced eviction and displacement, fighting
Unsheltered, poverty and exclusion. India defines 'Unsheltered' as those who do not live in Census houses,
but rather stay on pavements, roadsides, railway platforms, staircases, temples, streets, in pipes, or other
open spaces. There are 1.77 million unsheltered people in India, or 0.15% of the country's total population,

according to the 2011 census consisting of single men, women, mothers, the elderly, and the
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disabled. (https://censusindia.gov.in)
The number of people living in slums in India has more than doubled in the past two decades and
now exceeds the entire population of Britain, the Indian Government has announced. About 78 million

people in India live in slums and tenements.17% of the world's slum dwellers reside in India. There is no

single identifiable cause of Unsheltered. While migration and lack of employment opportunities are some of
the reasons for Unsheltered, there could be many others such as poverty, failure of the housing supply
system, violence, and the erosion of family support, political, ethnic and social turmoil, natural calamity,
physical disability and mental illness among others. Sometimes, social constraints like rigid caste
hierarchies and religious discrimination push people out of villages.

Women constitute one of the groups worst affected by Unsheltered. While the phenomenon of Unsheltered
violates the most basic of human rights for all populations, women without housing and living on the streets
suffer the most severe kinds of abuse and violence. State response to the needs of unsheltered women is
grossly inadequate and the majority of unsheltered women are left to fend for themselves. Indian city streets
are extremely unsafe for women, with rape, theft, murder, kidnapping, sexual exploitation and gender-based
violence being common. Most Unsheltered women are involved in roadside vending and related activities.
They face harassment from local bodies and the police who snatch their goods and displace them at will.
Many women then have no option but to take to begging. Most of them beg at religious places and sleep
there, as they feel more secure. Among Unsheltered women there are two categories of women: one that
stays with her family and the other who is without any family. The Unsheltered women without any family
are among the most vulnerable. While all unsheltered women suffer multiple forms of abuse, gender-based
violence and discrimination; there are certain groups within unsheltered women who are even more
vulnerable. These include: women with disabilities and mental health problems; single women and single
Unsheltered mothers; women living with HIV/AIDS; chemically dependent women and victims of
substance abuse; pregnant and lactating women; and girls and adolescents. Other factors contributing to
Unsheltered of women are: lack of secure tenure, lack of information about women’s human rights, lack of
access to affordable social services as a result of privatisation, lack of access to credit and housing
subsidies, bureaucratic barriers preventing access to housing programmes, rising poverty and
unemployment and discriminatory cultural and traditional practices.

2. Need of the Research:

Shelter is the basic human requirement. Housing provides the stability to the peoples. A Home
provides roots, identity & a sense of belongingness and a place of emotional wellbeing.Housing is a basic
human right and is central to everyone’s daily lives. Good housing can contribute to improved living
standards, increased opportunities and wellbeing, while poor housing can contribute to poverty,
disadvantage and poor health. Housing is also an area of life which women experience differently to men —
from their pathways into and out of Unsheltered and their interactions with housing services, to their access
to adequate standards of living and the private market — and recent literature shows a multitude of ways in
which gender can shape, define and influence the experience of housing instability For many women, often
for reasons relating directly to their gender, a stable, affordable and habitable home remains out of reach.

Imagine a world where food is a struggle to obtain, hygiene is a forgotten afterthought and safety is
desperately hoped for. While this may sound like the backdrop for dystopian literature, it is instead the
tragic reality for so many people. There are countless people in this world who live without a permanent

shelter over their heads or enough money to purchase the basic essentials of life, such as food, hygienic
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materials or clothing. These people, regardless of circumstance, are collectively called the Unsheltered.
They come from all walks of life, with no restriction on race, sex, age, colour or creed.

In the Mumbai, Unsheltered women were always been estimated to be increasing exponentially.
Food, shelter, and safety are highlighted as street children’s everyday problems. Besides, often one reads
reports of various Non-Government Organisations (NGOs) about how these women face the risk of abuse
and discrimination by others. Interestingly, some reports also highlight unsheltered women’s resilience in
their struggle for survival. Unsheltered women deal with lot of issues for survival, by this study we
understand the various challenges faced by unsheltered women and their living condition.
3. Objective of the Study:

To understand the Socio-Economic Conditions of Unsheltered women.

4. Research Questions:
1) What factors lead on the Socio-Economic Conditions of Unsheltered women?
2) What Unsheltered women do for their day to day livelihood?
S. Review of Literature:
1. Violence And Violations: The Reality of Unsheltered Women in India” (Shivani Chaudhry, Amita

Joseph, Indu Prakash Singh, 2018) - The interlink age between violence against women and women’s right
to adequate housing is well established around the world. Lack of adequate housing can make women more
vulnerable to various forms of violence and, conversely, violence against women can lead to the violation
of women’s rights to adequate housing. The Special Rapporteurs on adequate housing have presented a
series of reports on women and housing to the UN Commission on Human Rights and the UN Human
Rights Council. The reports highlighted that the widespread prevalence of gender-based violence is a
central thread in the fabric of human rights violations faced by women, including in violations of the right
to adequate housing and land. Women also suffer more from forced evictions and Unsheltered as both
situations subject them to greater violence as well as violation of personal dignity and health. They also
asserted that persistent poverty, where women and others are forced to live in inadequate and insecure
housing and living conditions, also exposes women to forms of gender-based violence, and arguably is itself
a form of violence.
2. Causes, Effects and issues of Unsheltered People (Dr. Osama Alowaimer, Northern Border
University, Arar, Saudi arebia 2020) - Unsheltered people have a lot of issues which they have to deal with.
Poverty is one of these issues. Unsheltered people have a lot of issues which they should deal with. Poverty
is one of these issues. They do not have the money which ensures to them accommodation and food. Where
that most of them do not have jobs and they find it difficult to get jobs. This goes back to that they are non-
eligible to get jobs which means there are no sources of income for them. Most institutions and companies
do not accept them because of lack of education. Also, some unsheltered people do have the motivation for
work. As mentioned previously, poverty is the core cause for unsheltered people. “Unsheltered is rooted
hard and deep in poverty. Unsheltered are poor people they come overwhelmingly from poor families”. So,
according to Lie bow, it shows us that poverty is the only major problem for Unsheltered. This issue is very
important, so it necessary to solve it. There are many solutions for this issue. One of them is supporting
charities. The charities are the nearest to Unsheltered people for ease their suffering.
7. Research Methodology:

A Descriptive Research is used. The researcher used purposive sampling technique in Non-

Probability Sampling method for this study. Convenience sampling is a non-probability sampling technique
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where samples are selected from the population only because they are conveniently available to the
researcher.

8. Data collection Tools:

Data collection tools refer to the devices / Instruments used to collect data, such as paper
questionnaires or computer-assisted interviewing system. Case studies, checklists, interviews, observations
sometimes, and survey or questionnaires are tools used to collect data. The core forms in which data can be
collected are primary and secondary data. The researcher has used primary data for this study.

Table No.1: How long women affected as a Unsheltered.

Sr.No | Detail Frequency Frequency ( % )
1 From less than 1 year 0 0.00
2 1 years to 5 years 2 6.67
3 5 years to 10 years 8 26.67
4 More than 10 years 20 66.67
Total 30 100.00

Diagram No.1: How long women affected as a Unsheltered.

How long have been Homeless

20

15

10 1
5 ’ Response
0

Fromless 1yearsto 5yearsto Morethan
than1 5years 10years 10years
year

Interpretation: Table No.1 shows, from how many year women affected by problem of Unsheltered. |

Conclusion: Above table and diagram shows, from how many year women affected by Unsheltered. Over
20 women faced unsheltered problem since more than 10 years. 8 women faced problem of Unsheltered
from 5 to 10 years and only 2 women faced problem of Unsheltered from 1 to 5 year. No one responded as

less than 1 year Unsheltered.

Table No.2: Factors leads to be Unsheltered.

Sr.No | Detail Frequency Frequency ( % )
1 Family conflict 10 33.33
2 Abused by Spouse or Partner 2 6.67
3 Displacement 5 16.67
4 Financial Problem 9 30.00
5 Migration For Job 3 10.00
6 After Marriage Migration 1 3.33
Total 30 100.00
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Diagram No.2: Factors leads to be Unsheltered.

factors triggers to be homelessness

3% B Family conflict

10%
“ B Abused by Spouse or
Partner
30% N\ H Displacement
‘ 7% Finacial Problem

Interpretation: Table No.2 shows which factors triggers to be unsheltered to the women. And Diagram
No.2 interprets the ratio of reason of unsheltered women in different colours.

Conclusion: The above Diagram and table which factors lead to be Unsheltered to the women. Over 33%
women faced Unsheltered because of family conflict which is more in number, 30% women faced financial
problem which lead Unsheltered to them, because of displacement 17% women get Unsheltered, because of
migration for job 10% women get Unsheltered, because of abused by spouse or partner 7% women get
Unsheltered and only 3% women faced Unsheltered because of migration after marriage from village to

urban area.

Table No.3: NGO helps to the unsheltered women

Sr. No | Detail Frequency Frequency (in % )
1 Yes 9 30.00
2 No 21 70.00
Total 30 100.00

Diagram No.3: NGO helps to the unsheltered women

NGO Help to the homeless Women

m Response

Yes No

Interpretation: Table 3 is showing number of unsheltered women get help from Ngo for their any need.

Conclusion: The above Table no. 3 and Diagram 3 is showing number of unsheltered women get help from
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Ngo. Over 9 responded as Yes, they get help from Ngo whereas 21 women do not get any help from Ngo,

which is more in number.

Table No.4: Unsheltered Women belonging State

Sr.No. | Detail Frequency Frequency ( % )
1 Maharashtra 16 53.33
2 Karnataka 5 16.67
3 Bihar 3 10.00
4 Gujarat 3 10.00
5 Andhra Pradesh 3 10.00
Total 30 100.00

Homeless Belonging State

H Response

Diagram No.4: Unsheltered Women belonging State.

Interpretation: Table No. 4 shows the score of belonging state of unsheltered women in Mumbai city.

Conclusion: Table No.4 shows that more Unsheltered women belong from Maharashtra state (53%)

whereas from Karnataka 5 women (16%), Bihar 3 women (10%), and Gujarat 3 women (10%) and Andhra

Pradesh 3 (10%) women belong respectively.

Table No.5: Education level of unsheltered women.

Sr.No | Detail Frequency Frequency ( % )
1 Illiterate 19 63.33
2 Ist to 4™ 8 26.66
3 5thto 10" 3 10
4 Above 10th 0 0
Total 30 100.00

Diagram No. 5: Education level of unsheltered women.
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Interpretation: Table No. 5 interpreted the education level of unsheltered women. It shows how many
unsheltered women are illiterate, educated till the 4™ grade, educated till the 10" grade and educated above
10" grade.

Conclusion: The above table and Diagram shows the education level of unsheltered women. Most of

respondent are illiterate. Over 63% Unsheltered women are illiterate which is more in number, 27%

Unsheltered women are educated till the 4™ grade whereas 10% Unsheltered women are literate and no any

women responded as a educated above 10" grade

9. Conclusion:

1) Family composition and connection: Nearly 66.67 per cent respondents are married. However 20
per cent respondents lived by themselves, indicating movement away from the home or family
relations. About 50 per cent women live in spouse / partner’s house before affecting as Unsheltered.

2) Living Condition: About 50 per cent of the respondents were living on the roadside. This is the
most vulnerable category with nothing to protect themselves and sleeping ‘under the sky’. Only
33.33% Unsheltered women get two times meal in a day. 36.67 per cent respondent addicted by
tobacco. Over 40 per cent respondent aware and take free government medical services when they
are sick. About 40 per cent women willing to live in government shelter.

3) Socio-economic condition: About 9 per cent respondent said that they get help from Ngo
sometimes in getting food, clothes and education to their children. Over 20% respondents celebrate
festivals as per their economic condition. 43.33% respondent work for money and their average per
day income is 20 — 100. Over 40 per cent respondent look after their children and financially
depend on their husband and nearly 16.67 per cent respondents beg for their livelihood.

4) Challenges: About 66.67% respondent does not feel safe at where they recently live. Over 30%
respondents face challenges during menstrual cycle. Respondent face problem of safe toilet,
adequate water, pad, hygiene etc. 26.67 per cent respondent faced physical or sexual abuse in their
life. Some respondent struggle to obtain day to day food, problem of getting job, addiction of their
spouse or partner, varied about their child’s safety, Natural disaster, difficulty in accessing
affordable health facilities, problem during monsoon, poverty, fear of police and BMC etc. The
Unsheltered should be come under legal framework. Effective Laws and policies should be made
for Unsheltered.
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Introduction:

In today’s digital age, technology has become integral in our day-to-day lives, particularly
for secondary school students. The widespread availability of smart phones, tablets, and computers
has transformed how students access information, communicate, and engage in entertainment.
With digital platforms offering instant connectivity, interactive learning opportunities, and social
networking, students spend more time online. While technology plays a vital role in modern
education, facilitating access to e-learning resources, research materials, and collaborative tools,
excessive or uncontrolled digital consumption creates worries about its effects on students'
academic achievements, mental well-being, and social behaviour.

The growing dependency on digital devices has led to a shift in students’ daily routines,
with many spending hours on social media, online gaming, and other digital distractions. Studies
suggest that prolonged screen time can contribute to issues such as sleep disturbances, reduced
concentration, and increased anxiety levels among adolescents. Furthermore, digital distractions
can hinder students’ academic progress, making it difficult to focus on schoolwork and maintain a
productive study routine. On the other hand, digital tools, when used effectively, can enhance
learning experiences, improve time management, and foster creativity. Thus, it is crucial to
examine the digital habits of secondary school students to understand the balance between
beneficial and potentially harmful usage.

This research aims to analyze the digital habits of secondary school students by assessing
their screen time, online activities, and the overall effects of technology on their academic and
personal lives. This study looks at how students use technology, how much they reply on it, and
how it affects their thinking and social development. By gaining insights into students’ digital
habits, this research will provide valuable information for educators, parents, and policy-makers to
develop strategies that encourage responsible digital usage. Establishing a balance between digital
engagement and offline activities is essential to ensure that students maximize the benefits of

technology while minimizing its potential drawbacks.

Objectives:

1. To analyze the extent of digital device usage among secondary school students.

2. To assess how digital habits impact students’ academic performance and daily routines.

3. To identify patterns of social media usage and online engagement.

4. To examine students’ dependence on digital devices and potential signs of digital addiction.
5. To provide recommendations for educators and parents to promote balanced technology
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use.
Scope & Limitations of the Study

Scope:

° The study focuses on secondary school students, specifically those aged between 10 and 15
years.

° It examines the frequency and purpose of digital device usage.

° It analyzes the impact of digital habits on academics, mental health, and social interactions.

° The study provides recommendations for responsible digital consumption.

Limitations:

° The study is limited to students from selected schools and may not reflect broader student
populations.

° The data is self-reported, which may lead to response bias.

° The study does not account for the long-term impact of digital habits.

Methodology : A survey-based quantitative research method was used to analyze digital habits. A
structured questionnaire with 10 Yes/No questions was distributed among the students. Data was
collected, analyzed, and interpreted to identify trends and patterns in digital usage.

Tools of Study : A structured questionnaire consisting of 10 Yes/No questions was used to assess
digital habits. The questionnaire covered aspects of screen time, digital learning, social media
usage, and digital dependency.

Sample Size: The study was conducted with a sample size of 50 secondary school students from
multiple schools to ensure diversity and accuracy in findings.

Data Analysis & Interpretation

Question 1: Do you use a smartphone or tablet daily?

Response Number of Students Percentage
Yes 45 90%
No 5 10%

Number of Students vs. Response
50

40
30

20

Number of Students

10

Yes No
Response
Observation & Interpretation: A significant majority (90%) of students use a smartphone or

tablet daily, indicating a high dependence on digital devices.
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Question 2: Do you spend more than 3 hours a day on social media?

Response Number of Students Percentage
Yes 32 64%
No 18 36%

Number of Students
40

30

20

Number of Students

10

Response

Observation & Interpretation: More than half (64%) of the students spend over 3 hours daily on
social media, highlighting a potential overuse concern.

Question 3: Do you use your digital devices for school-related activities?

Response Number of Students Percentage
Yes 40 80%
No 10 20%

Number of Students

Number of Students
n
o

Response

Observation & Interpretation: A large proportion (80%) of students use digital devices for

educational purposes, reflecting the increasing role of technology in learning.

Findings & Conclusion

. A majority of secondary school students use smartphones and tablets daily, with high

engagement in digital activities.

. Over half of the students spend significant time on social media, which may impact

productivity and mental well-being.

. Digital devices are widely used for educational purposes, indicating the positive role of

technology in learning.
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. Many students feel distracted by their devices while studying, suggesting a need for better
digital discipline.
. A notable percentage of students experience discomfort when away from digital devices,

pointing towards signs of digital dependency.

This study highlights the increasing role of digital technology in the lives of secondary
school students. While digital tools provide academic benefits, excessive use may lead to
distractions, social challenges, and digital dependency. The findings suggest that educators
and parents should implement guidelines to promote a balanced digital lifestyle among
students. Further research is recommended to explore long-term impacts and effective
digital well-being strategies.
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Abstract:

Continuous Professional Development (CPD) is a critical aspect of educators’
professional growth, emphasizing the need for lifelong learning to enhance teaching practices
and educational outcomes. This paper explores the concept of CPD as an ongoing process that
supports teachers in acquiring new skills, knowledge, and teaching strategies throughout their
careers. It examines the relationship between CPD and lifelong learning, highlighting the
importance of teachers engaging in continuous learning to adapt to the evolving educational
landscape. The paper also reviews various models and theories of CPD, such as mentoring,
collaborative learning, and action research, while addressing the challenges teachers face in
accessing and benefiting from CPD programs, including time constraints, lack of institutional
support, and resistance to change. The impact of CPD on teaching quality and student outcomes
is discussed, supported by case studies and research findings. Furthermore, the paper presents
strategies for implementing effective CPD programs, including the role of technology and
policymaking in fostering a culture of professional development. Drawing on global
perspectives, the paper compares CPD practices across different countries, offering insights for
improving teacher development. The research concludes with recommendations for further
research and policy improvements to enhance CPD and ensure teachers’ continuous growth for
the betterment of education systems worldwide.

Keywords: Continuous Professional Development (CPD), Lifelong Learning, Teacher
Development, Educational Outcomes, Professional Growth

Introduction

Continuous Professional Development (CPD) is a crucial process through which teachers
engage in learning activities throughout their careers to enhance their teaching effectiveness. CPD
enables educators to acquire new skills and knowledge, keeping them updated with advancements
in pedagogy, technology, and subject knowledge. It includes various activities like workshops,
peer learning, and self-directed learning. CPD is significant because it contributes to improved
student learning outcomes and fosters a culture of continuous improvement within educational
systems.

Lifelong learning is essential for teachers in today’s dynamic educational environment. As
teaching demands evolve and new challenges emerge, teachers must continuously update their

skills to remain adaptable and innovative. Lifelong learning enhances teacher motivation, job
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satisfaction, and professional identity, ensuring they stay informed about best practices and new
technologies. This research aims to explore CPD as a lifelong learning approach for teachers,
analysing its benefits, challenges, and best practices while investigating how CPD influences
teaching quality and student performance. It also examines the role of institutions, policies, and
technology in facilitating effective CPD.

The Concept of Continuous Professional Development

Continuous Professional Development (CPD) is vital for teachers to enhance their skills,
knowledge, and competencies throughout their careers. CPD enables educators to remain
proficient and adapt to evolving educational challenges, leading to improved teaching practices
and better student outcomes. It includes a range of learning activities, both formal and informal,
designed to promote continuous professional growth.

Key components of CPD include formal learning, such as academic courses and
certifications, which deepen subject knowledge and pedagogical skills. Informal learning, like self-
directed research or engaging with digital platforms, allows teachers to explore personal interests
at their own pace. Workshops and seminars provide opportunities to learn new teaching methods,
collaborate with peers, and engage with experts. Peer learning, through teaching circles and
mentoring, fosters the sharing of best practices and a supportive learning community.

CPD enhances teaching effectiveness by equipping teachers with updated knowledge, innovative
strategies, and tools to manage classrooms and engage students. This continuous development
fosters adaptability, inclusivity, and motivation, ultimately improving teaching practices and
student success.

The Concept of Continuous Professional Development

Continuous Professional Development (CPD) is vital for teachers to enhance their skills,
knowledge, and competencies throughout their careers. CPD enables educators to remain
proficient and adapt to evolving educational challenges, leading to improved. teaching practices
and better student outcomes. It includes a range of learning activities, both formal and informal,
designed to promote continuous professional growth.

Key components of CPD include formal learning, such as academic courses and
certifications, which deepen subject knowledge and pedagogical skills. Informal learning, like self-
directed research or engaging with digital platforms, allows teachers to explore personal interests
at their own pace. Workshops and seminars provide opportunities to learn new teaching methods,
collaborate with peers, and engage with experts. Peer learning, through teaching circles and
mentoring, fosters the sharing of best practices and a supportive learning community.

CPD enhances teaching effectiveness by equipping teachers with updated knowledge, innovative
strategies, and tools to manage classrooms and engage students. This continuous development
fosters adaptability, inclusivity, and motivation, ultimately improving teaching practices and
student success.

The Lifelong Learning Approach
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Lifelong learning is the ongoing pursuit of knowledge and skills throughout an
individual's life, particularly for educators who continue learning beyond initial training. It
emphasizes adaptability, curiosity, and commitment to personal and professional growth,
ensuring teachers evolve in response to changing educational demands. Lifelong learning
integrates formal, informal, and experiential learning, helping educators stay current with
student needs and pedagogical trends.

Continuous Professional Development (CPD) plays a vital role in supporting lifelong
learning by focusing on specific skills and competencies. While CPD offers structured
learning opportunities, lifelong learning promotes a broader mindset of continuous
improvement. The relationship between CPD and lifelong learning is symbiotic: CPD
provides the framework for professional growth, while lifelong learning motivates teachers
to seek continual development in their practice.

Adopting a lifelong learning approach offers several benefits, such as enhanced
teaching  skills, increased adaptability, and career advancement. Teachers embracing
lifelong learning are better equipped to meet diverse student needs, leading to improved
student success. Additionally, it fosters job satisfaction and a proactive approach to career
development, ensuring teachers remain effective, motivated, and innovative in their
profession.

Impact of CPD on Teaching Quality and Student Outcomes

Research on How CPD Enhances Teaching Practices: Continuous Professional Development
(CPD) is crucial for enhancing teaching quality. It helps teachers refine their skills, deepen subject
knowledge, and improve teaching methods. Teachers engaged in CPD are more confident,
innovative, and effective. CPD activities focused on active learning, differentiated instruction, and
formative assessments allow teachers to engage students better and meet diverse learning needs.
CPD programs that incorporate technology help teachers create interactive learning environments.
Additionally, CPD fosters reflective practice, encouraging teachers to assess and improve their
teaching strategies and classroom management.

Link Between Teacher Development and Student Performance: There is a strong connection
between teacher development and student performance. Research shows that well-trained teachers
implement effective strategies that foster a positive learning environment, leading to improved
student outcomes. CPD, particularly in areas like literacy, numeracy, and classroom management,
has been linked to better student performance. Teachers who enhance their assessment skills
through CPD can track student progress, offer targeted feedback, and adjust instruction to meet
individual needs, improving overall student success.

Case Studies of Successful CPD Initiatives: Successful CPD initiatives, such as the Teach First
Program in the UK and the KIPP Schools in the USA, demonstrate how CPD improves teacher
effectiveness and student achievement. In Singapore, a focus on peer collaboration and leadership
in CPD has resulted in high teaching standards and strong student performance. In conclusion,
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CPD is vital for improving teaching quality and student outcomes.
Challenges and Barriers to Effective CPD

A key challenge to effective CPD is time constraints and workload. Teachers often have
heavy responsibilities, such as lesson planning, grading, and extracurricular duties, leaving little
time for professional development. This limits their ability to engage in CPD and reduces its
effectiveness. Another barrier is the lack of institutional support. Many schools fail to allocate
sufficient resources, time, or encouragement for CPD. Without proper funding, time within the
school schedule, or leadership backing, teachers struggle to access quality CPD. If CPD is not
integrated into the school's mission, it may be seen as optional, reducing its relevance.
Resistance to change and motivation issues also hinder CPD success. Teachers may hesitate to
adopt new methods or technologies introduced through CPD due to a lack of confidence or
satisfaction with current practices. Additionally, without immediate results, teachers may feel
demotivated, which affects their participation. Finally, socioeconomic factors limit access to CPD,
especially for teachers in underfunded or rural schools. Financial and logistical barriers prevent
teachers in these areas from attending quality CPD programs, exacerbating educational disparities.
Addressing these challenges is crucial for making CPD accessible, relevant, and impactful for all
educators.
Strategies for Effective Implementation of CPD
Approaches to Integrate CPD into Teachers' Routines: Integrating CPD effectively into
teachers' routines requires alignment with daily responsibilities. One approach is to incorporate
CPD into school schedules, allowing time for professional learning communities, peer
observations, and collaborative planning. Micro-learning offers short, focused sessions that can be
completed during free periods, making it easy to apply in the classroom. Job-embedded CPD, such
as co-teaching or mentoring, helps teachers implement new concepts immediately. Personalized
development plans align CPD with teachers' career goals, enhancing engagement and relevance.
Role of Schools, Educational Institutions, and Policymakers in Promoting CPD: Successful
CPD requires active support from schools, educational institutions, and policymakers. School
leaders must allocate resources, encourage participation, and foster a supportive CPD culture.
Policymakers should establish clear CPD guidelines, integrate them into teacher certification, and
offer financial incentives for equitable access. Collaboration and networking opportunities, such as
conferences, help teachers exchange ideas and stay informed. Professional development leaders in
schools ensure that CPD aligns with both individual and institutional goals.
Technology-Enhanced Learning Opportunities for CPD: Technology enhances CPD with
online courses and MOOCs (Coursera, edX), enabling teachers to learn at their own pace.
Webinars and virtual workshops provide interactive learning, while Learning Management
Systems (LMS) track progress and improve the CPD experience.
In conclusion, integrating CPD into routines, supporting it institutionally, and utilizing technology
ensures sustained teacher growth and improved teaching practices.
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Global Perspectives on CPD

International Trends and Best Practices in Teacher Professional Development: The
importance of Continuous Professional Development (CPD) for teachers is recognized globally.
Key trends include collaborative learning, with countries like the US, UK, and Australia promoting
professional learning communities (PLCs) and peer mentoring. Technology integration is also a
significant trend, with countries like Canada and Finland offering CPD through online courses and
webinars. Countries such as Singapore and Japan emphasize subject-specific development,
ensuring teachers remain current in their fields. In the UK and Finland, CPD is linked to long-term
career progression, playing a pivotal role in teacher advancement.

Comparison of CPD Approaches in Different Countries: CPD approaches differ across
countries. In the UK, CPD is structured through frameworks like Teacher Standards. Finland
focuses on individualized CPD, promoting teacher autonomy. Singapore integrates CPD into
career progression, offering structured mentoring programs. In the United States, CPD is
decentralized, with states controlling programs focused on student achievement. Australia uses the
Australian Professional Standards for Teachers (APST) to incorporate technology into CPD.
Lessons from Global Initiatives: Global initiatives like the International Summit on the Teaching
Profession (ISTP) stress institutional support, integrating CPD with career progression, and
fostering collaborative learning.

In conclusion, CPD approaches globally share principles like collaboration, technology integration,
and career progression, all crucial for enhancing teaching quality.

Recommendations for Future Research and Policy

Areas for Further Exploration in CPD Research: Although CPD has been extensively studied,
there are areas that need further exploration. Long-term studies are essential to understand its
impact on teacher retention, job satisfaction, and student outcomes. Research should also examine
the effectiveness of various CPD models, such as workshops, mentoring, and online courses, in
different contexts like urban and rural schools. Additionally, exploring teachers' perceptions of
CPD, including motivations and challenges, is crucial. Investigating how CPD can align with
broader educational reforms, like curriculum changes and technology integration, will help
integrate professional development with systemic educational goals.

Policy Recommendations for Fostering a Culture of Lifelong Learning Among Teachers:
Policymakers should integrate CPD into career progression, making it a requirement for career
advancement, performance appraisals, and salary increments. Ensuring equitable access to CPD,
particularly for teachers in underserved areas, is essential. This can be achieved with financial
support and flexible learning options. School leaders should be trained to recognize the importance
of CPD and foster a culture of professional learning. Additionally, incentivizing CPD through
financial rewards or recognition will encourage greater teacher engagement.

Recommendations for Enhancing CPD Programs: CPD programs should allocate dedicated

time for activities and offer on-demand learning options like online courses or micro-learning.
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Strengthening peer collaboration and mentoring through professional learning communities (PLCs)
will promote growth. Incorporating technology into CPD will enhance accessibility and relevance.
Maximizing CPD’s impact requires ongoing research and policy changes to support teachers and

improve educational outcomes.

Conclusion

Summary of Key Findings: This paper emphasizes the importance of Continuous Professional
Development (CPD) in enhancing teachers' growth and improving student outcomes. CPD refines
teaching practices, boosts motivation, and helps educators stay adaptable to changing educational
demands. Research indicates that well-trained teachers positively impact student performance.
However, challenges like time constraints, lack of institutional support, and resistance to change
continue to hinder CPD’s effectiveness.

The Future of CPD and Lifelong Learning in Education: The future of CPD will involve
greater technology integration, online learning, and personalized pathways for teachers. As digital
platforms become more widely used, CPD will be more accessible, especially in underserved
areas. Lifelong learning will be increasingly important for teachers to update their skills and meet
the needs of diverse classrooms.

Final Thoughts on the Importance of CPD for Teachers’ Growth and Student Success: CPD
is crucial for the success of both teachers and students. It equips educators with essential skills to
create effective learning environments and ensures they remain responsive to educational changes.
By investing in CPD, educational institutions foster a culture of lifelong learning, benefiting both

teachers and students and contributing to the future of education.
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Abstract

Competency-Based Education (CBE) is a student-centered approach that focuses on
learners’ ability to demonstrate knowledge, skills, and attitudes in real-world situations. This
paper explores the role of CBE in teacher education, emphasizing the need for competency-
driven pedagogy, assessment strategies, and professional development. It also discusses how
teachers can be equipped to facilitate outcome-oriented learning in classrooms, ensuring

students develop not only academic proficiency but also essential life skills.

Introduction

Education is shifting from traditional content-based learning to competency-based models,
where the emphasis is on students mastering specific skills and competencies rather than merely
completing coursework. Competency-Based Education (CBE) ensures that learners achieve
predefined learning outcomes at their own pace. For teachers, this means adopting innovative
teaching strategies, personalized learning methods, and performance-based assessments. This
paper examines how teacher training programs can integrate CBE principles to prepare educators

for an outcome-oriented learning environment.

Understanding Competency-Based Education

CBE focuses on the following key principles:

1. Student-Centered Learning: Learners progress based on their ability to demonstrate
competencies rather than on time spent in classrooms.

2. Mastery of Skills: Students must show proficiency in specific competencies before moving
to the next level.

3. Personalized Learning Paths: Education is tailored to individual learning needs.
Flexible Assessment Strategies: Traditional exams are replaced by formative and
summative assessments based on real-world applications.

5. Integration of Soft Skills: Critical thinking, problem-solving, communication, and

collaboration are emphasized alongside academic knowledge.

To implement CBE effectively, teachers must be trained to adopt new pedagogical

approaches that focus on learning outcomes rather than rote memorization.

Role of Teachers in Competency-Based Education
Teachers play a crucial role in designing and implementing competency-based curricula.
Their responsibilities include:
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1. Defining Clear Learning Outcomes: Establishing measurable and achievable learning
objectives for students.

2. Developing Student-Centered Pedagogies: Using active learning techniques such as
project-based learning, experiential learning, and problem-solving activities.

3. Assessing Competencies Effectively: Designing rubrics, portfolios, and performance-based
assessments to evaluate student progress.

4. Providing Continuous Feedback: Guiding students with formative assessments and
feedback mechanisms to help them achieve mastery.

5. Using Technology in Teaching: Integrating digital tools for adaptive learning and real-time
performance tracking.
Teacher training programs must equip educators with these competencies to ensure

effective implementation of CBE in classrooms.

Integrating Competency-Based Education in Teacher Training
For teachers to successfully implement CBE, their training must focus on the following aspects:

1. Curriculum Design Based on Competencies

. Teacher education programs should shift from theoretical frameworks to skill-based
training.

. Course modules should align with practical teaching competencies required in modern
classrooms.

2. Outcome-Oriented Teaching Strategies

. Incorporating active learning techniques such as flipped classrooms, case studies, and

collaborative projects.

. Encouraging reflective teaching practices to enhance self-improvement among educators.

3. Assessment Methods for Competency-Based Learning

. Training teachers to design and implement rubrics for competency assessment.

. Using formative assessment tools such as peer reviews, self-assessments, and authentic
tasks.

4. Technology Integration in Competency-Based Learning

. Introducing digital platforms and Al-based personalized learning tools.

. Using Learning Management Systems (LMS) for tracking student progress and providing
individualized feedback.

5. Professional Development and Continuous Learning

. Establishing mentorship programs where experienced educators guide new teachers in CBE
implementation.

. Encouraging participation in workshops, online courses, and action research projects to

keep educators updated on best practices.
Challenges in Implementing Competency-Based Education
Despite the benefits of CBE, several challenges must be addressed:
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. Resistance to Change: Many educators and institutions still prefer traditional lecture-based
teaching.
. Assessment Standardization: Measuring competencies can be subjective without well-

defined rubrics.

. Teacher Preparedness: Many teacher training programs do not yet incorporate CBE
methodologies.
. Resource Constraints: Implementation of personalized learning models requires

technological and infrastructural support.
To overcome these challenges, policymakers and educators must work together to reform

teacher training and school curricula, ensuring a smooth transition to competency-based education.

Conclusion

Competency-Based Education is a transformative approach that prioritizes learning
outcomes, mastery of skills, and real-world application. To successfully implement CBE, teacher
training programs must focus on developing educators’ competencies in student-centered learning,
competency assessment, and technology integration. Overcoming challenges such as resistance to
change and assessment standardization will require a collaborative effort from educational
institutions, policymakers, and teachers. By preparing educators for an outcome-oriented learning
approach, we can ensure that students develop the necessary skills to succeed in an ever-evolving
world.
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o 3iierse gfieti™r JAOT areaor INfor Bfeee HeaHATIST JuTelar rdeld YT
o 3iTTSsT GiFeRaT (Online Proctoring) T=1ITeN ATk &hdel RGN 30T FRIETT wliam
HoT,
3. T AaTfOF YIROT 00 ALY dAA A 3ol IMOT TATAT
TS a1 €ROT Q020 T dIAARAT JHTET aTRIaY $R e Ao 3@ av,
AT AHASSIAUIFEY 3Adh 3TcgTel 30T TATAT 3ed. ARARET _AfaUasy dAceredr gard
dTATTEIgr freTor goumelr fAAr X0y § T AlS 3R 3. 3R, @refae, difyw snfor
RIS HEUUNHS IT URUMAT HeheUadiedl  AGGSAUNT 3o 38U A3 Aehdlld.
TGITTTATOT Tl TSI HET JTeglal 30T TATIT TISC holl 37TE.
¢, dAAETER IR Reronder yH@ e
Bfoea aruare 39erstrar 3nfor gdrAedar (Accessibility and Availability)
o RIS ATHCT INOT GIA HEALY Seteic Frawrdr e fowgesT Iar.
oATEY.
frats anfor fagameat=h Bfdea wawar (Digital Literacy)
o Sgair Rueten 0T el fSfdiee Tarerar geidr aroy FRUAH 3eAT HefH eI,
o AT 30T TFRrEdy HTeTd s GRISTOT 30T $-effeter WTEATTT HATEHe Aal.
o Jiicom$s TS TaeTS AR Fied AHCIHS feTh 3o faegmetar
dTATATET 3YIRT FATAT S0 AdTd.
fBfSreer Rraromadier freamaréar nfor aoracar (Reliability and Quality of Digital Education)
o TfSca Reomear uEcaeed 3ee R 3URY Bidld, HRUT Jicemss Riafomr
THTANCT 3STeT TcdeT qaIfIEToNSehi e AT .
o JiiToTSeT ALTONT HalareHd (Interactivity) &l 318, SUHS fdearediar agemr
3NfOT RIwvamar 3caE FT §1F AFdl.
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dAARTER 3R Hediwa 3for aiaT gomelidter smegT
o TG HedAYS AT [AcARARN 31gsh Yordl AlSvarear 9gd fafad  gidmem
3zl AT grard.
o IAOT AT TACITATAT 3iieTelgeT TET STl Jifieh HHET JUAT AT,
Tgenie RIGTorETSY dareeT FAver
o TfSca RevmwER gHeas oot fhar FaHed 3udey 3feaHs Fuifas  31for
o 3iAcmss fATUTHTSr fAHfAT FoledT Tofehiaar ag‘aﬂﬁa: e HAET 3.
R, TAAGTAT JHAASIGONT AU I FHEAT
fd+ 3nfor 4RoeAF 3= (Financial and Policy Challenges)
o TFAAEA MR RIGTUMHIST 3TaRTS Hisaerd! HANRAICHA Ad.
o TReTor 8T AT aTRUATETST QRaT el 3O FERY 3ejeet Awa AT
aifech grafaws anfor Mueraueatt aaer
o IHdRd TALTUMES aRedT SAUMRAT JdFARER TPRT HIFor 30T e@y@ar
3reTTateyeT A
ergdt 3mfor aretor frarumerelier gt (Urban-Rural Divide)
o ITHAUT AT ATST HTOT HFACATOY IToelel IRUR TRAGTOT Tgclial Haelelel HTed.
o Rl @Rt Rfoed R 3w wrg Ao smdaer amr Regreatar Qi
e RS Seld.
Y. AT FeIM0F GIOT w0 HEY TTATT THTE ATREEA YT NSTAT
¢. RBfoea Raomardr grama giRur Feea For
o FTHIOT 0T GAA HENHEY 3T T SeTeic ol ST Hdel Ul
o HJ qMH 30T FAGACATAIHEY TAC Folra®H, Fiotaey 3nor 3foea a5 amarear
giaer yereT o
o Td Rcurediar Bfoca ReoraAd dgat 39dsy FIUArATSl §-asil 30T 3ifeTollsed
fRrgTor Uréer fawfaa #eor.
o ATRIST AHIAT fhal HEW AT HENETST WSS MO G S
39T 0T
R. Rrarwrardr aifs shreafaswm snfor gf¥aor sRFEA
o TATHEAT AHidoed 3eaT 3o Bfoca ararar arRr gRIgToT SuarardT hrRiemeT
3for afsaR 3mAfSa o,
o DIKSHA, SWAYAM 3f01 NPTEL JMAREAT CelchIADT 3YINET Heed  RA&THRrarST
JTAS PIRHT 3T Fked SUT.
o RIEGTHET TR wivcdiElaay Sfoed @erdr, FEA gigdAcar (Al) mor Ser
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Afafeara Testa gfrafor o
o f3fSca rcaraamard Rererar 3nfde 3nfor aifRe =T 3udsy FEaT ol
o G AT FACHIA, Tqelc fhaT Ueiaddl 3ffer fhar Haelcedl lid 3Ueh{ol
3UCTSY FH&aT SUT.
« 3cTd TS fEArEETETEr 'One Student, One Device' 3UshH & 0N,
o Tacareier e snarasnA e fhar Faedear ald 3ues &&sd o
o Had Hia A0 @rerern (Open Educational Resources - OER) 3if&ishifties amoR
0T,
Y. T A&TOF daaeT & (NETF) =Y gordft siAera=aoit
o NETF =a1 ARIATGS Adle] daeilel, sideholdsl 30T Hafcdd ATl Tgadl Afgdl
o TRAGTONCI TTATATAT YA RIS AT 30T sdehedsdT FIcdTgsT ¢ul.
e Al 370 Big Data o GioR &&el fRAGTOMT JAIOIT 30T Fordcarqol eRor fAhfad
0T,
« NETF g@R RI&or daaeicstic UROMcAS ARG o
. FgHe Bfeee e [sfaa s
o AT 3NOT YR HTEHED AT RATOT T 3UAT FHeeT 20T
o JIfSIN-TgPIT AT 3T Hivel AT AT Rishaugrardr fegfsaim
HIOT Se3ifeees AU faehfdd .
o Tafy AT ARAE WA 3uged A0 AHIA TR HIOT 0T o JiicTergeT
ColchIHaY 3UcIeY] kel U,
. 3ifTasa fRrator 3nfor s fRrafor yorel=r yo@R
o URIRF RIGTIgATgE JTeToliseT TALTUTaT HAAY %A &4 RIe7or (Blended Learning)
YUTTell STa] SHOT.
e« MOOCs (Massive Open Online Courses) dT JHTdl ATIR Fed 3od AT JaTH
Hed .
o Tac@reAiar Hidersa H QU7 Fediddy THOYS 0T $ise Tty Hogrer giaen
3UCTSY FH&eT SUT.
b. BfSreer FeaaTae anfor adtam gorre gemon
o JiicToTgel qhETa FIETTHIS! HIAHA FrgHcar IMOT scllchele] A=A UL HIOL.
o facar=ar gad=ar AeIATEST Al 3TeTRA ¥ 3o 3fSfteeg afeler yurelr=n
3deld T,
o 3JcTelSe URET YUl 3 URGYSh 30T HHIUGHIGRIT  HIOATETST  Hrere Rar

w

N~

m
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(Proctoring) dFaTATAT 39T HI0T,
¢. ReamT fgareaiamd) daaaEEr gaTd ara
o Teeain facareaiardr fBioee Al 3iftes Forst FOAHS! Hgreash T+ (Assistive
Technology) fa&fad FIor.
o e RafeaeE, B N, s dIaa 3o scR Bfoea Tgrasmr gsmdr amR
0T,
o f3AY RN&0T IR I eI AT Miderse Raor gecd gutRa w2,
R. ergdt 3for arFtor RAatorTder dAAEE FAT FIOT
o YA HENT RISTOTATS THAAAT FERMETS AT ANSTAr 9] .
o TSI NTOT WEl &YaTdel Hgahrdld f3foieer freTomardr fadw gehew gt oo,
o AT IOT feardr s fagaredier Bhea Rawmear a@H 3uaey e
SuITETSr 'Community Digital Learning Centers' sl &0l
fashy
Tserg FeIfOh ROT Q00 FAINT AGTUT 8H1d dFAArar TEl IR Heed Al
IRadel gsadr I3 Asa. A, AT Bfes fasmerol, R qifye gfierorn, e #ater
MO SeT FRETARETT FATIER 39T MU0 IFcAqEeTysh 3. AT €ROT 30T =airirar
A TR HedTdH ARG fAgToregaeer 3t gete 3nfor gdAars gisd.
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i forear fer 2020 o wrea & Frerss Prem o yredr-amHior 3iaR st W HEAT
FHART AT
GETIE T
Hige wettaenaa @1.v), fiare
ST, fagr
ari9T

gt e Afa (NEP) 2020 ¥Rt R yoiedt & =2mass ger & %1 fawn 8 v ggeaqof
Y8 81 39 Hfd 1 TeT 3579 GHIGR N GHIA 18T Joned] 1 A1 %1 8, Tored wredt 37k gt
&1 & St 131871 %) ToreraT 7 S F1 FH HAT o A 3 187 {31877 JoMA 7 I8 IR H3 HRA,
S8 Gargi &1 w1, TRTer RIaT 1 STyl R fefoied faHTS & wRU 3¢9 g 8l T8
e T 1954901 Al @ T NEP 2020 % 3aild HH-%H € R J&d1fad ¢ 70 8, 37K & Riereh
131877 o IE-TTHIOT ST 1 FE HH F G 8

LIt

R ot 1T et § wredl SR AT &= o site T Heed Ul STHHT <8 i e 2l
TITEToT &15T H TTEAT 3 WX STURITHA W BIAT <, [STAhT THTE FR1&TehT ohl T[OTerT ST STRT&T0r 9T o gear
2| o Tt § eI giaenstl # w5, dv Rt A saceudr K sy e
farfert =T STeTTar 39 3R Y 3 &GT <l @ (Azim Premji Foundation, 2021)1 NEP 2020 39 T9&IT
1 G T o ToIq i Qermticnsh shadl o1 S&dra il &, fSH fRrersh Sfereqor shi #efe e,
fefreet f3re =t srgram 2T i Terrfier wren § f3verr yem T IfieT R

FTEI-TTHOT 3R o RO

Tiverer fRveqr & wredt TR armefior &=t o sftr STEmTaT o 1 Fefafed s e 3@ T g

1. HeEreEl 6t et - arior formert § qedeRier, SEnTTeTd 3R fefsieet Susrt st g
ISl 3T SIS <@ ST @ (Drishti IAS, 2023))

2. fierd fRvarent T st — A Rrarehi shi ATTOHAT ST 3Aeh! ATAHA Surefa amtor e
ST sl S FHETE § (NCERT, 2022)

3. ufRreror it saetsudr — fRrerent st Telian fReror qerftehl & 3ferTd e o forg wfkreror sk
FTITITATS AT Y 2|

4. Tl favrs — owfior &e 7 $etie 3R aehiisht Glorraat i ST o HRoT e e
ST f3reror & wigargat ot & (UNESCO, 2022)1

NEP 2020 o a&a fereres foran & gaw

NEP 2020 frerer fR1efr & Gam 3 3 T T8 T €I hisd Ll 2:-

1. =R aNTa whishd fRreen R Srisa (ITEP) — NEP 2020 o T&d, Thishd S1.US. TTSashH ohi
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AR foram S T 2, e Reent # smeEiie it Srasties SR S @ (MHRD,
2020)!

2. fefoea feven o foream — meftor forrmerat # feforeet spregerart st wtea &6t o forg s
Y, AT TRTeT0r 37 TTE hefmd farenfia ot ST & (NITI Aayog, 2021)

3. TRy s e - Aifd o STEr, Rremsht s AT A & v 7 e o % fog
TredTied foram Stra, o St it augr T dien it gfshar S1ae 8ft (Government of
India, 2020)]

4. Toereht 1 "aq SRR foe (CPD) — ferent & fore fFafia wfsreror srbsmemd,
AT Y 3R NHIFSA STAIHE T RIS fohu ST 1@ € (National Education Policy,
2020)|

FANEr TR FHE
=Telih NEP 2020 Rrerehi o wfreror it frear yomedt # um @ & o 3 #wecaqol e

331 T 2, TR oft 5ok Foramarem & &5 o et | o1 St &

SICICRIE GRS IRIC]
" SRR ol AT EERR SR (S & % W @ arier formert # ST glensAl s
forepmer

" fefSed forvrsi $ee sAferefadt Hi fefSeet Suson ht suersear i e
. f3rerent Y et TTior f3rerent oAt STTRidd ST & foTg Ticame ASHTE 3R Sgat Sa=ad=
= yftreger i swHifRTETERT % foTu SATTS TE SATReTs NTRTETOT ShrisHAT i EATa
frreens

NEP 2020 & T8 Y&difad gur, faiy &9 & Rrerss wfveror swefswn, fefvea fra, sk
T e o f3reror, arior o wred fRvem yonet o sfier i @S o A O 98 8 ehd B
BTAiToh, 31 GURI o Jwre forarae & fore st deemi, Riarenl, 3 @St o S Sl ot
HTARHAT TR TS A FUR 3Fod ©9 & AR R ST &, T A | Tk AT FHIRIT S 7o fram
TUTTeAT AT TATOHT HeTer BT Tehel 2

s e
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